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Academic Dossier
Introduction to the Portfolio
This portfolio represents a selection of work in partial fulfilment of the PsychD in 
Psychotherapeutic and Counselling Psychology at the University of Surrey. It 
incorporates three dossiers: Academic, Therapeutic Practice and Research.
The Academic Dossier contains papers which were submitted for the following 
courses: Theoretical Models of Therapy, Advanced Theory and Therapy and Issues in 
Counselling Psychology.
The Therapeutic Dossier contains descriptions of the three one-year clinical 
placements as well as a personal account of integrating theory and research into 
clinical practice.
The Research Dossier comprises three research papers: a literature review and two 
empirical investigations.
Throughout the portfolio, confidentiality of the clients and research participants that 
are discussed or mentioned has been protected. In all cases names of people and 
places have been changed and any other potential identifying information has been 
altered or omitted. Client studies, process reports, placement logbooks and 
supervisors’ reports are not included here but are available in the confidential 
appendix, submitted separately and not publicly accessible.
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Academic Dossier
Academic Dossier
Introduction
The Academic Dossier contains three essays and one report. The first paper was 
submitted for the Theoretical Models of Therapy Course; it explores the concept of 
anger from the positions of Freud and Klein, and discusses clinical implications. The 
following two papers were both submitted for the Advanced Theory and Therapy 
Course. The first paper discusses an aspect of the therapeutic relationship, namely, 
transference in relation to psychoanalytic ideas. The second paper explores what it is 
that facilitates therapeutic change in cognitive therapy. Finally, a report from the 
Issues in Counselling Psychology Course discusses the idea of hypnosis as a 
psychotherapeutic intervention, particularly within counselling psychology.
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Compare and contrast the theoretical aspects and clinical implications regarding
anger of Freud and Klein
The work of Freud was a significant and innovative contribution to the understanding 
of the dynamics of personality, which greatly influenced views on mental disorder. 
Although it has been criticised from within the paradigm as well as from without, it 
provided a platform for further speculation and development of ideas in this field. By 
the 1920s Freud’s own views had undergone far-reaching revisions, and it was at this 
time also that the influence of Melanie Klein began to be felt. Within this evolving 
psychoanalytic paradigm both Freud and Klein theorised extensively about the nature 
of aggression, and it remains an area of controversy in contemporary theorising. It is 
appropriate therefore that this essay should compare and contrast the theoretical 
aspects and clinical implications of their work regarding aggression. In tune with 
psychoanalytic thinking, aggression in this essay is used to describe the expression in 
real or phantasy behaviour, the intention to harm other people. Additionally, 
throughout the essay the terms ‘anger’ and ‘aggression’ will be used synonymously. 
The areas which will be focused on are those concerning aggression associated with 
the death instinct and the Oedipus complex. Because Freud’s therapeutic nihilism 
regarding the death instinct renders a straightforward comparison impossible, the 
emphasis in this essay is on Klein’s development of these areas, including the revision 
of associated areas such as implications for the concepts of the ego, superego and 
practicalities of analysis. This essay is concerned with the original work of Klein and 
Freud and not the developments made by the Kleinian and Freudian schools. Equally, 
no attempt is made to critically evaluate either perspective. The structure the essay 
uses is to first examine the death (and life instinct) from the perspectives of Freud and 
Klein, then to discuss their ideas of consequential aggression and to examine the 
implications of these differences. During this process the two positions concerning 
developmental issues will be explored. Finally, psychoanalytic technique and setting 
will then be discussed. Throughout the essay implications for clinical practice will be 
highlighted.
Although Klein’s ideas did not arise as a result of Freud’s death instinct theory (Freud, 
1920), it does provide a useful framework (as it did for Klein) in this essay to compare
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their ideas on aggression. Freud’s (1920) theory of the opposing life instinct1 and 
death instinct,2 and its associated aggression gave Klein the framework to present 
some of her own existing ideas and to develop them in a way which Freud had not 
envisaged. For Freud, aggression was the death instinct. He proposed that instinctive 
self-destructive urges (primary masochism) resulted from the death instinct and might 
be expressed for example, in taking unnecessary risks, drug or alcohol addiction or in 
suicide attempts. These urges though are balanced by the libido; the energy of the life 
instinct3, so that the self-destructive urges become aggressive ones largely redirected 
or in Freud’s terms deflected against the world (sadism), manifesting itself for 
example, in competition, homicide or genocide. He explained this inversion of the 
death instinct to produce sadism as created by the fusion of the sexual instinct with the 
aggressive instinct.
Klein (1932) agreed with Freud that opposition between the life and death instincts 
produced aggression. In contrast however with his purely biological approach she 
proposed that it was the mental representations of these instincts in ‘unconscious 
phantasy’4 which produced aggression rather than the clash between the instincts per 
se. While Freud proposed that the destructive drive was simply deflected, Klein 
proposed that the dread of destruction from within the self or ego generated anger and 
rage and other feelings of aggression. Because the infant is unable to differentiate 
between internal and external reality, the threat is perceived as originating from 
outside hostile forces. The ego acts defensively by ‘splitting’ itself and projecting the 
part of itself which contains the death instinct onto the original external object: the 
breast. The breast - now the ‘bad breast’ because it contains large part of the infant’s 
death instinct - is now perceived as threatening to the ego. In this way, the infant has 
ridden itself of much of the aggression generated by the death instinct but is now open 
to aggression from the persecutor - the ‘bad breast’. The world (represented by the 
bad breast) has now turned bad and potentially hostile and the infant attempts to 
compensate by projecting goodness and love from the life instinct into the world. In
1 Called Eros by Freud. Because of misinterpretation of Freud’s original, the drives are commonly 
referred to as instincts in a way unintended by Freud.
2 Called Thanatos by Freud and the destructive drive by some others.
3 Libido in this revised context, represents Freud’s third dichotomy of opposing instincts and is a
combination of his notion of ego and sexual instincts.
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effect, Klein had modified Freud’s idea of mental energy and the mechanistic nature 
of its discharge, to one which proposed that primary mental events were produced in 
response to an object, provoking subjective interpretations of bodily stimuli.
Klein’s (1932) modification and elaboration of the death instinct, including the 
incorporation of a subjective base had major implications. For example, Klein (1932, 
1952) proposed the ego rather than the id (Freud’s reservoir of the instincts) as being 
at the centre of aggression. She argued against Freud’s (1923) position that the ego 
comes into existence later in the infant’s life as a result of the operation of the reality 
principle and that its development paralleled a series of libidinal stages. Instead, 
Klein proposed that a rudimentary ego was innate and that it continued to grow 
through a process of projection and introjection. Klein believed that it was because 
the infant’s ego was comparatively weak and potentially in danger of being 
overwhelmed by its own innate aggression that it’s perception of the world at large led 
to the child projecting its own aggression outwards.
The greatest implication of Klein’s modifications was that in contrast to Freud’s view 
that the aggression arising from the death instinct had no clinical implications, she 
proposed profound clinical implications. She regarded this aggression as the critical 
factor in her work, with it either facilitating or inhibiting the baby’s development. 
Klein (1935, 1946) proposed that during the first year of the baby’s life there was 
movement between the two mental positions of the paranoid-schizoid position and the 
depressive position, with one having dominance at any one time. The developmental 
task of the baby was to work through both of these positions. For Klein, all later 
pathology is related to the baby’s early attempts to deal with the anxiety endemic to 
both of these positions within the first year of life. This is in contrast to Freud who 
proposed that the origin of neuroses is linked to fixation of one of the libidinal stages 
spanning several years. The specific clinical implications of Klein’s two positions are 
that healthy and neurotic people have worked through both the paranoid-schizoid 
position and the depressive position, while people with depressive problems are 
fixated at the depressive position. Failure to pass the paranoid-schizoid position is
4 Unconscious phantasies were constructed from external reality modified by the infants own feelings.
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responsible for many schizoid, paranoid, and obsessional disorders in which the 
persecuting bad object is introjected.
In the paranoid - schizoid position for example, the rebounding effect of the 
previously projected death instinct can lead to the ‘persecutory anxiety’ briefly 
discussed above. In effect, a vicious circle is set up; the attacks on the persecutors 
result in them retaliating by becoming more aggressive rather than less. The infant’s 
dread of the introjected objects is such that it becomes intensely suspicious of even 
‘good figures’ and this intensifies its own aggression. It is from this that Klein 
believes adult paranoia derives.
During the process of persecutory anxiety the infant might also use further splitting 
(beyond primary level splitting) in an attempt to destroy the suffering parts of itself. 
This may lead to the infant being able to perceive and relate only to a ‘part object’ - an 
aspect of the self or other - rather than a whole object. This part-object-relating might 
also be manifested when the baby or older child regresses because it feels the world is 
so dangerous it can only deal with it in bits. In extreme cases, and in adult life, this is 
represented by the fragmentation characteristic of psychosis and is thought by Klein to 
be central to the problems of schizophrenia.
Klein’s depressive position begins to emerge more strongly at about three months and 
comes into prominence after the first six months of life. It is characterised by the 
movement of the infant from fearing the object to one of concern for the object. The 
child becomes anxious at its own aggression which has been used to damage or 
destroy the objects. The black and white, good and bad, division of the paranoid- 
schizoid position becomes a more realistic mix, bringing with it mixed feelings. The 
mother’s badness can now be experienced in the context of a whole personality which 
also contains good qualities. The important thing for the baby is that the mother can 
now be loved as a whole person and the baby can introject her in order to give 
protection from inner and external persecution. As the mother is no longer perceived 
as wholly bad and completely persecuting there is no longer any reason to annihilate a 
part mother. The implication for aggression is that relating to the whole object acts as 
a control to rage. The infant’s fear of its own aggression reduces, and thus the
7
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projection of aggressive feelings also decrease. One of the clinical implications of this 
is that adults who have not achieved the depressive position may experience 
difficulties such as uncontrollable rages.
A negative consequence of the depressive position is that insight into the knowledge 
that previously projected aggression might have unintentionally harmed the good 
mother may lead to guilt and remorse, producing ‘depressive anxiety’. The infant 
now afraid of directing anger outwards, turns it inwards instead, and it is this which 
Klein proposed as the core of depression.
Hinshelwood (1994) reminds us that Klein’s (1935) notion of the depressive position 
also brought her into conflict with Freud’s Oedipus complex. Freud proposed that the 
sexual desire for the parent of the opposite sex became so intense during the phallic 
stage, i.e. between the ages of three and five, that aggressive urges toward the same 
sex parent (the rival for the object of sexual desire) are also experienced. However, 
because of fear of retaliation from the same sex parent, unconscious defensive 
mechanisms are utilised and both these sexual and aggressive urges are repressed into 
the unconscious. As a defence against oedipal anxiety, regression to an earlier 
libidinal phase occurs. This psychic event is a transient neurosis and is known as the 
‘infantile neurosis’. For Freud (1916-1917) adult neurosis is a regression to infantile 
neurosis.
Klein (1928, 1930) on the other hand, proposed that oedipal manifestations could be 
present before the genital stage and during the first year of life, and that the fear, guilt, 
remorse and jealousy associated with her depressive position leads to the infant 
wanting to have its parents safe and protected. This in turn gives the infant a feeling 
of security. Klein contends that oedipal tendencies occur as a consequence of the 
child’s handling of aggression and rage induced by frustration rather than on Freud’s 
notion of sexuality.
There are also implications for the superego here. Freud proposed that development 
of the superego resulted from the resolution of the Oedipus complex and was formed 
from internalised parents representing social standards and capacity for self
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assessment. Klein on the other hand argued that the superego was formed much 
earlier and its constituents were multiple and varied objects, and thus analysable much 
earlier.
This seemingly small modification to the concept of the superego by Klein had further 
implications and was in fact a major departure from classical theory. The concept of 
guilt became controversial. Klein used evidence of the quality of existing guilt to 
suggest that the younger the child was, the harsher the superego would be. This meant 
that as the child developed, its sadistic superego, linked as it was with the idea of a 
reducing sense of persecution and horrifying punishment, softened. This is in contrast 
to Freud who saw guilt as simply the result of attacks on the ego by the superego. Of 
course, for Freud there could be no such struggle until the superego was formed at 
four or five years rather than from birth as Klein proposed.
Despite these opposing ideas, the depressive position in Klein’s theory and the 
Oedipus complex in Freud’s, both in effect represent a developmental role, with both 
of them characterising the course of ‘normal development’.
Klein’s exploration of the Oedipus complex also illustrates a gender difference in the 
orientation of the work of Freud and Klein. Freud had proposed female development 
as a ‘grey and shadowy area’ but Klein proposed that much of her clinical work 
indicated the opposite. Segal (1979) emphasises that when Klein (1932) wrote the 
following she clearly saw female development being influenced by the aggression 
created by oedipal impulses, and not simply a vague Electra equivalent of the male 
Oedipus complex:
[ ] the child’s impulses of aggression against her mother and her 
desires, springing from the early stages of her Oedipus complex, to 
kill her and steal from her. (p. 31)
For both Freud and Klein the pathological view of the human condition and its related 
aggression neglects a formulation of the full impact of environmental factors. Their
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ideas that conflict was intrinsic to the person rather than dependent on environmental 
relationships retains some similarity between the two approaches.
Turning now to psychoanalytic technique and setting, although Klein did not depart 
significantly from classical psychoanalysis, there were similarities and differences in 
the clinical application of their theoretical perspectives. Klein’s perspective proposes 
that at times of stress such as loss, disappointment and persecution, the tendency is to 
revert to the belief that the world is hostile. Therefore, the aim of psychotherapy is to 
bring about the security associated with the depressive position, when the good and 
bad have become integrated. The task of analysis for Klein was to reduce the 
inevitable anxiety of the child which had been created by the child’s handling of 
frustration and rage, and thus reduce aggression. This means that it was the analysis 
of the internal figures composing the superego which would diminish its severity of 
anxiety and aggression and lead to a strengthened ego. This was in contrast to Freud, 
who proposed the superego did not exist until four or five years of age and therefore 
treatment could not be given as a child. So, although Freud assumed that adult 
neurosis was rooted in a childhood neurosis existing at the time of the Oedipus 
complex, his work was with adults not children (with the single exception of Little 
Hans). A description encapsulating the essence of the difference comes from Segal 
(1979) in that Freud discovered the repressed child in the adult while Klein discovered 
the repressed infant in the child. For Freud, successful analysis meant that the patient 
not only becomes aware of his or her infantile wishes and conflicts but also relives 
them. Impulses, expectations and phantasies experienced as a child in relation to 
significant others are transferred onto the analyst. Classical psychoanalytic therapy is 
anchored to Freud’s neurotic anxiety theory. It aims to remove repressions and to 
help the individual to address the childhood conflict through the experience of adult 
reality. With the repression lifted, it is then possible for the previously stunted ego to 
resume growth to an adult level.
Both Klein and Freud were concerned with gaining access to the unconscious. Freud 
achieved this through the use of free association, interpretation and transference. 
Klein’s equivalent of free association on the other hand, was her play technique, 
which allowed her to communicate with the child and still adhere to psychoanalytical
10
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principles. Klein (1955) proposed that because the child dramatises its phantasies 
during normal play, and in this process elaborates and works through its conflicts, 
then play in a psychoanalytical setting was very appropriate. It is noteworthy that 
although Freud had recognised the importance of play (Freud 1901) he had not 
realised its full importance or thought of using it in the way that Klein had. Klein 
(1955) proposed that the symbolic element of play necessitated the use of the method 
which Freud had devised to solve the meaning of dreams to properly understand the 
meaning of play. In addition, inhibited ffee-play was seen as similar to classical 
resistance, which could both be resolved by interpretation and thus reduce the 
underlying anxiety.
With regard to the clinical environment, both Freud and Klein realised that a 
successful analysis of their patients required a proper psychoanalytical setting. This 
was particularly salient for Klein who started her analyses in the homes of the parents 
of her child-patients, and might have continued in this way had she not realised the 
importance of the psychoanalytic setting.
The issue of transference was a difficult one for Klein. Within the psychoanalytic 
paradigm it had been accepted that children still attached to their parents would not 
develop transference to the analyst. Klein (1952b) however, proposed that because of 
the anxiety experienced and the general dependence of children, strong transference 
could be developed at an early age.
In summary, Klein’s work on aggression showed both similarities and differences 
with the work of Freud. They both saw aggression not as a secondary phenomena 
resulting entirely from external influences such as deprivation and frustration, but as 
an innate thing due to the presence of the death instinct. Klein maintained the 
classical psychoanalytic position of Freud although she modified it by replacing 
Freud’s instinct theory with a mental perspective focusing on the resolution of 
ambivalence toward the mother. Her incorporation of subjective experience, meaning 
and relationships was a radical departure from Freud, which has been described as a 
leap from biology to psychology (Greenberg & Mitchell, 1983) and was a forerunner 
of object relations. Her revisions also influenced conceptualisation of the id, ego and
11
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superego. Freud’s work was male orientated and saw therapeutic intervention at the 
adult level, while Klein added the mother-daughter perspective and focused on 
working with the child. Both Klein and Freud recognised the need for a 
psychoanalytical setting and gaining access to the unconscious. Klein however 
substituted play for Freud’s ‘free association’ although she retained and applied 
Freud’s techniques for understanding the dreams of her patients.
12
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Discuss an Aspect of the Therapeutic Relationship in Relation to Psychoanalytic
Ideas
The truism that without a therapeutic relationship there can be no therapy applies to all 
forms of psychotherapy. The proposed constituents of the therapeutic relationship 
however have been conceptualised in different ways. Clarkson (1995) draws our 
attention to the fact that some psychotherapies use only one type of relationship, or at 
the most two: the working alliance and the transference relationship. Others propose a 
wider range of types of relationship. For example Gelso and Carter (1985, 1994) 
propose the importance of the transference relationship, the real relationship and the 
working alliance as components of the therapeutic relationship regardless of 
theoretical orientation. There is no doubt however that the concept of the transference 
relationship has grown to be and remains the central. element of contemporary 
psychoanalysis despite the controversy surrounding its nature. Although transference 
and countertransference are inextricably linked, this essay will, from a psychoanalytic 
perspective, focus only on the concept of transference. This essay is by no means a 
comprehensive review of the vast amount of transference literature. Rather, it will 
highlight the uncertainty (despite the vast amount of available literature) surrounding 
the subject. Although not restricting itself to discussion of classical and Kleinian 
approaches, these perspectives will be used as the main vehicles to explore the 
theoretical origins of transference, opposing conceptualisations and the clinical 
implications. In addition, process-outcome studies will be examined to evaluate the 
efficacy of working with transference.
The term ‘transference’ evokes ideas of something being transferred, but exactly what 
is being transferred has been and still is the subject of much debate, and it is these 
differences which help to define the various schools of psychoanalysis. The 
theoretical nature of transference, its perceived manifestations in therapy and how it 
should be used clinically are dependent on which psychoanalytic orientation (or 
perhaps more accurately which historical period) the therapist is drawing his or her 
ideas from.
15
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Breuer and Freud (1895), while working with hypnosis and espousing the ‘cathartic 
method’ of treatment initially perceived transferences as ‘contaminating influences’ 
which were regrettable phenomena impeding the therapeutic process by interfering 
with the recovery of repressed memory and disrupting the patient’s objectivity. One 
of Freud’s major concerns was that transferences were created through the influence 
of the analyst and were therefore a type of suggestion.
Bateman and Holmes (1995) point out that Freud later moved beyond this position 
and he proposed that transference could occur through reasons other than suggestion 
and that analysis of the transference was in fact an essential part of the therapeutic 
process. From the classical position the term transference was then used to express 
the patient’s pathological oedipal attachment to the analyst, and represented the 
patient’s early child/parental relationships. Freud (1905) proposed that the patient 
would be likely to transfer his attitudes, including those from early childhood, which 
were at the root of his conflict onto the analyst. In effect, transference is seen as a 
form of displacement: feelings belonging to one relationship are now directed toward 
some other person or persons. That transference should occur is seen as essential to 
an effective analytic cure (Freud, 1914). By repeatedly interpreting the transference 
neurosis (working through), and in working through the resistances, the analyst 
facilitates the patient in addressing core emotional conflicts which also distort 
contemporary relationships. Creation and dissolution of the transference neurosis 
therefore is core to the classical model. If transference does not occur, and the 
positive and negative transferences which parallel the affects and wishes surrounding 
the original oedipal situation are not played out within the analysis itself, the result 
would be a resistance to remembering the repressed phantasies.
Since Freud, the concept of transference has been widened to the extent that it covers 
a broad spectrum of phenomena, introducing numerous ambiguities into the literature, 
teaching and clinical work. In a major investigation of the expanded usage of the term 
transference, Sandler et al. (1969) welcomed the development beyond early Freudian 
ideas and concluded that the additions to the notions of transference enhanced 
psychoanalytic practice. These researchers however, also identified the analyst as a 
real person engaged in a specific task with the patient and concluded that not
16
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everything which happened during the session could be regarded as transference 
related.
Much of the broadening out of the concept of transference is as a result of Kleinian 
theorising. Essentially, the differing classical and Kleinian views of transference can 
be polarised into one main important distinction: the classical view of the analyst 
functioning as a mirror onto which the patient’s impulses are displaced is supplanted 
by the Kleinian concept that the analyst is a receptacle into which internal figures and 
associated feelings are projected (Segal, 1981). The Kleinian concept of transference 
therefore is not based on the Freudian idea of reconstruction of a past relationship 
which is transferred onto the analyst, but on the development within the analytic 
setting of a relationship which is influenced by innate and even inherited unconscious 
phantasy (Klein, 1930). The classical notion that the attitudes which properly belong 
to one relationship but have been displaced and concentrated onto the analyst has been 
replaced by the Kleinian idea that transference originates in the fundamental mental 
processes of projection and introjection which are in operation during early 
developmental stages. In addition, the Kleinian idea that transference is based on 
mechanisms which are fundamental in mental life and which form the basis upon 
which all mental functioning operates means that all aspects of the patient’s 
communication are linked to primitive material and therefore have transference 
connotations (Frosh, 1999). To put it another way, all aspects of the patient’s 
communication within the analytic framework contain elements of unconscious 
phantasy (Segal, 1981), and can be addressed in therapy.
The Kleinian idea that there is an underlying knowable truth or internal psychic reality 
organised around psychotic anxieties rather than the classical idea of infantile neurosis 
which was never fully knowable (Bateman & Holmes, 1995) has often been 
questioned. Gill (1982), Schafer (1981) and Spence (1982) for example propose the 
transference relationship as involving a personal narrative truth rather than a distortion 
of unconscious phantasy. This viewpoint emphasises the idea of a construction of the 
past influenced by the ‘here and now’ rather than a reconstruction.
17
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As well as the concept of transference being central to the theory of psychoanalysis, it 
is also central to its practice. Consequently, as theory informs practice it is inevitable 
that the divergent viewpoints of classical and Kleinian psychoanalysis on the 
conceptualisation of transference have important implications for clinical application. 
Some of these implications accompanied where necessary with an expanded account 
of the relevant theory are now addressed.
Interpretation of the transference is fundamental to the clinical application of 
psychoanalysis although there is also much disagreement here. For Kleinians, change 
comes about not through increased knowledge becoming available to the ego which 
can then deal with conflicts more effectively as in the classical approach, but rather, 
through repairing splits at an unconscious level. This is achieved not by the 
uncovering of ego defences, but by direct work with primitive unconscious emotions 
and internalisation of the analyst as an object into the patient’s internal world.
The extension of the concept of transference by the Kleinian movement to refer to all 
aspects of communication from the patient to the analyst (Klein, 1952) has major 
implications for practice. It produces a focus in Kleinian therapy on the immediacy of 
the patient-analyst relationship which is supposedly saturated with transference and 
hence provides much material for interpretation. In this way, during the development 
of the analytic relationship conflicts and anxieties similar to those experienced in early 
relationships are reactivated and dealt with by the patient making use of the same 
mechanisms and defences as before. A common criticism of this emphasis on 
continual interpretation of primitive feelings is that it is often carried out to the 
exclusion of everything else, often leading to the non-recognition of the occurrence of 
real events and to dogmatic and persecutory attitudes in analysts (Gedo, 1988; 
Kemberg, 1980). In contrast to the classical approach, the Kleinian model (Klein, 
1952) proposes that interpretations which could possibly be construed by the patient 
as attacking may be useful in investigating how the patient’s psyche has been in the 
past or still is, under attack. They propose that every transference manifestation no 
matter how intense should be welcomed. This method of making intense 
interpretations has often been criticised (e.g. Orlinsky, 1994) for potentially leading to
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overwhelming anxiety in the patient or to the utilisation of destructive defences which 
become extremely difficult or even impossible to overcome.
In classical psychoanalysis it is considered vital for the analyst to choose the correct 
time to make interpretations to the patient. If interpretations are made too soon there 
is a risk of increasing the strength of resistances (Freud, 1926). Correct timing of 
interpretations are thought to help facilitate communication to the patient’s ego and 
subsequently strengthen it, with the ultimate result that it is able to deal with libidinal 
impulses without the need to resort to the previously used extreme defences. In 
contrast, the Kleinian model is less concerned with the delicate timing of 
interpretations.
There is also an important clinical difference between classical and Kleinian 
psychoanalysis about which type of illness can be treated. In classical theory, 
transference, with its focus on the oedipal phase is a product of a fairly late period 
(between three and five years) in the child’s life. The implications being that the ego 
is well-developed, and a sense of boundaries between self and others is well- 
established. This means that the patient has a relatively autonomous psyche which 
might have become fixated, but is still capable of distinguishing between fantasy and 
reality and of forming relationships, including transference relationships. The 
classical perspective therefore precludes the treatment of psychotics who are deemed 
to lack these capabilities and are regarded as not being able to form a transference 
relationship because of a retreat into narcissism. In contrast, the Kleinian perspective 
sees the ability to create transference as arising much earlier and proposes that the 
psychotic elements which were proposed as existing in the infantile personality, and 
reproduced in the transference, allow the analysis of psychotics in addition to the 
neurotics of Freud.
There are however other voices in the psychoanalytic community which question the 
validity of the central role of transference and the subsequent clinical dependence on 
it Many researchers are proposing that ‘non-specific factors’ (discussed in greater 
detail later) are more important to therapeutic change than is transference. Going 
beyond this. Smith (1999) proposes that the interaction between patient and analyst
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cannot be understood in terms of transference and that the concept of transference is 
in fact vacuous or trivial. He argues that a basic conceptual confusion over 
transference has arisen during the development of psychoanalysis and persisted into 
contemporary psychoanalysis, during which time sight has been lost of Freud’s 
distinction between an explanatory hypothesis and the phenomenon which it was 
intended to explain. In keeping with Freud’s ideas, and invoking Freud’s assertion 
(and frequent practice) that any part of the developing field of psychoanalysis can be 
discarded without loss or regret if its inadequacy has been proved, Smith (1999) 
makes a controversial suggestion. He proposes that such abandonment of the 
Freudian concept of transference does not deny that patients form strong emotional 
bonds with their analysts or that the formulation of these bonds can be influenced by 
infantile experiences. Rather, it is suggested that these phenomena should no longer 
be explained by notions of displacement of emotional intensity. Smith (1999) is 
equally dismissive of the Kleinian hypothesis of transference and emphasises the non- 
empirical nature of the mainstay of the Kleinian approach: the hypothetical 
unconscious phantasies.
During this discussion of concepts of transference and efficacy it is appropriate to ask 
the question: what is the empirical evidence on which to draw some clarity? If as 
classical and Kleinian psychoanalysis propose, the creation and analysis of 
transference is the central curative factor it should be possible to find evidence to 
support the notion rather than relying on unsubstantiated theoretical notions and blind 
faith. By examining process-outcome studies which compare psychodynamic 
approaches (which seek to evoke and use transference) to other non-psychodynamic 
approaches (which do not attempt to evoke transference) it should be possible to 
analyse the importance of transference and the efficacy of its interpretation in the 
clinical environment. On the whole however, studies have not supported the efficacy 
of working with transference.
Roth and Fonagy’s (1996) well respected and influential work critically reviewed 
many hundreds of studies in an attempt to define the effectiveness of various methods 
of treatment of various mental health disorders. The work highlights the relative 
paucity of good quality outcome research for psychodynamic therapy, which hampers
2 0
Academic Dossier
attempts to argue for or against their efficacy. In recognition of the widely held belief 
that case studies tend to undergo many processes (some might say artistic processes) 
during the writing-up phase and do not constitute what has come to be accepted as 
truly scientific, Roth and Fonagy (1996) have not taken them into account in their 
work. The researchers conclude that any discussion on the comparative benefits of 
psychodynamic therapy is largely therefore only a matter of opinion. This conclusion 
suggests that many more high quality studies need to be carried out, presented and 
evaluated before the effectiveness of psychodynamic therapy and therefore the 
importance of working with transference as a curative factor can be either confirmed 
or dismissed.
Despite the general lack of psychoanalytic process-outcome research which is 
acceptable to the wider scientific community (Spence, 1982, 1987) there have been 
some research attempts. These however, perhaps more than anything else, serve to 
highlight the sort of methodological problems which pervade the body of 
psychoanalytic research even when the research goes beyond that involving case 
studies. For example, the work of Malan (1963, 1976) found a significant positive 
correlation between good therapeutic outcome and the occurrence of transference 
interpretations and seemed to provide proof of the importance of transference in the 
psychoanalytic method. Attention however has been drawn to several methodological 
flaws in the work which preclude the drawing of firm conclusions about the 
therapeutic value of transference interpretations (Rachman & Wilson, 1980). 
Inadequate measure of outcome, the absence of controls, the fact that the analysts 
themselves carried out the ratings rather than independent ‘blind’ assessors were cited 
as serious flaws. In addition, statistical objections were also proposed, in that out of 
hundreds of correlational tests carried out, only a tiny proportion were significant. 
Even Marziali’s (1984) replication of Malan’s study which used a stronger research 
methodology and supported Malan’s findings is also open to criticism of using only a 
small sample.
Some studies have moved beyond the stage of being inconclusive and seem to 
demonstrate that the classical method of working with transference has no curative 
effects. A long-term follow-up study of patients who had had successful analysis
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Kantrowitz et al. (1990) found that with regard to long-term stability of psychological 
change, no discernible difference existed between those patients in which the 
transference neurosis had been created and dissolved and those patients who had not 
developed a transference neurosis. (Minsky’s (1994) work supports this idea, finding 
that working with the transference does not always appear efficacious and that the 
warmth and empathie attitude of the therapist appears to be instrumental in facilitating 
growth. In addition, following the psychoanalytic procedure in too rigid a way was 
found to jeopardise the therapeutic relationship and inhibit improvement in the patient.
Indeed, from the 1950s there has been an increasing response from theoreticians and 
researchers that a successful analysis depended on more than the concept of 
transference. For example, Greenson (1971) while acknowledging the centrality of 
interpreting transference also emphasised the importance of dealing with the non­
transference interactions between patient and analyst. Greenson proposed that only 
analysing transference phenomena might stifle the development and clarification of 
the transference neurosis.
The theme of considering factors other than transference as instrumental in facilitating 
growth has been consistent and has grown to the extent that many researchers have 
advocated that ‘non-specific factors’ relating to how the patient perceives the analyst 
are mainly responsible for therapeutic change. Several rigorous and well regarded 
studies and meta-analysis (e.g. Luborsky et a l, 1975; Smith et a l,  1980) appear to 
support this. These studies examine outcome results of forms of psychoanalysis 
which do rely on transference interpretations as well as psychotherapies which do not. 
Findings suggest that none can be shown to be more effective than others, suggesting 
in turn that working with the transference is not the mutative element in successful 
psychoanalysis. It seems that rather than one type of psychotherapy possessing an 
effective ingredient (in this case interpretation of transference) it is more likely that 
the effectiveness of psychotherapy is dependent on factors which are common to 
different therapeutic approaches.
In conclusion, it is clear that the theoretical differences in psychoanalytic models of 
the mind inevitably impinge on the concept of the transference relationship which in
22
Academic Dossier
turn has implications for the reason that psychoanalysis exists: the relief of the human 
mind in distress. Given similar clinical scenarios, a transference interpretation from a 
classical psychoanalytic position will not be the same as one from a Kleinian 
perspective and logically only one (if either) can be correct. This suggests that a 
patient is a recipient of the particular dogma practised by a particular practitioner. 
The lack of a robust and credible body of psychoanalytic research which investigates 
the efficacy of working with transference in general, and more particularly the 
different ways of working with it as espoused by different psychoanalytic schools and 
individuals, is a major obstacle in being able to confirm or reject the importance of 
working with the transference. Clearly this is an essential and overdue area of 
research. However, as Fonagy (1993) points out, use within psychoanalysis of the 
outmoded epistemic paradigm of enumerative inductivism has created a situation 
where ideas once made to sound plausible cannot be discarded because no method of 
doing so (within psychoanalysis) currently exists. The existing empirical evidence 
appears to suggest that factors other than ‘transference’ are the curative elements in a 
therapeutic relationship and that in some cases working with transference can be 
damaging to the patient. However, despite the differing views of transference within 
psychoanalysis and lack of compelling process-outcome research, the analysis of 
transference continues to be the central theme of contemporary psychoanalysis.
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In cognitive therapy, therapeutic change is not dependent upon the therapeutic 
system of delivery but on the active components which directly challenge the
client’s faulty appraisals. Discuss
The question of precisely what it is that creates or facilitates therapeutic change 
represents an area of controversy throughout the spectrum of psychotherapies and 
counselling perspectives. Researchers and practitioners have for example also sought 
to define the change-facilitating ingredients of psychoanalysis and person-centred 
therapy. Cognitive therapy is a relative newcomer to the field and it might be 
considered reasonable to propose that it is its more technical approach which makes it 
effective. However, it is the intention of this essay to present literature which 
proposes that the effectiveness of cognitive therapy in facilitating therapeutic change 
is as dependent upon the therapeutic system of delivery as it is on the active 
components which directly challenge the client’s faulty appraisals. Space does not 
permit a very wide-ranging or exhaustive review of the appropriate literature, so a 
selective although balanced presentation is made. Traditional and contemporary 
positions in cognitive therapy will be explored and in doing so, some of the criticism 
of the cognitive perspective as well as the development which has occurred within this 
paradigm will be illuminated. In order to broadly determine the effectiveness of 
cognitive therapy some outcome research is explored. The status of the collaborative 
relationship, core conditions and the idea of the therapeutic relationship as an active 
ingredient will be focused upon. Throughout the essay ‘client’ is used to describe the 
person receiving therapy and ‘psychotherapy’ is used as a generic term encompassing 
all psychological therapies. Where it is necessary to specify a particular model or 
approach this is explicit.
The works of Beck and his colleagues (e.g. Beck, 1976; Beck et al, 1979) presented a 
new psychotherapeutic approach with which to conceptualise and treat emotional 
disorders and depression. Although the fundamentals of cognitive therapy have 
remained unchanged, these early works were very much seminal and Beck and others 
have subsequently developed and elaborated the cognitive approach. Cognitions (or 
thought processes) are seen as the most significant factor in psychological disturbance. 
Cognitive therapy seeks to identify and modify general patterns and specific instances
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of faulty information processing. Beck described three types of cognition which 
influence an individual’s feelings and behaviour. ‘Information processing’ represents 
the way in which the constantly received information from both internal (e.g. own 
bodily reactions) and external environments are dealt with. ‘Automatic thoughts’ are 
the individual’s spontaneous cognitions i.e. thoughts which can occur as if from 
nowhere. ‘Schema’ is the term given to a hypothetical cognitive structure, which 
include beliefs about the self, others and the world which are learned through early 
experiences. These schemata filter out information which does not seem to fit with 
the individual’s beliefs.
Before seeking to establish what it is about cognitive therapy that facilitates 
therapeutic change it is necessary to establish whether cognitive therapy is in fact 
effective at all. The consistency of the literature which indicates that the success rates 
across all types of therapy are similar (e.g. Bergin & Garfield, 1994; Elkin et a l, 
1989; Luborsky et a l, 1988) represents a paradox - the ‘equivalence paradox’ (Stiles 
et al., 1986). Namely, the technical diversity of the different schools of 
psychotherapy and counselling seems to produce no significant difference in 
effectiveness. This points to the possibility that within the psychotherapeutic 
encounter there may be elements which are common to most therapist-client 
relationships. This in turn suggests that it is not the ‘specific’ factors unique to the 
different therapeutic models which are particularly important, but rather, it might be 
the ‘non-specific’ or ‘shared’ factors common to all forms of therapy which are 
important to therapeutic change (Horvath & Greenberg, 1989; Horvath & Luborsky, 
1993). It has become apparent that these non-specific factors are not random but are 
characterised by their interpersonal and relationship nature. Howe (1999) reminds us 
that it would be more appropriate to call these ‘non-specific’ factors ‘generic’ in the 
sense that they seem to underpin all successful practice. In this way they are specific 
and integral to psychotherapeutic change.
This suggests that if the implications of these findings are considered within the 
application of cognitive therapy, interpersonal and relationship elements are at least as 
important as the active components which directly challenge the client’s faulty 
appraisals. But how does this fit with the thinking, research and practice of current
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cognitive theoreticians and practitioners? In other words does ‘cognitive therapy’ 
acknowledge or accept such suggestions? There are many who would suggest not and 
Salkovskis (1996, p. xiv), himself a cognitive therapist, succinctly summarises the 
words of the critics of cognitive therapy who perceive it as “an assembly of techniques 
applied mechanically”. Additionally, Sanders and Wills (1999) draw attention to a 
common criticism (largely from counselling and other psychotherapies) that cognitive 
therapists pay little, if any, attention to what is regarded by many practitioners to be 
the cornerstone of therapy: the therapeutic relationship.
So, are these criticisms justified and does cognitive therapy acknowledge the 
importance of the therapeutic relationship? It seems that the therapeutic relationship 
within cognitive therapy has always been seen as necessary, although not sufficient 
alone for therapeutic change. For example, Beck et a l (1979) wrote:
We believe that these characteristics [warmth, accurate empathy and 
genuineness] in themselves are necessary but not sufficient to 
produce optimum therapeutic effect, (p. 47)
This ‘necessary but not sufficient’ approach seems to have fostered a traditional view 
by proponents of cognitive therapy that the therapeutic relationship was merely the 
context within which the technical intervention occurred (Lambert, 1983). In other 
words, the therapeutic relationship might be important but it is merely a container in 
which to do the real work - that of directly challenging the client’s faulty appraisals. 
There are other voices in the ‘cognitive world’ however who do not recognise the 
need even to attend to elements of the therapeutic relationship in order to provide an 
essential framework within which to work. Albert Ellis for example, has consistently 
maintained such a position. Ellis (1962) argues strongly that therapeutic empathy is 
not necessary and sometimes not even desirable for effective therapy and that its 
presence might even have a counter-therapeutic effect by ‘addicting’ the client to the 
therapist. More recently Ellis (1999) states:
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I believe that a good therapeutic relationship is usually important to 
help people feel better, but to help them get better, theory and 
technique are more crucial, (p. 94)
From a more recent general cognitive therapeutic perspective however, Wills & 
Sanders (1997) remind us that unless the core conditions of any therapy, namely 
empathy, understanding, genuiness, respect, congruence and unconditional positive 
regard (Rogers, 1957) are in place, the client will feel neither understood nor 
respected and consequently his or her inner world will be inaccessible to the therapist. 
It would seem therefore that the active components of cognitive therapy which 
directly challenge the client’s faulty appraisals would be useless or redundant if the 
relationship between client and therapist is such that the client feels unable to disclose 
any faulty appraisals which could then be challenged.
From this it seems likely that a therapeutic alliance and collaborative relationship are 
necessary for effective therapy and can follow as a consequence of the presence of the 
core conditions. This is a prevalent idea in cognitive therapy, and, maintaining his 
traditional position Beck (1990) sees the collaborative relationship as a useful factor 
common to all therapies but proposes that in general its presence differs in cognitive 
therapy as it allows the "explicit focus on changing belief systems, reinforcing and 
refining reality testing, and developing coping strategies [which] makes for a more 
robust therapy”, (p. 194)
Therapeutic empathy and the collaborative relationship have been briefly discussed so 
far and it appears that there are several other elements of the therapeutic relationship 
which may or may not be useful, but relevant research into them is fraught with 
difficulties. Therefore, a brief investigation of some studies into therapeutic empathy 
is carried out here to illustrate both the potential contribution to therapeutic change of 
at least this one element of the therapeutic relationship and also to illustrate the 
difficulties involved with empirical investigation of this and other such elements.
Increased investigation has focused on therapeutic empathy over the past two decades 
and in a meta analysis of forty studies Orlinsky and Howard (1986) reported a
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significant correlation between therapeutic empathy and therapeutic outcome in half 
of the eighty-six findings. There are few studies though which have examined the 
importance of therapeutic empathy within cognitive-behavioural therapy (CBT). 
However, Persons and Bums (1985) reported a strong correlation with clients’ 
perceptions of therapeutic warmth and empathy and degrees of improvement within 
CBT. This was an inconclusive study however because of methodological 
weaknesses: it involved only a single therapeutic session from each of only seventeen 
clients.
Even if the study had been methodologically sound, a correlation does not constitute 
cause and effect and still leaves unanswered questions about the active therapeutic 
ingredient. For example, does therapeutic empathy actually cause therapeutic change 
(improvement) or do clients who are improving perceive their therapists as more 
empathie as a consequence of their own enhanced feelings of well-being? Another 
important question is whether therapeutic empathy works by facilitating client’s 
motivation to help themselves which in turn leads to therapeutic change? (i.e. an 
indirect effect), or is there a more direct effect? Bums and Auerbach (1996) discuss 
the difficulties involved in conceptualising how this cause and effect problem might 
be resolved using an experimental design. They draw attention to the ethical 
difficulties involved with providing the ideal (experimental) situation of assigning 
patients randomly to therapists who are either warm and empathie or cold and non- 
empathic.
Bums and Nolen-Hoeksema (1992) in a study of 185 clients suffering from depression 
and undergoing cognitive-behavioural therapy appears to be the first study which 
attempted to address some of these methodological difficulties and to answer some of 
these questions. They investigated the causal effect of therapeutic empathy on 
recovery from depression while controlling for the simultaneous causal effect of 
depression on therapeutic empathy. Findings indicate a strong positive and direct 
relationship between therapeutic empathy and clinical improvement. A co-finding 
was that the clients of novice therapists did not improve as much as those treated by 
more experienced therapists when controlling for empathy. This suggests that the 
active components which challenge the client’s faulty appraisals (potentially
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addressed more fully by the more experienced therapists) may account for the degree 
of improvement over and above the improvement that can be accounted for by 
therapeutic empathy. In essence, it seems that both therapeutic empathy and the 
active components which challenge the client’s faulty appraisals have a vital role to 
play in facilitating therapeutic change.
So far in this essay, discussion has centred around the potential importance of 
elements of the therapeutic relationship in fostering the therapeutic context necessary 
to challenge the clients’ faulty appraisals and also on the possibility that elements of 
the therapeutic relationship might promote therapeutic change in their own right. This 
echoes the increasingly persuasive notion within cognitive therapy that interpersonal 
and relationship issues between client and therapist during therapy can be an essential 
therapeutic focus. In recent years, cognitive therapy in general has developed a more 
expansive approach (Wills & Sanders, 1997), and insights into the importance of the 
therapeutic relationship with regard to therapeutic change have been and continue to 
be actively integrated into cognitive therapy. Taking an opposing view to the 
traditional one which suggests that difficulties and issues in the therapeutic 
relationship have simply to be solved before getting on with the therapy, Safran and 
Segal (1990) maintain that the therapeutic relationship is something which is 
continually fluctuating and can be actively used in therapy. Similarly, Sanders and 
Wills (1999, p. 120) talk of an increasing focus on “how to use the relationship as an 
active ingredient in therapy”. The current change of (or additional) focus is perhaps 
best summarised by Young (1994) who states:
If we assume that the problems in the therapeutic relationship are 
merely obstacles to overcome so that we can then get on with short­
term cognitive therapy, we often miss the real core of the problem. In 
many patients with personality disorders, the core of their problem is 
interpersonal, and one of the best arenas for observing these problems 
is in the therapeutic relationship. With these patients, dealing with 
the therapeutic relationship as a primary focus of therapy becomes far 
more important, (p. 3)
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Clearly this type of therapeutic focus is heavily dependent on ‘working with the 
relationship’ and on monitoring what happens within (and outside of) the therapeutic 
relationship. In such cases it may only be then that appropriate psychotherapeutic 
interventions aimed at directly challenging the client’s faulty appraisals can be 
utilised.
This essay has attempted to show the importance of elements of the therapeutic 
relationship (i.e. aspects of the therapy which do not focus the client on specific 
cognitions) in cognitive therapy. Indeed, in addition to what has been discussed so far 
there are other such elements which are more explicitly central to cognitive therapy 
and include: ‘socialising the client’, ‘conceptualising the client’s difficulties’, ‘agenda 
setting’, ‘guided discovery’ and gentle ‘socratic questioning’. These are all part of the 
system of delivery and help to form an active, collaborative and structured approach to 
resolving the client’s emotional difficulties within the cognitive approach. 
‘Socialisation’ is referred to by Wells (1997) as ‘selling’ the cognitive model to the 
client. It involves educating the client about cognitive therapy, emphasising the 
client’s own role in the process and presenting a cognitive conceptualisation of the 
client’s difficulties. Subsequently, agenda setting (Bums, 1989) involves the client in 
identifying specific problems to work on. This can provide reinforcement to the 
collaborative working agreement and result in a feeling of having active control over 
one’s own difficulties. Through a process of guided discovery, perhaps through 
techniques such as gentle socratic questioning, the client can come to uncover the 
underlying beliefs about themselves, others and the world.
It is possible that these integral (to cognitive therapy) techniques can have an 
important influence on therapeutic outcome by increasing the client’s sense of 
efficacy in the therapy by bringing an understanding of the relationship between 
cognitions, feelings and behaviours and by facilitating hopefulness for the future. Use 
of other techniques which more directly challenge the client’s faulty appraisals can 
then facilitate their modification. These might include a more directive type of 
socratic questioning, homework tasks such as diary sheet completion, reality testing, 
decatastrophising and listing advantages/disadvantages.
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In conclusion, the way cognitive therapy is conceptualised and practiced has been 
continually evolving since its conception. Research findings suggest that even in the 
highly technical cognitive therapy both the therapeutic system of delivery as well as 
the active components which directly challenge the client’s faulty appraisals are 
equally important to therapeutic outcome and are each potentially redundant without 
the other. In response to this, insights and developments have been incorporated into 
cognitive therapeutic practice. The traditional role of cognitive therapy was to resolve 
the clients’ difficulties through the application of the tools of cognitive therapy: the 
active components which challenge the clients’ faulty appraisals and using the 
therapeutic relationship merely as a therapeutic system of delivery. Although these 
attitudes still persist in places, the importance and inclusion into practice of elements 
of the therapeutic relationship such as therapeutic empathy are evident. There has also 
been a major shift toward using the therapeutic relationship per se to explore 
interpersonal and relationship difficulties central to the clients’ core conflicts. These 
developments do not shift the therapeutic relationship within cognitive therapy to a 
status similar to that of a psychoanalytic one. Rather, the same guiding 
methodological principles still apply although focus on the client behaviours, 
cognitions and emotions within the therapeutic relationship are helpful in facilitating 
healthier interpersonal relationships. The findings outlined in this essay suggest that 
the therapist who is able to shift between technical and empathie interventions in an 
integrated way is likely to have an enhanced chance of facilitating therapeutic change. 
Finally, in order for cognitive therapy to continue to evolve in a way which best helps 
the client, sustained and comprehensive research into the complex area of precisely 
what elements of the therapeutic relationship facilitate the most effective way of 
challenging the client’s faulty appraisals is necessary.
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Is hypnosis a relevant psychotherapeutic intervention and does it have a viable
role within counselling psychology? 
Introduction
Over the last 40 years important changes have taken place in clinical hypnosis (e.g. 
Elkins & Hammond, 1998; Fromm, 1987). Major changes in the way that therapeutic 
hypnosis is perceived by qualified health care and mental health care professionals 
(Dane & Kessler, 1998) and by the general public (Johnson & Hauck, 1999; Nadia & 
Wagstaff, 1994) have occurred. These largely positive changing perceptions toward 
hypnosis have led to a broader application of hypnosis by clinicians in the mental 
health professions both internationally and in the United Kingdom (UK).
Despite increased discussion, debate and clinical application of hypnosis however, 
there appears to be little reflection of this in the counselling psychology literature. For 
example, the Handbook of Counselling Psychology (Woolfe & Dryden, 1996) 
contains no discussion of, or even reference to hypnosis. Similarly, little about the 
psychotherapeutic use of hypnosis has appeared in the Counselling Psychology 
Review and it also appears that hypnosis is not on the syllabus in counselling 
psychology courses in the UK. It is considered therefore that this paper is an 
appropriate vehicle to discuss an issue which is relevant to all mental health care 
professions including that of counselling psychology.
It is not the intention of this paper to fully explore the rich vein of debate surrounding 
the subject of hypnosis or to extensively review and examine the methodology and 
efficacy of outcome measures of studies where hypnosis has been used. Rather, what 
can be achieved here is to orientate the reader to some of the fundamental debates and 
issues and to point toward appropriate sources of literature where particular issues 
may be more fully addressed, explored and questioned.
What is Hypnosis
Hypnosis appears to have been used in several forms for much of the world’s 
documented history. A useful historical overview tracing the early use of hypnosis (or
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hypnotic principles) in ancient Greece and its consistent use in medicine in Europe 
from the 18th century until the present day is outlined by Margolis (1997).
The concept of hypnosis appears to have been controversial during much of that time 
and certainly still is today. There is a school of thought which contends that the 
conceptualisation of hypnosis as a therapeutic tool is outmoded and redundant, as 
other psychological concepts offer adequate explanations of the phenomena associated 
with hypnosis. Spanos and Chaves (1989) go further and propose that the delay in the 
abandonment of hypnosis is largely due to the self-interest of therapists who practice 
it.
The ‘state’ versus ‘non-state’ debate reflects a hotly debated issue in hypnosis creating 
major controversy. ‘State’ theorists (e.g. Hilgard, 1986) contend that hypnosis 
facilitates an altered state of consciousness while ‘non-state’ theorists propose that the 
‘hypnotic’ phenomena can be explained by other psychological factors such as role- 
enactment (Sarbin & Coe, 1972), compliance (Wagstaff, 1981, 1991) and relaxation 
(Edmonston, 1981). Rowley (1986) gives a useful overview of these arguments and 
of the different theories of hypnosis.
With regard to clinical application however, the ‘ stateY‘non-state’ argument is less 
meaningful. Some ‘non-state’ proponents (e.g. Baker, 1990) draw attention to the 
notion that the ‘state’ versus ‘non-state’ issue is not synonymous with a ‘genuine’ 
versus ‘non-genuine’ issue, and that hypnosis is recognised as a procedure which can 
be, and often is, therapeutically effective.
While controversy rages about many aspects of hypnosis, there appears to be a 
common consensus which emphasises that hypnosis does not constitute a therapy in 
its own right. For example, it is proposed that hypnosis cannot and should not be used 
as a ‘stand alone’ technique in any form of expressive psychotherapy (Fromm & 
Nash, 1997), that hypnosis should be regarded as an adjunct to therapy facilitating a 
context for the delivery of therapeutic intervention rather than as a distinct form of 
therapy (Frischholz & Spiegel, 1983) and that hypnosis is a psychological
4 0
Academic Dossier
phenomenon which provides the practitioner with a set of techniques to augment 
treatment rather than represents a therapeutic model (Heap, 1991).
Hypnotic Susceptibility
There also seems to be agreement about hypnotic susceptibility of individuals which 
indicates that there are clinical differences in how people respond to hypnosis. 
Hypnotic susceptibility can be measured by means of several standard scales, a useful 
review of which is presented by Fellows (1988). Brown and Fromm (1986) propose 
that 90% of the general population is capable of entering a hypnotic state. It is now 
widely accepted that children and adolescents are the most ‘hypnotisable’, with 
children between the ages of 9 and 11 being the most easily hypnotised (Gardener & 
Olness, 1981). Research suggests that hypnotic responsiveness emerges, ex-nihilo, at 
approximately 3 years of age (Morgan & Hilgard, 1979; Olness & Kohen, 1996). A 
more recent hypothesis (although not yet tested) proposes that hypnotic responsivity is 
likely to emerge along with the other fundamental human capacities in the first weeks 
and months of life (Vandenberg, 1998).
Low hypnotisability has been found in patients displaying obsessive-compulsive 
symptoms (Hoogduin & de Jong, 1989) and anorexic patients of the restricting type 
(Pettinati et al., 1985). The reasons for this low hypnotisability are proposed as a 
consequence of their need to be vigilant to their external world and to be able to exert 
control within it. An implication of this is that this client group may be less helped by 
hypnotic intervention than might some others
Efficacy/Clinical Application
Notwithstanding the arguments about the nature of hypnosis, the most important 
question is whether or not the use of hypnosis can be effective in helping the patient. 
Science and empiricism can, and have been used to determine the effectiveness of 
hypnotic intervention and thus have helped to define to some degree the useful range 
of its clinical application. Some authors however, contend that the profile of hypnosis 
is still emerging and that hypnotically facilitated treatments are largely missing from 
summaries of effective treatments for a range of conditions with which hypnosis has 
been effectively used. Hammond (1998, p. 2) proposes this as a consequence of the
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clinical inexperience and preoccupation with “theoretical fluff’ of academic 
researchers in hypnosis and also of successful hypnosis-practising clinicians being too 
involved in the business of working with patients at the expense of meaningful 
research. Hammond (1998) urges collaboration between clinicians and academic 
researchers to ensure relevant, sophisticated and authoritative outcome research which 
will enhance the clinical application of hypnosis.
It is important to stress that before hypnosis should be used with patients it is essential 
to ensure that all potential underlying medical reasons for any presenting disorder 
have been comprehensibly examined by the medical authorities. In these 
circumstances hypnosis has been shown to be effective in many areas, although good 
clinical results are often greeted with surprise and suspicion by non-hypnosis 
practising clinicians (Margolis, 1997). Irritable bowel syndrome (IBS) is a functional 
disorder of the lower gastrointestinal tract and has been a diagnosis of exclusion 
applied only after other gastrointestinal disease has been ruled out. Hypnosis has been 
shown to be an effective treatment for IBS (Houghton et ah, 1996; Whorwell et al., 
1984, 1987).
Pain, particularly intractable chronic pain is a significant social and personal problem 
that is not always successfully managed by health care professionals. Hypnosis has 
been used effectively in pain management for many years (Montgomery, 1998; Ome 
& Binges, 1995; Seers & Carroll, 1998). Its effectiveness is so well accepted by some 
clinical establishments that it has become an alternative (or complementary) method 
of pain management carried out by nurse practitioners (Hrezo, 1998).
Dermatological conditions such as eczema (Bellini, 1998) and psoriasis (Tausk & 
Whitmore, 1999; Zachariae et ah, 1996) appear to be responsive in varying degrees to 
hypnosis and are often helped. Hypnosis has also been used effectively in smoking 
cessation (Spiegel et al., 1993), claustrophobia (Simon, 1999; Steggles, 1999), stress 
and public speaking anxiety (Schoenberger et aL, 1997) and tinnitus (Mason & 
Rogerson, 1995).
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Arguably the most damaging event to the status of hypnosis in psychotherapy was 
Freud’s abandonment of hypnosis as a technique in psychoanalysis in the 1890s 
(Freud, 1895). Subsequently, many contemporary psychoanalysts now propose 
hypnosis as an irrelevance. There are some psychoanalysts however who have 
continued to use or have adopted the use of hypnosis in their clinical work. Fromm 
(1965, 1984) has utilised hypnosis effectively for many years working with a range of 
patients including those with psychotic symptoms and invites psychoanalytically 
orientated therapists to reconsider the usefulness of hypnosis as both a subject of 
psychoanalytic inquiry and as a therapeutic technique (Fromm & Nash, 1997).
Baker (1981) combined the insights of psychoanalytic object relations theory and self 
theory with guided imagery in hypnosis in order to work with psychotic patients. 
Baker’s seven-step program is specifically based on Mahler’s theorised pre-oedipal 
child development and patients are helped to work through a normal developmental 
process of differentiating self and object, gaining object constancy and identity, 
followed by introjection of the good object and integration. This method of working 
has in turn been enhanced by Diamond (2000).
Professional and Ethical Issues
Wolberg (1986) proposed that therapeutic hypnosis was not more popular for among 
other reasons, the existence of few reputable training resources teaching the essential 
techmques and the lack of the possibility of gaining professional supervised 
experience. In tandem with the greater acceptance and clinical application of 
hypnosis around the world, there is also a developing conviction (Dane & Kessler, 
1998; Stanley et al., 1998) that although the hypnotic state or process poses no 
inherent problem for patients, its inexpert use does. This gives greater support for the 
idea of greater provision of suitable training programmes, and today in the UK, as in 
the rest of the Western World, the picture that Wolberg (1985) presented has changed 
and is continuing to change. There are now several organisations in the UK which 
attend to the needs of mental health care professionals who wish to augment their 
skills by training in hypnosis. The British Society for Medical & Dental Hypnosis 
(BSMDH) provides hypnosis training for medical doctors and dentists, while the 
British Society for Experimental & Clinical Hypnosis (BSECH) also admits
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psychologists into its membership and provides hypnosis training programmes for 
continuing professional development which are recommended by the British 
Psychological Society.
The Potential Role of Hypnosis in Counselling Psychology
A major theme, both explicit and implicit in this report, has been the implications for 
mental health professions and practitioners in general concerning the use of hypnosis 
in their clinical work. The implications for counselling psychology are similar and the 
appropriateness or otherwise of incorporating and utilising hypnosis in the work of 
counselling psychologists should be considered. Training in counselling psychology 
with its emphasis on a mix of psychological principles, theory and research (Ryder & 
Shillito-Clarke, 1999) produces practitioners who are not only highly skilled therapists 
but are also well placed (after suitable specialist training in hypnosis) to utilise 
hypnosis as an adjunct to therapy and to carry out further necessary research into its 
efficacy. Indeed, Palmer (2000) advocates, in some conditions, the use of hypnosis 
within counselling psychology as part of a multimodal perspective.
Conclusion
This paper has merely touched on some of the current issues concerning hypnosis and 
its place (if it has one) in contemporary mental health approaches; particularly within 
counselling psychology. Controversy has surrounded hypnosis for the duration of its 
documented history and even defining what hypnosis is, is a thorny issue. However, 
what seems clear is that hypnosis is becoming a more mainstream and respected part 
of mental health care, with reputable training establishments providing the necessary 
hypnosis training for mental health professionals. Studies have been mentioned here 
(although not critiqued) which indicate that hypnosis can be a useful and effective tool 
in psychotherapeutic programmes. Much work however in outcome measures needs 
to be carried out and counselling psychologists with appropriate hypnosis training are 
well placed to participate.
Closed-mindedness and ‘protectionism’ should not inhibit further, open investigation 
of an often controversial subject if there may be potential benefits for what should be
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the overriding reason for the existence of the mental health industry: the psychological 
well-being of the patient.
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Therapeutic Practice Dossier
Introduction
The Therapeutic Practice Dossier is concerned generally with issues of counselling 
psychology and specifically with my own therapeutic practice. It comprises a short 
description of the contexts of the three one-year clinical placements and a discussion 
on the integration of theory and research into my own therapeutic practice. This 
paper presents an account of how this aspect has developed during my training and 
clinical placements.
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First-year clinical placement: An NHS Psychology 
Department
October 1998 —August 1999
My first-year placement was within the Primary Care Team of a psychology 
department in an NHS trust hospital in the South East of England. The team consisted 
of a mixture of full and part-time members, including clinical psychologists, 
counselling psychologists and trainee clinical and counselling psychologists. Team 
members worked from various psychotherapeutic perspectives including CBT, 
psychodynamic, narrative and integrative.
Referrals to the department were from GPs. The client group served by the 
department comprised adults aged from sixteen to sixty-five with a wide range of 
mental health difficulties ranging from mild to moderate. Onward referrals were 
made as appropriate to the Community Mental Health Team (CMHT) also located 
within the psychology department.
My responsibilities comprised conducting individual therapy sessions and attendance 
at fortnightly business meetings. Supervision for myself was provided by two 
chartered counselling psychologists, one integrative and one psychodynamic. In 
addition, group supervision was provided by a visiting external psychodynamic 
supervisor.
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Second-year clinical placement : An NHS Psychotherapy 
Department
September 1999 -August 2000
This placement was within the psychotherapy department of a major NHS Trust 
hospital in the South East of England. The psychotherapy department comprised a 
mixture of full and part-time members and included consultant psychiatrists in 
psychotherapy, adult psychotherapists and honorary psychotherapists.
Therapeutic provision included weekly individual psychoanalytic therapy, high 
frequency individual psychoanalytic therapy, group psychotherapy, couple/marital 
therapy and family therapy.
Referrals to the department were by GPs and by the co-located psychiatric hospital 
psychiatrists. The client group served by the department consisted of adults from the 
age of sixteen to sixty-five with a wide range of mental health difficulties, from 
moderate to severe.
My responsibilities comprised provision of individual psychodynamic psychotherapy 
and attendance at monthly clinical meetings. Additionally, I regularly attended 
Continuing Professional Development (CPD) lectures/presentations and workshops at 
the hospital post-graduate centre and also as part of the department/hospital training 
programme. My psychodynamic supervision was provided on both an individual and 
group basis by two consultant psychiatrists in psychotherapy and also by a senior 
adult psychotherapist.
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Third-year clinical placement: A Community Mental Health 
Team
September 2000 -August 2001
My third-year placement was within a Community Mental Health Team (CMHT) of 
an NHS trust in the South East of England. This multi-disciplinary team consisted of 
a consultant psychiatrist, a chartered counselling psychologist, an assertive outreach 
worker, an occupational therapist, senior registrars, community psychiatric nurses and 
approved social workers. It co-ordinated a range of health, mental health and social 
care resources.
Referrals were made to the CMHT by GPs and by other health and social care 
professionals. The client group served by the team comprised adults aged from 
sixteen to sixty-five with a wide range of mental health difficulties ranging from mild 
to severe. The CMHT provided locally based care delivered either at the CMHT base, 
the catchment area psychiatric hospital, local community therapy centres or in the 
clients’ homes.
My responsibilities comprised conducting individual therapy sessions and attendance 
at weekly review meetings and occasional ward rounds. Cognitive- 
behavioural/integrative supervision was provided by the team’s chartered counselling 
psychologist.
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A personal account of integrating theory and research into therapeutic practice 
Introduction
This paper aims to discuss the ways in which I practice integration within my own 
clinical practice. Aspects of integration which will be addressed are 
psychotherapeutic approaches, research, current theoretical trends and clinical 
practice. My theoretical training is a reflection of the structure of the PsychD in 
Psychotherapeutic and Counselling Psychology at the University of Surrey and has 
broadly encompassed humamstic, psychodynamic and cognitive-behavioural 
paradigms. My clinical training mirrored this, and although there was some flexibility 
to work integratively, my three one-year clinical placements were essentially 
humanistic/psychodynamic/cognitive-behavioural (year one), psychodynamic (year 
two) and cognitive-behavioural/integrative (year three). This training has embodied 
the values of the scientist-practitioner model which is a core concept of counselling 
psychology and explicitly recognises the importance of research in promoting 
effective and credible practice (Barkham, 1990; Rawson, 1999; Woolfe, 1996) and the 
interdependence of theory, research and practice (Meara et ah, 1988).
My integrative practice has been (and still is) an evolving process dependent on 
factors such as placement conditions and requirements, supervisors’ orientations and 
my own process of personal and professional growth. From about the halfway point 
of my first training placement it seemed clear to me that one way of working would 
not be appropriate for all clients. My overriding concern however, was that I should 
not do anything in the therapeutic encounter which was counter-therapeutic and 
potentially damaging. Subsequently, I found myself wishing that I was more 
competent, more experienced and capable of working integratively.
The way I intend to explain how I work integratively is to first outline some of the 
research, current thinking and developments in the field which fit with my own 
clinical experience, personal belief system and basic assumptions about the 
therapeutic process. These are the things which have inevitably influenced and 
shaped my clinical practice today. This will help to provide a ‘backdrop’ when, later 
in the paper, I present some examples from my clinical practice over the past three
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years to outline the process that has led to my current psychotherapeutic approach. In 
this way it will also be possible to discuss how I worked integratively at various points 
in my therapeutic practice and also to examine some of the difficulties and concerns 
which provided useful learning experiences which have contributed to a shaping of 
my therapeutic practice. During the discussion on clinical practice I will also refer to 
research and supervision which has informed this work.
Integrative or eclectic?
Any paper which intends to discuss the issue of integrative therapeutic practice can 
not ignore the eclectic versus integrative debate. One of the fundamental questions in 
this debate is: what is ‘eclectic’ and what is ‘integrative’? While this paper is not 
intended to discuss this complex issue, a working definition is required to be able to 
discuss in any meaningful way how I work integratively. On the one hand, the terms 
‘eclecticism’ and ‘integration’ are sometimes used synonymously, but on the other, 
they are sometimes used to convey different almost opposite meanings or positions. 
Hollanders (2000) provides a useful navigation through the salient issues of the debate 
in an extensive review of much of the relevant literature concerning the definitions of, 
and the espoused differences and similarities between, eclecticism and integrationism 
in counselling and psychotherapy. This author concludes that although there is much 
overlap between the two terms there is also a fundamental difference:
‘Eclecticism’ is a process of selecting out, with the implication of 
taking something apart, whereas ‘integration’ is the process of 
bringing together, with the implication of making something whole 
and new. (p. 32)
Hollanders (2000) also points out that this distinction is not as clear as it seems 
because inevitably there will be a ‘coming together’ of eclecticism and integrationism, 
and a subsequent blurring of the boundaries:
In practice, the eclectic has to find some way of putting together the 
parts that have been selected out and, similarly, the integrationist
58
Therapeutic Practice Dossier
must first select out the elements to be blended together into a new 
whole, (p. 33)
It is from this position that my own clinical practice is informed. The essence of 
integration for me is a clinical practice which takes ideas and techniques from 
different models and attempts to blend them usefully and creatively for the benefit 
of the client.
Why consider working from an integrative perspective?
In engaging in discussion about integrative therapeutic practice there is an implicit 
suggestion that existing therapeutic models are in some way deficient if used alone. 
This idea however seems to be in contrast to the current emphasis on evidence-based 
practice with its focus on the therapeutic outcome of single models, which also makes 
it difficult to evaluate therapeutic outcomes concerning integrative approaches. 
However, if single models are in some way deficient it further suggests that working 
from within the limitations of one model may mean that the client is not offered the 
most appropriate form of psychotherapeutic intervention. Indeed, by the time I 
entered my third year of training and started my ‘cognitive/integrative placement’ this 
was a strong personal view. Thus, it is useful here (if not essential) to explore briefly, 
through research findings, what it is that I understand to be the active ingredient of 
therapy, i.e. what seems to facilitate therapeutic change. From this, it is possible to 
illustrate some aspects of various models which have been used to assist my efforts to 
work integratively. More importantly however, it might help to judge what I consider 
might also be of maximum benefit to the client.
One of the basic findings of outcome studies over the past two decades is that the 
success rates across all types of therapy are similar (Bergin & Garfield, 1994; Elkin et 
al., 1989; Luborsky et al., 1988). These findings represent a paradox - sometimes 
called the ‘equivalence paradox’ (Stiles et a l, 1986) of different techniques and 
therapeutic approaches. The consistency of such literature points to the possibility 
that within the psychotherapeutic encounter there may be elements which are common 
to most therapist-client relationships. This in turn suggests that it is not the ‘specific’ 
factors unique to the different therapeutic models which are particularly important but,
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rather, it might be the ‘non-specific’ or ‘shared’ factors common to all forms of 
therapy which are important to therapeutic change (Horvath & Greenberg, 1989; 
Horvath & Luborsky, 1993). It has become apparent that these ‘non-specific’ factors 
are not random but are characterised by their interpersonal and relational nature. 
Labelling them as ‘non-specific’ intimates a certain peripheral involvement, but Howe 
(1999) reminds us that it would be more appropriate to call them ‘generic’, in the 
sense that they seem to underpin all successful practice. In this way they are specific 
and seem to be integral to psychotherapeutic change.
Continuing in this vein, researchers and practitioners such as Gelso and Carter (1985) 
and Clarkson (1995, 1997) suggest that the therapeutic relationship itself is the 
common factor in all psychotherapies. Clarkson (1995, 1997) identifies five kinds of 
therapeutic relationship: the working alliance, the transferential/countertransferential 
relationship, the reparative/developmentally needed relationship, the person to person 
relationship and the transpersonal relationship. She proposes that these modalities can 
provide a sufficiently exhaustive framework for the integration of the different 
theories and practices within counselling and psychotherapy.
The trend toward integration
When I first began to consider the idea of working from an integrative perspective 
(early in my first year of training) it seemed to me that what might be useful was a 
blending of elements of psychodynamic, cognitive and person-centred psychotherapy. 
This is not surprising considering that these were the core models of the course I was 
attending. After considering this idea at such an early stage of my training, I initially 
came to believe that perhaps this was merely a flight of fancy from a naïve 
counselling psychologist in training. The rhetoric of the ‘opposing camps’ of these 
disciplines served to give me the impression that they were incompatible models 
which could not be integrated. If very experienced and eminent theoreticians and 
practitioners spoke of other models in derisory terms, then, what was the possibility 
that integration might be feasible, acceptable or even desirable? However, my 
continued studies, supervision and further reading led me to the ‘discovery’ of the 
integrative literature. I found that some authors and practitioners (e.g. O’Brien & 
Houston, 2000) see integration as a welcome corrective tendency in an over-
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fragmented field of psychological models and practices. I realised that a substantial 
amount of work had already been done to develop ways of working integratively. 
These efforts had produced new integrative models such as cognitive-analytic therapy 
(Ryle, 1990), the skilled helper model (Egan, 1998) and Paul and Pelham’s (2000) 
relational approach.
In my third year of training I was further excited to find that relatively recently, 
cognitive therapy in general had developed a more expansive approach (Wills & 
Sanders, 1997) and in particular that insights into the importance of the therapeutic 
relationship had been, and continue to be, actively integrated into cognitive therapy. 
Taking an opposing view to the traditional cognitive one, Safran and Segal (1990) for 
example, maintain that the therapeutic relationship is something which is continually 
fluctuating and can be actively used in cognitive therapy. Similarly, Sanders & Wills 
(1999, p. 120) talk of an increasing focus on “how to use the relationship as an active 
ingredient in [cognitive] therapy”. As well as these authors, Beck et a l, (1990) draw 
attention to the realisation that there are likely to be many cases when working with 
clients (particularly those with more complex problems, long-term difficulties, 
personality disorders or interpersonal difficulties) where a focus on the therapeutic 
relationship is more important than simply addressing faulty appraisals and 
assumptions. This trend seems to be exemplified by schema-focused approaches 
(Padesky, 1994; Young, 1994), but their integrative nature is perhaps best summarised 
by Young (1994) who states:
If we assume that the problems in the therapeutic relationship are 
merely obstacles to overcome so that we can then get on with short­
term cognitive therapy, we often miss the real core of the problem. In 
many patients with personality disorders, the core of their problem is 
interpersonal, and one of the best arenas for observing these problems 
is in the therapeutic relationship. With these patients, dealing with 
the therapeutic relationship as a primary focus of therapy becomes far 
more important, (p. 3)
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Until now in this paper I have very briefly reviewed some of the research, current 
thinking and developments in counselling and psychotherapy which have 
influenced my own thinking about working integratively. Now I turn to my own 
clinical experience to examine both the practical application of some of those 
things and also to the clinical process which led to their application. During this 
discussion I will again refer to research, and also to supervision which has helped 
to inform and develop this practice.
Year One
My first year’s clinical placement was within a Primary Care Team of a 
psychology department in an NHS Trust. Throughout the placement I carried out 
my own client assessments. I received individual supervision each week from two 
chartered counselling psychologists: one an integrative practitioner utilising 
psychodynamic and person-centred approaches and the other an integrative 
therapist utilising elements of person-centred, psychodynamic and cognitive- 
behavioural approaches.
My early clinical practice in this year drew heavily on the person-centred approach 
(Rogers, 1957). This deeply respectful approach to the client sat well with my own 
personality and beliefs and provided me with an underpinning framework which 
seemed to facilitate a positive and safe therapeutic environment. Working from 
this non-directive approach which emphasises the client's capacity for personal 
growth allowed me to start to understand the power of the relationship to facilitate 
human development. As the year progressed and I began to integrate my practice 
in small ways, the core conditions of empathy, congruence and unconditional 
positive regard continued to underpin my work, as indeed they still do today. It 
seemed that such a therapeutic environment helped to provide a foundation for the 
establishment of a trusting and open therapeutic relationship, leading in most cases 
to the promotion of a strong working alliance which is considered to be a 
prerequisite of effective work in most psychotherapies (Clarkson, 1997).
However, during this year I did work with clients whom I felt needed more 
structure, direction and techniques. One such case was Mrs L, a forty-four year-old
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married woman with four children. Only a sixteen year-old daughter still lived at 
the family home with her and her husband. For twenty-seven years she had 
experienced specific anxiety symptoms, in that she needed to attend the toilet to 
empty her bowels when she was faced with new situations or when she was in an 
environment or situation in which she felt that she had little control. Her life was 
becoming increasingly difficult and ‘out of her control’. Her sixteen year-old 
daughter and husband argued frequently between themselves, her husband was 
making unilateral plans to relocate the family abroad and Mrs L was finding herself 
more and more restricted to familiar (safe) places. During the early sessions she 
wept frequently about her situation, often expressing her feelings of utter 
helplessness. It also became apparent that although Mrs L seemed to be an 
intelligent woman she also seemed to lack the ability to communicate in an 
effective way, being unable to verbalise what she wanted to say. I hypothesised 
that Mrs L had experienced childhood in such a way that she had learned that the 
world should be feared and that she had little control in it either at a practical or 
social level. This perceived lack of personal efficacy appeared to have been 
increased by being forced into marriage by her parents at the age of seventeen 
(when she became pregnant) and also during three failed marriages as well as the 
current one, which all appeared to be characterised by her compliance and feelings 
of utter helplessness.
As I reflected on how Mrs L’s therapeutic aim of gaining some control over her life 
could be facilitated I was aware of the long-standing nature of her difficulties and 
of the literature which suggested that cognitive-behavioural therapy could be very 
useful for anxiety disorders and social phobias (Roth & Fonagy, 1996). Role play 
has been recommended for increasing communication skills (Trower et al., 1978) 
and it was something Mrs L was keen to practice. Additionally, relaxation has 
been shown to be efficacious in alleviating physiological symptoms (Ôst, 1988; Ôst 
& Westling, 1995) and as an effective way for clients to demonstrate to themselves 
that they have control over their symptoms (Ôst, 1988).
Initially, I was concerned that these sorts of interventions would be too directive, 
particularly as there was a possibility that clients with fears of a loss of control might
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suffer ‘relaxation induced anxiety’ (Clark, 1989). Additionally, for me this was a 
move away from active listening, or ‘being with’ to a more ‘doing to’ position which I 
was not too comfortable with. There have been numerous occasions when clinical 
supervision has aided my clinical work and this was one of them. In this case, my 
supervisor reassured me that these were appropriate interventions and modelled how 
role-play and relaxation techniques could be carried out empathically and sensitively.
Therapy appeared to be successful. It seemed to give Mrs L the ability to 
communicate effectively with her husband and daughter and to totally remove her 
need to rush to the toilet at potentially anxiety provoking times. These 
improvements seemed to empower her to the extent that she reported now enjoying 
life in a way that she had previously been unable to.
Year Two
Entering year two of training and taking up a new clinical placement presented me 
with new challenges. In the previous year I had started to develop a way of 
working which had seemed to promote a strong therapeutic relationship and 
subsequent therapeutic change. Now however, I was being asked to work within a 
psychodynamic approach that was very different. However, despite my 
reservations, my therapeutic practice benefited greatly from this change as I 
progressively gained an increased understanding and working knowledge of 
psychodynamic concepts and assumptions about human nature. The power of early 
trauma in creating subsequent emotional difficulties in particular and the role of the 
unconscious in influencing behaviour became more apparent. In this respect, I 
became more vigilant of ego defences, transferential issues and resistance. 
Additionally, attending to the manifestations of clients’ internal dynamics 
significantly enriched my understanding of the therapeutic encounter and the power 
of the relationship in promoting psychological well-being.
Mrs R is one such case. This thirty-six year-old Eastern European woman 
presented with depression. From childhood she had felt unloved and disconnected 
and experienced her parents as fundamentally unavailable; the father because of the 
use of alcohol and the mother due to her apparent emotional coldness. She
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reported several serious physical and sexual assaults on her by strangers, from a 
young age and into adulthood, and it seemed that she herself had used alcohol to 
deal with her subsequent feelings from the age of fourteen. Now living in England 
for five years and abstinent from alcohol for one year, she had no family or social 
networks and reported feeling very isolated.
Working with Mrs R. from an object-relations perspective, i.e. from her current life 
situation, interpreting early infantile relations and the transference relationship 
(Malan, 1979; Menninger, 1958) appeared to somewhat ameliorate her depression. 
It also seemed that her difficulties were possibly being maintained by ‘real-life- 
difficulties’ including social, cultural and interpersonal influences which the 
traditional ‘conflict’ psychodynamic models with their focus on internal dynamics 
largely ignores. Draucker (1998, 2000) draws from her own (and others’) various 
empirical studies concerning survivors of childhood sexual abuse. She highlights 
the findings that the healing process often involves the survivor in making desired 
life changes, including establishing personal boundaries. Being mindful of this and 
also of her social circumstances, I was able to refer Mrs R, at the conclusion of our 
work together, to a day centre well equipped to help her further in continuing to 
develop personal boundaries and to further help her to establish regular routines 
and greater integration into society.
Cultural Issues
Over recent years there appears to have been concern about whether mainstream 
counselling and psychotherapy are suitably prepared to work with individuals from 
ethnic minority populations (Patterson, 1996). I have worked with various clients 
from various cultural backgrounds and have tried to be aware of potential deficits 
or ‘blind spots’ in my work. One example of this was my work with Mr G, a forty- 
two year-old man from a Hindu background who presented with depression and 
ruminating thoughts. He told me of a belief in the family that because he had been 
a ‘third-bom-son’ his birth would bring bad luck to the family. At the age of six 
his family did apparently experience misfortune and hard times, and Mr G talked of 
not only feeling, but of being, responsible for this. The Hindu philosophy was one 
with which I was aware of but had never studied. By being mindful of cultural
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differences however, I was able to understand the depth of belief in the philosophy 
by both Mr. G and apparently by his mother in the relevant prophecies and 
expectations. I was able to understand that what he was telling me was more than 
religious abstraction, and was an important contributory factor in Mr. G’s 
difficulties and consequently the therapeutic process. I realised that to have treated 
it in any other way would have been to neglect a fundamental feature of the 
aetiology of his current difficulties and to miss powerful maintaining features.
Year Three
A cognitive-behavioural/integrative placement at a Community Mental Health 
Team (CMHT) provided me with a range of difficulties and challenges, that is, new 
opportunities and important learning experiences. I carried out my own 
assessments throughout this placement. Integrative supervision was provided by a 
chartered counselling psychologist who worked from an integrative approach 
utilising elements of humanistic, psychodynamic and cognitive-behavioural 
therapies.
After the previous year of working within what I had perceived to be the 
constraints of psychodynamic therapy I had looked forward to being able to utilise 
elements of the more directive approach of cognitive-behavioural therapy (CBT). I 
felt that my therapeutic practice might be enhanced by being able to help to equip 
the client with the skills necessary to challenge ‘dysfunctional’ appraisals and to 
help develop strategies to increase functionality, efficacy and meaning in their 
lives. I found a variety of techniques which could be utilised and which could also 
be incorporated into a ‘tailored’ therapeutic plan for the idiosyncratic difficulties of 
individual clients. ‘Collaborative empiricism’ (Beck et al., 1979) is a core element 
of cognitive therapy, and in my view is much closer to an equal-power and 
respectful relationship than is the neutral stance of psychoanalytic conflict models. 
Working from this position suited my natural style.
Although I had seen the effectiveness of CBT with clients I had worked with, there 
were times when, in trying to adhere to the CBT model I felt ‘distanced’ from the 
client. This seemed to be contrary to Howe’s (1999) findings of what the client
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perceives as the most important factors in therapy: that they are ‘understood’, that 
they feel that ‘someone is there’ and that ‘someone cares’. An example of this 
comes from my work with Mrs D, a forty-two year-old divorced woman who had 
been referred because of her hatred of her own breasts and her difficulty in coming 
to terms with surgery on them, for non-malignant growths. There were times 
when, as I was explaining something such as the vicious cycle of panic attacks 
(Clark, 1986) in diagrammatic form on the traditional ‘white board’ she seemed (by 
subtle changes in body language or participation) to lose interest or be distracted. 
At an earlier stage in training I might have ‘continued regardless’ but I was now 
cognisant of the value of learning from the client, through writings such as 
Casement (1985) and of the importance of being vigilant for changes in the body 
language of the client which might be therapeutically important (Argyle, 1988). I 
learned to gauge in part, my therapeutic approach from this, taking my cue from 
the client. Linking with this is my earlier discussion of how my work was 
underpinned by the essence of person-centred therapy. In writing this, I am aware 
of the criticism from some person-centred therapists (Meams & Thome, 2000) of 
the “hi-jacking of the concepts [of unconditional positive regard, empathy and 
congruence] into the mainstream of therapeutic practice [ ] without any real 
understanding that [ ] the relationship is the therapy” (p. 85), and that “a partial 
representation of the therapeutic relationship where the counsellor is fairly 
empathie, quite accepting and moderately congruent [is not] sufficient to 
encourage our client to enter the most feared closets of the self’, (p. 87)
My work with Mrs D is an example of how I also experienced this. It appeared 
that by using the ‘white board’ and adopting the role of the teacher/expert/trainer I 
had not made a sufficiently meaningful or deep emotional contact, or in other 
words, had not offered her a meeting at ‘relational depth’ (Meams, 1996). 
However, by recognising this and by ‘putting away’ the white board and ‘taking 
o ff the ‘hat’ of the expert we were able to make meaningful, facilitating and 
healing contact. We were able to explore how her hatred of her own breasts 
appeared to symbolise a deeper hatred of herself which she had previously been 
unaware of. We worked through childhood experiences during which it seemed 
that she had introjected perceptions of the hatred of others toward her.
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Subsequently, she found she was able to like herself (if not love herself), her panic 
attacks disappeared and she was able to make a deeper connection with friends and 
family.
At this stage of my training, as might be evident in what I have written so far, I was 
now attuned to the importance of various elements of the relationship. With this 
attunement came an alertness, even when working primarily with a directive CBT 
approach, to important clues or signs from the client which might otherwise be easily 
missed. I was also beginning to realise that although complete integration of 
psychodynamic psychotherapy and CBT was not possible, some elements of these 
models were. In the first part of this paper I discussed recognition that the therapeutic 
relationship itself can sometimes become therapeutically important when working 
from a cognitive perspective. Indeed, in my own clinical practice I had detected so- 
called ‘transference cognitions’ (Wills & Sanders, 1997) and had accordingly moved 
the therapeutic focus to address them.
One such instance was when working from a cognitive-behavioural/schema-focused 
approach with Mr. J, a thirty-nine year-old married man who presented with ‘morbid 
jealousy’ and fears that his wife was having, or would have an affair. At one point of 
a particular session he told me that he was unable to attend his next appointment at the 
normal time and asked for an alternative appointment. Unfortunately, I was unable to 
offer him the alternative that he wished and told him so. He subsequently appeared to 
become sullen and withdrawn. After drawing his attention to this apparent change it 
was possible to explore his idea that I was being dishonest and that it really was 
possible for me to give him the appointment that he wished but instead I was simply 
refraining from doing so. This was discussed in terms of activation of his 
‘distrust/abuse’ and ‘abandonment/instability’ schemas (Young, 1994) and of his 
subsequent concerns. This also added a further dimension to this particular part of the 
session; a personal disclosure on my part that my working day left no opportunity for 
the kind of flexibility that he had imagined, had been made. Making this type of self­
disclosure is advocated as a potentially useful intervention providing it is geared 
exclusively to the therapeutic needs of the client and is not a frequent occurrence 
(Bugental, 1987). In this particular case, Mr. J’s presenting difficulties (jealousy and
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fear of being ‘cheated-on’) and the stage of therapy we had reached (this was the 
twenty-fifth session) suggested that this was an appropriate self-disclosure to make, 
and fell within the conceptualisation of the ‘person-to-person’ relationship that 
Clarkson (1995) proposes.
A further example of how I found it possible and useful to conceptualise client 
difficulties and therapeutic change from different perspectives is perhaps best 
illustrated by reference to Mr. B. This thirty year-old married man presented with 
social phobia and panic attacks. Being guided initially by Roth and Fonagy’s (1996) 
work which included a review of outcome measure studies, we agreed to work toward 
reducing his anxiety and panic attacks from a CBT perspective. However, because of 
apparent deficient and perhaps abusive parenting during his formative years I was 
careful also to try to provide a 6developmentally-needed’ or ‘reparative’ relationship 
(Clarkson, 1995).
Mr. B seemed able to make some profitable use of the psychoeducational elements 
and techniques of a CBT approach. Knowledge that his panic attacks were likely to 
have originated as a result of anticipating negative evaluation from others (Beck, 
1976) and that they were probably being maintained by ‘catastrophic 
misinterpretation’ (Clark, 1986) appeared to leave him relieved that what he was 
experiencing could be explained. However, during one session it seemed that Mr. B 
was making an important unconscious communication and despite working from a 
cognitive-behavioural perspective it seemed highly appropriate to respond in a 
psychodynamic way. Accordingly, I made a tentative three-point interpretation 
linking his current feelings of instability, similar experiences during his formative 
years and his apparent concern that I would not be there for him either today or in the 
future. He replied affirmatively and spoke of how he had indeed started to think about 
how he would manage when our contract ended. This appeared to be a catalyst for the 
deepening of our therapeutic relationship. He became able to talk about how indeed 
he had experienced our work together in many ways as reparative, and this led to 
further personal disclosure about his feelings of never having been cherished or 
encouraged. He was eager to hear of, and to discuss Erikson’s (1963) developmental 
stages and the difficulties which may be encountered through failure to meet the needs
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of children during these stages. This appeared to have deep resonance for him. He 
told of a realisation that this had appeared to have been the case with himself and that 
he felt he had missed many years of emotional growth through what he perceived as 
his parents’ harsh parenting style and also because of an eight-year period during 
adolescence and young adulthood when he had tried to cope with his difficulties 
through the use of alcohol. He seemed to gain strength and autonomy, and 
subsequently his confidence as well as the balance of ‘power’ in the therapeutic 
relationship shifted. Previously, we would agree where our therapeutic focus should 
be and also mutually decide a course of graded exposure tasks. This changed: our 
sessions became characterised by him being able to tell me of previously impossible 
achievements such as making train journeys or attending specific events which we had 
not planned, but which were carried out spontaneously at times when he felt capable. 
Therapeutically, this was a situation I was happy with and which I encouraged 
because self-directed exposure has been consistently shown to have a greater level of 
efficacy than therapist-assisted exposure, especially with those people diagnosed with 
social phobia (Al-Kubaisy et a l, 1992; Ghosh, et a l, 1987; McNamee et al, 1989). 
Mr. B continued to push himself to make greater achievements to the extent that he 
was able to get a job after six years of unemployment. In many ways he seemed like a 
little boy learning to explore the world from Bowlby’s (1988) ‘secure base’, only 
returning to his base for emotional nourishment. Thus, it seemed that provision of a 
secure base had facilitated not only an exploration of the various unhappy and painful 
aspects of his life during his formative years but also had helped him to explore and 
feel safe in his adult emotional and physical world.
Supervision helped me to make sense of the feelings of pride and pleasure I was 
experiencing as a consequence of working with him. Exploration of my feelings 
being potentially ‘patient-derived’ countertransference (Clarkson, 1995) (by Mr. B’s 
projections into me of being a significant care-giver) or ‘therapist-derived’ counter­
transference (as a middle-aged, married but childless male) helped me to understand 
my feelings and also the process of emotional growth which he was experiencing.
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Summary
In this paper, I have explored some of the influences which have shaped my clinical 
practice and which have led me to believe in the appropriateness of an integrative 
approach to psychotherapy. The concept of integration is a complex area to explore 
and discuss. However, I believe that the potential richness of the therapeutic 
relationship itself can be fundamental to working from an integrative position. 
Indeed, this is the core concept around which I have developed my own integrative 
practice. I also share the view of O’Brien and Houston (2000, p. 3) that “integration 
must never be hijacked into becoming just one more brand of therapy”. Working 
integratively is for me not about developing new integrative models which have their 
own doctrine about how and when to integrate, but rather, is about working from a 
more fluid and creative perspective. Although at times there have been frustrations in 
the process and progress of my clinical work, I consider that almost without exception 
every experience, every piece of literature, every session of supervision and every 
client encounter have been of some value in my attempt to become an effective (and 
integrative) practitioner. I am aware that I have only just begun to form my ideas 
about starting to practice useful integration and that this endeavour is an evolving 
process (Skovholt & Ronnestad, 1995) and that it may take many years of experience 
to develop a comprehensive form of integration (Andrews et a l, 1992). During this 
process it is important for me to continue to draw from the experiences and ideas 
provided by theory, research, colleagues and clients in order to be able, as fully as 
possible, to meet the diverse needs of my clients.
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Introduction
The Research Dossier contains three research reports, one from each year of the 
PsychD in Psychotherapeutic and Counselling Psychology. They are: A literature 
review, a qualitative empirical investigation and a quantitative empirical investigation. 
The three pieces of research are connected, in that they are all related to investigation 
of potential threat to the identity of soldiers after they have left the army. Each report 
is a discrete free-standing paper and therefore it is inevitable that there will be some 
overlap in, and repetition of, the material which is presented. All three papers are 
presented in the form required for submission to the Journal of Community & Applied 
Social Psychology.
Having served as a soldier myself for twenty-six years the army is a context with 
which I have some familiarity. However, at the time of my discharge from the army I 
had no familiarity with the process or experience of leaving it. I had moved from one 
army posting to another, gaining experience as a soldier, while at the same time 
civilian life became more and more distant.
After leaving the army, my own attempt to adapt to civilian life was characterised 
by what I had learned in it. I tried to immerse myself in this ‘new environment’ and to 
‘make it work’. In doing so, I tried to distance myself from my previous military 
service and attempted to ‘stop being a soldier’ and to ‘become a civilian’. It soon 
became clear however, that twenty-six years of one’s life are not easily put aside -  and 
nor should they be.
The culmination of this growing realisation coincided with my attendance on the 
PsychD in Psychotherapeutic and Counselling Psychology at the University of Surrey. 
Here I was given the opportunity to research a single topic for three years, and it was 
both daunting and exciting. Although I considered several research options, I suspect 
that it was inevitable that I would be drawn to something which I knew best (the 
army) and paradoxically to something I knew little of - leaving the army (apart from 
through my own isolated experiences of it). The thought of ‘re-entering’ the army by 
association with other ex-soldiers was both exciting and challenging. How had other
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soldiers coped after discharge? How would I feel after being reminded of aspects of 
army life which I still missed?
In fact, my own participation in three years of research into how soldiers adapt to 
civilian life has been illuminating, humbling and rewarding. It became clear that my 
own experiences were both similar and dissimilar to the participants of the research. 
Some participants had experienced greater difficulties than had others in the transition 
to civilian life, some apparently had none. It appeared however, that the majority of 
respondents wanted to talk (perhaps because I was ‘one of them’) about their 
experiences and feelings during and after their own transition. Several expressed (in 
interviews and in comments written on questionnaires) their belief that the focus of 
this research was overdue and that the findings might be potentially useful to soldiers 
leaving the army in the future.
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M ilitary Retirem ent: A Threat to Identity? -  A  Review o f  the 
Literature
ARM E REED*
Department o f  Psychology, University o f Surrey, Guildford, UK
ABSTRACT.
The powerful and sustained effects of the military socialisation process, the distinctive 
way of life and the conferred status o f ‘soldier’ by society all contribute to the creation 
of a potentially strong, distinctive and enduring military identity in individuals serving 
in the army. On retirement, this military identity is likely to come under threat, the 
impact of which can create difficulties for the retiring soldier’s management of the 
transition from the military environment to civilian life, possibly also threatening 
psychological well-being. In this paper, the processes involved in the development of 
a military identity and the potential threat to identity on military retirement have been 
analysed using the insights provided by Breakwell’s (1986, 1996) Identity Process 
Theory. The meaning of military roles and group memberships to the soldier and the 
associated values, motives, emotions and attitudes while serving and as a consequence 
of the abrupt transition into the civilian environment have been examined. In this 
way, the potential threat to identity principles has been explored. This investigation 
also suggests that the insights gained from the application of Identity Process Theory 
can be usefully employed to inform clinical practice when working therapeutically 
with soldiers involved in this transition.
Key words: military; army; soldier; serviceman; retirement; discharge; transition; 
identity; counselling; therapy
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INTRODUCTION
Research into the psychological effects of early retirement and mid-life career 
transition has increased in volume, scope and complexity in recent years. The post­
modern world and its associated move away from traditional occupational 
expectations has had many implications for the individual. The reality of the more 
fluid contemporary working environment has meant that experiences of people in 
work today are much different from those of even twenty years ago. Reduced 
manufacturing capacity and technological innovation in the work-place for example 
has led to an increased number of people who change careers in mid-life, or retire 
early (Borgen, 1997).
Changes in the occupational environment and recognition of the huge increase in 
the number of people in their thirties and forties experiencing early retirement and 
mid-life career changes (Smallen, 1995) has led to many researchers and professionals 
calling for increased research in this area and for the provision of appropriate 
psychotherapeutic facilities. For example, Nicholson (1996) urges the investigation of 
the consequences of new career patterns for aspects of personal identity, such as 
personality integration, self-esteem and self-efficacy and also that applied research be 
carried out on how interventions and resources such as education, self-help materials 
and human resource policies can mediate those outcomes. Nicholson (1996) also 
suggests research into how individuals differ in their assimilation of this type of 
change and the interdependent influence of affect and cognition, with a view to 
developing appropriate adjustment strategies to aid personal development.
Relevant research has reflected the changing occupational environment and has 
progressed from the relatively simple early research aims of investigating the 
psychological effects of retirement. The examination of the psychological impact, and 
potential threat to identity of early retirement and mid-life career transition have 
become highly salient areas of research.
Much research of this type has been concerned with the workplace in general (e.g. 
Mutran et a l, 1997) and some researchers (Gearing, 1999; Grove et a l, 1997) have 
focused their efforts on specific occupational groups such as professional athletes.
Notwithstanding the occupational related research developments, a literature search 
by this author utilising ‘medline express’, ‘psycLIT’, ‘sociofile’ and internet resources
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found no studies which have focused on these issues and few which have touched on 
them in the context of the military working environment, nor on the military person 
leaving this environment. This literature review therefore represents a progression of 
research into a previously unexplored occupational context; it examines the potential 
threat to the identity of the military ‘retiree’ posed by the transition from the military 
environment to civilian life. This ‘retirement’ can also be viewed as a mid-life career 
change as many of the people involved are in their thirties, forties and fifties and go 
on to pursue further careers (Thomas, 1990). In addition, possibilities will be 
considered and suggestions made for therapeutic interventions with clients whose 
psychological and social well-being is being adversely affected by this identity threat.
BREAKWELL’S (1986,1996) IDENTITY PROCESS THEORY
Any contemporary discussion using the term ‘identity’ in a generic way is bound to be 
problematic. There is an enormous amount of identity-based theory, some 
complementary, some conflicting. Various theoretical and research perspectives use 
highly specific language peculiar to their orientations, giving different interpretations 
of identity. In addition, the theoretical division of identity into the separate constructs 
of social identity (Tajfel, 1982), and personal identity (e.g. Ruddock, 1972) has also 
highlighted differences in paradigms. Although the sheer weight and diversity of 
identity related theory and research makes a direct comparison of different identity 
perspectives impossible in the present context, it does not preclude the extraction and 
use of salient features from different positions. Breakwell (1986, 1996) has been 
active in this area and has presented a coherent integrative framework in the form of 
Identity Process Theory (IPT) which incorporates insights from various perspectives. 
The specific focus of the model in facilitating the examination of threats to identity 
and subsequent coping strategies makes Identity Process Theory well suited to the 
examination of threats to military identity on retirement, coping strategies used and 
the development of useful therapeutic techniques. It allows an analysis of the 
importance to the soldier of structural elements of identity such as militaiy roles and 
group memberships and the formation and maintenance of values, motives, emotions, 
attitudes, causal schemata in attributional style and personal constructs salient to the
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military environment. The potential threat to the identity processes of distinctiveness, 
continuity, self-esteem and self-efficacy after the removal of these social aspects of 
identity and any subsequent reorganisation of existing identity components can be 
examined. In the absence of both a mid-life career change model which focuses 
comprehensively on these aspects and of an early retirement model, it is therefore 
from the context provided by Identity Process Theory that the present study will 
examine and evaluate the appropriate empirical evidence. In this way it will also be 
possible to apply existing non-military identity related research to a military context.
Although a fuller working explanation of how Identity Process Theory relates to 
the individual and his or her occupational environment follows later, it is necessary at 
this stage to give a brief outline of the fundamental constituents. With regard to the 
commonly applied dichotomy of personal and social identity, Breakwell (1986) 
concludes that it is misleading and proposes that the characteristics of both are 
encompassed in the content dimension of identity and thus are inextricably linked. In 
this paper therefore, research referring to both social identity theory and other theories 
of identity will be used.
Although Identity Process Theory differentiates between the intra-psychic 
dynamics of the individual and the social context, Breakwell’s (1986) definition of the 
structural components of identity leaves no doubt that identity is dynamic and 
responsive to both existing and new experiences over the total lifespan of the 
individual.
Identity Process Theory asserts that the structure of identity is regulated by the two 
interdependent processes of assimilation - accommodation and evaluation. 
Assimilation refers to the absorption of new components into the identity structure and 
accommodation denotes the way in which space is created for the new elements. The 
process of evaluation refers to the allocation of meaning and value to both the new 
and old identity content. It is the perpetual interaction of these processes over the 
lifespan which produces the content and value dimensions of identity.
Breakwell (1986, 1996) hypothesised that four principles guide these identity 
processes which represent desirable endstates for identity. ‘Self-esteem’ represents a 
feeling of personal worth or social value; ‘continuity’ represents temporal and 
situational constancy; ‘distinctiveness’ represents uniqueness for the individual; and
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self efficacy represents attempts to maintain an existing identity structure 
characterised by competence and control. Breakwell (1986) addresses the wider 
debate about universality or cultural specificity and applies it to these identity 
processes. She concludes that they should be regarded as what has come to be a 
societally acceptable form of identity and should therefore be considered (until proven 
otherwise) to be culturally specific to industrialised Western countries. Breakwell 
(1986) hypothesises no constant hierarchy between these principles and suggests that 
the individual’s social context determines priority between them. This social context 
consists of a matrix of interpersonal networks, group memberships and intergroup 
relationships which provides codes of value and morality against which the evaluation 
process is able to make comparisons.
Breakwell (1986) hypothesises that a threat to identity occurs when its processes of 
assimilation-accommodation and evaluation are, for some reason, unable to comply 
with the guiding principles. Coping strategies operating at intra-psychic, interpersonal 
and inter-group levels are discussed later.
THE DEVELOPMENT OF ‘MILITARY IDENTITY’
That mid-life career transition and retirement can have an impact on identity presumes 
that identity can somehow be dependent upon the occupational environment in the 
first place. This proposition is well supported in the literature with many researchers 
highlighting the potential of social settings including the workplace, as sources of 
influence in shaping identity. The exact nature of the influence exerted however has 
been addressed from different positions. The phenomenological idealists’ position for 
example stresses the importance of social interaction (Mead, 1934), while thé 
historical materialistic perspective focuses on the macro-social structure (Leonard, 
1984). This is acknowledged by Identity Process Theory and a distillation of various 
ideas is represented by characteristics from what has been called social identity (roles 
and group membership), personal identity (values, motives, emotions, attitudes, causal 
schemata in attributional style and personal constructs).
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Military socialisation
Within the workplace, the process of socialisation - the means by which the adult 
personality or identity is formed - has been identified as a major process in the 
formation of vocational identity (Ashforth et ah, 1998). The process of socialisation 
facilitates and encourages acquisition of the skills, values and beliefs needed to allow 
individuals to function as members of institutions or groups. Generally, socialisation 
is conceptualised as comprising both formal processes (induction, continuation 
training and supervision) and informal processes (influence exerted through peer and 
work group relationships) (Van Maanen and Schein, 1979). Traditional views of 
socialisation (e.g. Caplow, 1964) have viewed the individual as a malleable recipient 
of influence and this raises questions about the role of the individual in the process. 
More recent research however acknowledges that the individual is also an active 
participant in his or her own socialisation (Morrison and Brantner, 1992). This idea 
has significant implications concerning the effect of socialisation on identity and 
suggests that the effects of socialisation on the individual might be guided by identity 
principles which have value to the individual.
An examination of the structure of the military social context reveals an extremely 
influential set of interpersonal networks, group memberships and inter-group 
relationships which constitute the framework to facilitate both formal and informal 
socialisation (e.g. Foster, 1998; Priest and Beach, 1998). At a formal level, group 
membership represents belonging to a military unit, for example to a section. Inter­
group relations are represented by the location of one military unit within another, for 
example a section within a platoon, a platoon within a company and a company within 
a battalion. Interpersonal networks consist of the hierarchical chain of command, 
colleagues, instructors, trained soldiers and friends. At an informal level group 
membership can be represented by a clique within a unit, inter-group relations can 
involve socialising with members of other units, and interpersonal networks can 
include the close friendships which are forged under arduous conditions typical of 
military training (Beevor, 1990). In this way, the individual is provided with potential 
roles to adopt and beliefs and values which specify acceptable behaviours and 
attitudes to be assimilated.
Within the military context socialisation has a clear aim. From the day of 
enlistment, basic training seeks to deconstruct the identity of the civilian recruit and to
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create a new military identity (Hockey, 1986). The content matter of socialisation 
originates from a higher military formation and is sustained by the ethos of the 
military environment comprising already trained and socialised soldiers. In addition, 
all military units receive soldiers who have first been trained and socialised in a 
specialist training establishment. However, the highly structured military organisation 
represents only the structural dimension of the social context of identity and is only a 
conduit for the socialisation process. The process of social influence involved in 
transmitting the military ideology operates in many powerful, consistent and enduring 
ways. At formal and informal levels, influence is exerted from within the matrix of 
networks, memberships and relationships. Arduous physical training, discipline, 
education, coercion, persuasion, esprit de corps, comradeship, specialised jargon and 
social bonding (Hockey, 1986) are all activities and means which provide a 
multifaceted ideological context for the development of a military identity .
Power o f  informal processes o f  military socialisation
Some researchers (Barney, 1986; Louis et a l, 1983) draw attention to the particularly 
influential processes of informal socialisation exerted by colleagues and supervisors in 
the work environment and Moreland and Levine (1983) suggest that generally the 
impact of the informal processes of socialisation on the individual outweigh that of 
formal processes. The potential existence of such a powerful informal socialising 
influence might give rise to doubts concerning the formation and maintenance of a 
military identity if it counterbalances the formal processes. Evidence such as that 
from Foster (1998) however, suggests that the ethos created in the military 
environment ensures that both informal and formal processes have similar aims. Far 
from being divisive or counteracting, it is likely that the unified effort from both 
informal and formal military socialisation is likely to strengthen the overall effect. In 
this way the dominant ideology - the system which prescribes the need for particular 
attitudes, motives, emotions, personal constructs, levels of fitness, thought processes, 
interaction, codes of conduct and behaviour is reinforced (Foster, 1998) - resulting in 
the facilitation of the formation of military identity.
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Anticipatory socialisation
Some researchers (e.g. Gabarro, 1987) propose anticipatory-socialisation as being an 
important concept and suggest that changes in values and attitudes can occur in 
anticipation of, and prior to, assuming the new role. In the military context this could 
indicate that some recruits might have begun to adopt a military identity even before 
recruit training begins. On the other hand, unrealistic expectations appear to be a 
main cause of dissatisfaction with the chosen occupation and of a failure to form an 
appropriate identity (Arnold and Mackenzie-Davey, 1994). This perspective is 
strengthened by studies (e.g. Taylor-Carter and Cook, 1995) which suggest that many 
people described as having Tow work role attachment’ do not derive a major source of 
identity from their organisations or professions. In the military context this might 
indicate that some soldiers never fully assimilate and accommodate the elements 
which constitute a military identity, perhaps because of the presence of more salient 
and demanding identity components. It also illustrates a potentially weakened effect 
of the socialisation process.
Despite the evidence which suggests that not all soldiers develop a military 
identity, there seems to be little doubt that change of identity as a consequence of 
occupational socialisation and career development can occur. Indeed, this has been 
demonstrated in the short term (Nicholson and Arnold, 1991) and over longer periods 
(Mortimer et a l, 1986). This raises the question of the likelihood of soldiers 
maintaining their military identity for their complete careers and potentially beyond. 
Many soldiers at later stages in their careers, but before the completion of the ‘normal’ 
twenty-two year engagement, decide to leave the army for varying reasons. These 
include reasons which indicate that exposure to, and experience of, different non­
military ideologies has further influenced the identity of trained soldiers (Beevor, 
1990), perhaps by influencing the guiding principles. It seems logical therefore that 
many but not necessarily all of the individuals completing service to the retirement 
stage still possess a military identity.
Effectiveness o f  socialisation on young soldiers
There has been discussion that socialisation is at its most effective when the recipients 
are young people. This is illustrated by Banks et al., (1992) who show how emerging 
vocational identities of fifteen to nineteen year-olds can be influenced by the complex
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dynamics of the processes involved in socialisation. This is supported by Skarikov 
and Vandracek (1998) who found that vocational development played a major part in 
adolescent identity formation. As many of the soldiers leaving the army in their 
forties are likely to have joined the army and experienced military socialisation as 
young people from the ages of fifteen (junior soldiers) to twenty, these are highly 
relevant studies. It suggests that soldiers who join the army as junior entrants at the 
age of fifteen and retire at forty might have developed a stronger military identity than 
those who joined at an older age and thus might experience a higher level of threat to 
identity on retirement.
Military culture
Some researchers (e.g. Fisher, 1986) propose that organisations ‘grow’ their own 
culture through the use of socialisation. They foster the values, beliefs and codes of 
practice which are desired by the organisation. On the other hand, it is proposed 
(Silvester et a l, 1999) that some organisations possess a corporate image rather than a 
real corporate culture. This view is reinforced by findings (Casey, 1999) which 
suggest that meaningful relationships are often not established between employees and 
their occupational organisations. This has potential implications for the military 
environment, perhaps indicating that the military culture is merely a corporate image 
which facilitates administrative and disciplinary issues in the way Casey (1999) 
describes. This however, appears not to be the case. The military socialisation 
process appears to be a well-proven, highly effective and sophisticated process. 
Beevor (1990) likens the rich variety of customs, rituals and symbols of the military 
environment to that of a tribal system and Britz (1997), Priest and Beach (1998) and 
Van Maanen (1973) illustrate the effectiveness of socialisation within the uniformed 
services.
Status conferred by society
Hewitt (1989) proposes that identity can be conferred upon the person by others and 
derived from cultural meaning and community membership. Identity can represent 
internalisation of such social aspects to an extent that they become integral to the self. 
The status of the work-role is part of this process. In short, work institutions can 
locate the individual in the social world and help shape identity. It is likely that the
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military, representing a legitimate government agency, in a similar way to that of 
other uniformed services such as the police and fire brigade shares this status. With 
the status comes the conferred identity of ‘soldier’ which is endowed with the 
associated qualities which accompany the contemporary public perception of soldiers 
and soldiering. Treatment of soldiers by members of the general public is likely to 
reinforce the military identity in the individual (Reese, 1992).
Occupational groups with strong identification among workers 
It is also widely accepted that some occupational groups can engender a stronger 
identification among the people comprising their workforces than might others. For 
example, the police force (Violanti, 1996), professional sports-people (Gearing, 1999) 
and the army (Beevor, 1990), have been identified as just such organisations. This 
strengthens the notion that retiring soldiers are likely to possess a strong military 
identity.
THREAT TO IDENTITY POSED BY RETIREMENT FROM THE MILITARY 
ENVIRONMENT
Having established that it is highly likely that individuals serving within the army 
have developed an identity relevant to that context, the potential threat to that identity 
on leaving the service should now be examined. Some research into the psychological 
impact of, and threat to identity consequent upon midlife career transition (Gladstein, 
1994) and retirement (Smallen, 1995), suggests that experiences of retirement and 
career transition are not homogenous ones. People enter into these categories by 
different routes and in different ways and it is these factors which can determine the 
resulting influences on identity.
Heterogeneous nature o f  military retirement
The heterogeneous nature of retirement and mid-life career transition is also reflected 
in the military context and also illustrates the potential threat to identity as external or 
internal in origin. The military retirement system is unique; private soldiers 
completing a normal twenty-two year engagement will leave the army at the
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approximate age of forty (depending on the age at the start of service) and 
commissioned officers may leave as late as fifty five. In addition to this, terms of 
service are such that the individual can decide to leave at any stage in his or her 
career. These known parameters give service members knowledge at a young age of 
when they will ‘retire’.
This places military retirement firmly within what has become known as the 
‘planned transition’ (Super, 1990), or ‘proactive transition’ (Isaacson and Brown, 
1993), and might suggest that the impact on the threat to identity is minimised because 
of the time to plan. However, interviews examining radical career change (Young and 
Rodgers, 1997), indicate that when career change is being considered individuals are 
likely to experience ambivalent feelings: on the one hand a fear of the loss of a stable 
identity structure and on the other, a positive excitement about the future. In addition, 
Avery and Jablin (1988) found a strong resistance on the part of individuals to plan for 
their lives after retirement. This suggests the possibility that some soldiers, despite 
being aware of their retirement date, will be reluctant to plan for leaving the army. 
Indeed this is echoed in interviews with retired soldiers (Bacon, 1998) during which it 
became apparent that few participants had actively planned for military retirement. It 
is also possible that some individuals who are reluctant to leave the army when their 
terms of service expire might also experience retirement as an ‘imposed transition’ 
(Super, 1990), or an ‘unplanned’ or ‘reactive transition’ (Isaacson and Brown, 1993). 
It is possible that if the retiring soldier experiences retirement as an imposed 
transition, which constitutes an enforced loss of a valued group membership, the 
potential threat to identity will be increased. Indeed findings indicate that individuals 
who report lower willingness to leave the workforce report higher levels of 
dissatisfaction with retirement (Cherry et al, 1984) and higher levels of dissatisfaction 
with career change (Borgen, 1997).
This leads us to the issue of efficacy. It is likely that in the same way that retiring 
athletes experience a lack of perceived control over their retirement (due mainly to 
age or injury) (Blind and Stratta, 1992), retiring soldiers who are being forced to leave 
the army might also feel themselves to have little control during their ‘imposed 
transition’. Another dimension to the idea of reduced efficacy is apparent in Bacon 
(1998) who highlights retired soldiers’ feelings of not being in control of their own
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civilian job-seeking process primarily because of not having the required civilian 
qualifications.
Military roles and group memberships
Some researchers (e.g. George, 1990) also stress that certain socially prescribed and 
personally relevant roles can be incorporated into identity and that their removal on 
retirement or career transition can have a potentially critical impact on identity. 
Role has been defined as consisting of activities and behaviours which characterise 
the individual in a given social context (George, 1990). From this perspective, 
retirement and career transition literature perceives the cessation of the particular 
occupation as leading to the cessation of the activities and behaviours which in turn 
constitutes a potential threat to identity. For example, Fletcher and Hansson (1991) 
suggest that people have more difficulty coping after retirement if continuity of long­
term relationships and support systems is disrupted. Clearly, the challenge to 
continuity in the military context also encompasses these aspects and is particularly 
worrying with regard to men and women leaving the military environment after a 
protracted service period, during which time that are likely to have formed at least 
some close relationships. Continuity of long-term relationships can be severed at a 
stroke, with the ending of friendships which might have existed for as long as the 
soldier has been in the army. Additionally, continuity of the type of friendships to 
which the soldier has become accustomed could also be ended.
With regard to continuity of support systems, the situation is similar. All military 
units have comprehensive and highly sophisticated support systems in place which 
offer guidance, advice and material help. These include for example, various messes, 
clubs, pay sections, administrative officers, sporting and recreational groups and the 
military quarters system which allocates housing (Beevor, 1990).
The literature also suggests that the distinctiveness of identity derived from 
occupation comes under threat on retirement and career transition (Ogilvie, 1987). A 
wave of research concerning retiring professional sports-people supports this. Some 
studies (Baillie, 1993; Gearing, 1999; Grove et a l, 1997; Ogilvie and Taylor, 1993) 
consistently indicate that the loss of the distinctive role with which retiring sports- 
people were associated plays a major part in threat to identity and subsequent 
difficulty with adaptation to retirement or a new career. For example, Gearing (1999)
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provides narratives of former professional footballers discussing their feelings about 
impending and actual retirement. A consistent theme is the difficulty experienced by 
them in finding substitute occupations which can provide similar levels of recognition, 
or in Identity Process Theory terms distinctiveness. This notion has major 
implications within the military context. Distinctiveness is challenged by the missing 
opportunity to display unique skills and removal of the ‘special’ status of ‘soldier’, 
definitive rank and an almost unique way of life. Indeed, Bacon (1998) provides 
quotations from retired soldiers about their feelings of regret that some of the qualities 
integral to their military identity were now of no perceived use in civilian life.
It appears that self-esteem can be influenced by the threat to continuity and 
distinctiveness. In the same way that Pearson and Petitpas (1990) conclude that 
retiring athletes have little to support their self-esteem without the input from their 
sport, it could be hypothesised that retiring solders have little to support their self­
esteem without the input from the military environment. The level of influence 
exerted by lack of continuity and distinctiveness however, will be determined by the 
value which is attached to those principles by the individual. The lower the level of 
the value placed on them while serving, the lower will be the level of threat on 
retirement or career change.
This leads us to consider what is perhaps the most single important factor in 
assessing threat to identity and something which is a fundamental part of this paper. It 
concerns the extent to which the soldier's identity is linked to the work role which was 
discussed earlier. Evidence suggests that the degree to which a person defines 
themselves in terms of their job is likely to determine the level of threat to identity on 
retirement (Grove et al., 1997; Ogilvie, 1987). Those people whose lives have 
revolved around work-roles may find themselves experiencing difficulty in adapting 
when those work-roles are taken away. In the professional sports context, Ogilvie and 
Howe (1986) describes these people as ‘role restricted’ and propose that they have 
learned only to assume certain roles specific to the athletic setting and therefore are 
able to interact only within the narrow parameters of sports. Blinde and Geendorfer
(1985) note that such people have seriously impaired ability to adopt other roles on 
retirement from sport. Building on these findings, it is possible to hypothesise that in 
the military context, soldiers who have no significant roles outside of the military
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environment and view self as inseparable from the military identity are likely to find 
themselves experiencing severe role loss and subsequent threat to identity.
Continuing in this vein, it appears that there are factors which can moderate the 
potential threat to identity from the impact of cessation of distinctive activities and 
continuity of the work-role. Evidence that generally, pre-retirement activities are 
continued after retirement (Cutler and Hendricks, 1990) suggests that these activities 
are important to the individual. Indeed, research indicates that continuity of 
relationships with people and organisations which were formed before retirement but 
separate from the occupational role can reduce the potential impact on identity and 
enhance satisfaction with the experienced transition (Antonucci, 1990; Dorfinan, 
Kohout and Heckert, 1985). For example, membership of voluntary organisations 
(Usui and Keil, 1987), existing friendship networks (Maclean, 1982), group 
affiliations (Steinkamp and Kelly, 1987) and family networks are all important to the 
individual during transition and can help ameliorate potential identity problems. 
Within this context it is possible that people can derive identity components, for 
example, from being a golfer, a hospital helper, a member of a club committee or a 
host of other roles. The potential of activities and roles quite separate from the 
occupational environment seems clear. Indeed, some researchers (Atchley, 1971; 
Reitzes, et a l, 1996; Stryker and Serpe, 1994) propose that individuals occupy several 
roles and that continuity of these ‘other roles’ is likely to prevent a threat to identity 
on leaving the work-role. From this, it is possible to hypothesise that the greater the 
level of identity derived from ‘outside’ activities and relationships the smaller will be 
the threat to identity of the retiring soldier.
Military retirement as a process o f  growth
The evidence so far suggests a potentially varied response to military retirement, with 
some soldiers perhaps experiencing a greater level of threat to identity than others. 
Indeed, far from retirement and mid-life career change representing a blanket threat to 
the identity of all retiring soldiers, it is possible that there is potential for growth. 
Perosa and Perosa (1984) found that some people after changing careers, experienced 
less identity threat than some who had remained in their old work. Young and 
Rodgers (1997) reported that participants in their radical career change study utilised 
the career changes as an opportunity to develop a more synergistic relationship
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between what they considered to be natural aspects of their personalities and their 
actual involvements. It was an opportunity to integrate emerging and previously 
excluded aspects of their personalities into their lives. The implications for the 
military context are that radical career change can be experienced in a broader process 
of growth and development with little or no threat to identity. It is possible that 
military retirement, if expected, desired and planned for, can facilitate aspirations 
about the future of the retiring soldier.
In summary, military retirement represents movement from one group to another 
and is likely to necessitate a requirement by the individual to process a whole new 
belief system and moral code. This is likely but not bound to, result in demands for 
assimilation-accommodation and evaluation which breach the principles of continuity, 
distinctiveness, self-efficacy or self-esteem. This would have set into motion the 
process of assimilation - accommodation to incorporate other elements into identity to 
induce higher levels of self-efficacy or to remove those which had led to lowered self- 
esteem.
MILITARY RETIREMENT: COPING WITH THREATENED IDENTITIES
Having explored the potential threat to identity of the retiring soldier, it is now 
necessary to consider possibilities of coping with this threat and to discuss issues 
relating to therapeutic practice. ‘Resettlement’, the military term used to describe the 
formal process of transition between the army and civilian life consists of help and 
advice aimed at helping the retiring soldier gain employment and suitable living 
accommodation. It includes assistance such as: two interviews with a resettlement 
officer, a series of one-day briefings about specific jobs, a twenty-eight day pre­
release employment training course and a five-day attachment or placement with a 
civilian organisation (Bacon, 1998). There is, however, no attempt to address a 
potential threat to identity, nor any useful discussion of coping strategies during this 
transition.
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Coping strategies
With regard to threat to identity, Breakwell (1986) distinguishes between ‘residing in 
a threatening position’ and the ‘experience of threat to identity’. In a military context, 
military retirement represents a threatening position, although as soon as threats to the 
structure of identity are consciously recognised the individual initiates strategies to 
remove them. Thus the threatening position can be sustained but threat to identity 
removed.
Breakwell (1986, 1996) provides a framework with which to examine these issues. 
She proposes that the experience of threat is determined by the efficacy of the 
individual’s coping strategies and defines coping strategies as having any or all of the 
following three main targets:
1. Removal of aspects of the social context, at the material or 
ideological level, which generate threat.
2. The movement of the individual into a new social position which is 
less threatening.
3. The revision of identity structures, on the content or value 
dimensions, which enables the identity processes to operate again in 
accordance with the principles of continuity, distinctiveness, efficacy 
and self-esteem, (p. 79)
Strategies used to facilitate such outlined changes are defined as operating at intra­
psychic, interpersonal and intergroup levels, all of which might possibly be used by 
the retiring soldier. Intra-psychic coping strategies operate on a cognitive and 
affective level and rely upon the processes of assimilation - accommodation and 
evaluation. Coping strategies relying on these processes fall into two groups: 
strategies which deflect and strategies which accept the identity implications of the 
threat. Deflection strategies are characterised by refusal to modify either the value or 
content dimensions of identity in response to occupation of the particular threatening 
position. The person (Avery and Jablin, 1988) or retiring soldier (Bacon, 1998) who 
has been unwilling to plan for retirement might be in denial of the existence of the
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threatening position and threat to identity and thus is utilising a deflection strategy. In 
the same way that Rosenhan and Seligman (1984) propose that at some level 
information can be cognitively processed but it can be refused attention, with the 
individual being unable to focus on its meaning and subsequent implications, it is 
possible that the soldier nearing retirement can fail to focus on his or her impending 
situation.
Another deflection strategy used by people experiencing threat to identity is when 
the person makes distinctions between the ‘real self and ‘unreal self (Turner and 
Billings, 1984). The retiring soldier’s thoughts and feelings associated with military 
retirement for example, could be at such variance with his or her self-conception that 
they are attributed to error or irrelevance. In this way, incoming information relevant 
to his or her identity would have been denied credibility.
In contrast, acceptance strategies facilitate modification to either the content or 
value dimensions (or both) in congruence with the threat. In the military context these 
can include gradually evolving a self-conception which is congruent with ‘being a 
civilian’.
Interpersonal coping strategies rely on changing relationships with others in order 
to cope with identity threat and focus upon action which involves the negotiation with 
and the manipulation of others. The strategy of ‘isolation’ is characterised by the 
individual isolating himself or herself from other people in an attempt to reduce the 
impact of the threatening position. For example, the retiring soldier who has isolated 
himself or herself does not have to confront ‘real life’ which is bereft of the 
relationships and activities to which he or she is accustomed. Thus, there is a reduced 
reminder of the loss which has been sustained and a potential minimising of the 
impact of the threat. An illustration of this is seen in an interview with a retired 
soldier who became so aware of the differences between military and civilian 
employment that “In the end I really gave up the idea of applying for jobs” (Bacon, 
1998 (p. 32). Conversely, ‘negativism’ is the opposite tactic: it involves open conflict 
with anyone who challenges the identity structure. For example, the ‘bloody 
mindedness’ or ‘pigheadedness’ which characterises this strategy might be seen in the 
retired soldier refusing to get a job or join an activity which brings him or her into 
contact with people or values which could reinforce the loss of distinctiveness or 
continuity of the military way of life.
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Inter-group coping strategies are often used in response to threats which are 
directed toward an individual as a group member rather than at the individual at a 
personal level. In addition, within this strategy, Breakwell (1986) cites the 
individual’s loss of valued group membership as representing potential threat to 
identity. ‘Group support’ gives individuals experiencing a similar threat to each other, 
the facility of joining together in an attempt to reduce the threat. In this way 
information relevant to dealing with the threat can be made available to all concerned. 
In the military context this could consist of ex-soldiers seeking out membership of 
formal organisations such as the Royal British Legion and informal interpersonal 
networks made up of ex-soldiers in the pubs located in areas close to military barracks 
(Hockey, 1986). The seeking out of other military people can also be much more 
geographically spread. For example, in an interview with an ex-soldier, Bacon (1998) 
cites: I go to different places and you meet people who are sort of, like straight
away, like ex-army, and I’ve got a few friends over the years, mates here, ex-paras, 
ex-Green Jackets, ex-Italian forces, American. It’s sort of like a big family, we all 
stick together” (p. 28).
There appears to be an inter-group coping strategy which is used often by ex­
soldiers and consists of seeking out organisations similar to those where membership 
has been terminated. There is substantial anecdotal evidence for example, that many 
retired soldiers join the Territorial Army (TA), join cadet organisations as instructors, 
gain employment as civilian workers in military environments and rejoin the army 
(age and other factors permitting) (Reese, 1992). These activities would to a varying 
extent provide similarity with the Tost’ military environment and facilitate some sort 
of continuity, distinctiveness and efficacy resulting perhaps in enhanced levels of self 
esteem. Although coping strategies are not part of Identity Process Theory, 
Breakwell’s (1986) discussion of them appears not to have explicitly considered this 
particular coping strategy. The existing inter-group coping strategies which she 
discusses and which seem closest to being able to house this ‘new’ strategy are 
‘multiple group membership’ and ‘group support’. However, as multiple group 
membership focuses on nullifying or ameliorating threat derived from an existing 
single membership and group support centres on social and informational networks 
and consciousness raising or self-help groups, neither appears perfectly suitable to 
house these aspects of occupational rearrangement. On the other hand, Breakwell
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(1986), when discussing multiple group membership very briefly touches upon its 
value quite apart from its capacity to moderate the threatening effects of other 
memberships. She suggests fleetingly that new group membership has the power to 
enhance identity structure in other circumstances. Perhaps the strategy of multiple 
group membership requires extension to facilitate the concept of these occupational 
rearrangements, although, if  for example, an ex-soldier joined the TA and no other 
group then this would not constitute multiple group membership. This seems to 
suggest that a new and more specific theoretical inter-group strategy is required to 
facilitate the strategies just outlined.
Therapeutic practice
Existing models o f  career change which use problem-focused and emotion-focused 
coping strategies. Military retirement is the type of transition which has been 
described as a time of readjustment of perceptions of career and identity and as a time 
of rapid shifts in emotion and disorientation (Borgen, 1997), which might necessitate 
therapeutic intervention. This paper now examines some of the models relating to 
career change to determine whether or not they might help to inform therapeutic 
intervention with this client group. Lazarus and Folkman (1984) have defined coping 
as “constantly changing cognitive and behavioral efforts to manage specific external 
and/or internal demands that are appraised as taxing or exceeding the resources of the 
person” (p. 141). These researchers proposed two broad ways of coping: problem- 
focused strategies - the altering of the sources of distress and emotion-focused 
strategies - the amelioration of stressful emotions. Existing models of mid-career 
change show a difference in the emphasis they give to the person-work 
correspondence factors and the intra-psychic dynamics related to the experiences of 
loss and coping during the transition.
Such a model which stresses the person-work environment correspondence factors 
is Rhodes and Doehrings’ (1983) Integrated Career Change Model. It proposed that 
job satisfaction or dissatisfaction is determined by person-organisation congruence or 
incongruence. This model incorporates organisational, environmental and personal 
factors. Problem-focused models that stress the person-work environment 
correspondence factors have both strengths and weaknesses. A strength of the model
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is that the therapist’s focus is on the contextual factors surrounding career change. A 
weakness is that in doing so, exploration of psychological processes of the individual 
might be ignored or overlooked. Failure to explore this area would mean that the 
revision of identity structures which would enable the identity processes to again 
operate in accordance with the principles of continuity, distinctiveness, efficacy and 
self-esteem and would not be facilitated.
Other conceptualisations of the career transition process focus more heavily on 
psychological processes (Isaacson, 1981; Janis and Mann, 1977; Latack, 1984; Perosa 
and Perosa, 1983, 1984, 1987; Thomas, 1977, 1980). Hopson and Adams (1977) 
identified transition with loss, and propose mourning as a process leading to 
adaptation - i.e. to adjustment to the loss. Janis and Manns’ (1977) Decision Making 
Model focused on the cognitive factors directing change and gave the individual the 
opportunity to evaluate whether the proposed career change was too risky to proceed 
with. Clearly this model does not address the issue of mandatory career change.
Perosa and Perosas’ (1987) Mid-Career Change Counselling Model proposed that 
both emotional and cognitive coping strategies are important in navigating the career- 
change transition. It was a model of strategies for counselling people involved in mid­
career changes and was based on Hopson and Adams’ (1977) model of emotional 
phases that underlie the transition process and Janis and Mann’s (1977) explanation of 
the cognitive factors directing change. It distinguished between voluntary and 
involuntary career-change and recognised that people involved in involuntary mid­
career changes were more likely to experience shock, disbelief and numbness. It also 
recognised the potential psychological impact of the loss of vital aspects of the 
personality and made provision for possible interventions in the form of exploration of 
alternatives and new values. Although this model takes account of related 
environmental and situational influences it lacks focus on person-work environment 
factors and issues concerning threat to identity.
It appears that neither the models focusing on the person-work environment nor the 
purely emotional and cognitive focused perspectives would be sufficient on their own. 
Indeed, Perosa and Perosa (1997) suggested that the models emphasising person-work 
environment as well as inner psychological dynamics would provide therapists with 
the most comprehensive and balanced model for working with people in transition. 
There would still however be insufficient focus on issues of identity. Gladstein (1994)
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however, does address the issue of threat to identity and sees identity change during 
career-change transitions as a normal developmental stage. He also recognises the 
importance of the social context during these transitions and acknowledges the 
importance of having someone (often family, partner or friend) in “helping with this 
normal identity process” (p. 16). Unsurprisingly, because it was not the intention, 
there is little focus on the pre-transition roles and group memberships and on elements 
of identity such as values and attitudes important to the military identity, nor is 
attention given to the role of the theoretical guiding principles, which may be under 
threat on military retirement.
Clinical implications A therapist’s understanding of the principles involved in 
threat to identity is likely to provide a safe, contained and respectful environment 
deemed necessary by many therapists (Thome, 1998) to facilitate personal growth and 
change. Additionally, an understanding of the client ‘in context’ (du Plock, 1997) is 
likely to aid this process. This suggests that an understanding of the potential 
importance of group relationships in the military environment and of the process of 
military social influence would be useful in working therapeutically with soldiers 
leaving the military environment.
Borgen (1997) proposed three fundamental issues which should be addressed in 
working therapeutically with people involved in career-change situations. These 
involve challenging assumptions that the person might have about their situations, 
challenging the way they might be making sense of their inability to move through the 
transition, and examining their expectations of how they define success at the end of 
the process. These issues can be addressed more effectively by utilising the insights 
gained from the analysis in this paper on the retiring soldier. For example, 
assumptions that the retired soldier might have about the perceived uselessness of 
military values and attitudes in civilian life and lack of self-efficacy during the 
transitional process can be challenged therapeutically. Expectations about the desired 
end result of the move to civilian life can be examined with regard to the roles and 
group memberships deemed by the individual to be important. Interventions based on 
these fundamentals, in conjunction with appropriate coping strategies could enable 
reestablishment of stability regarding the ex-soldier’s position on his or her career 
path and the amelioration of ‘identity imbalances’ in the way Gladstein (1994) 
describes as being possible.
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The longstanding relationship between psychology and the occupational domain 
has proved to be useful, productive and growing (Carroll, 1996). Involvement of the 
practitioner/researcher counselling psychologist in the areas of career transition and 
retirement is a natural progression of this. Training in counselling psychology with its 
strong psychological base and identity issues as one of its major areas of focus 
produces practitioners who are not only highly skilled therapists, but are also well 
equipped to focus on threat to identity which may be created by leaving the military 
environment. The overall focus of counselling psychology on the development of self 
and its utilisation of psychoeducational programmes and coping strategies over a wide 
range of life skills makes counselling psychology an excellent tool for effective 
psychotherapeutic intervention in the process of preparation for military retirement.
The philosophy and ethos of counselling psychology facilitates both a curative and 
preventive approach to psychotherapeutic intervention. Woolfe (1996) points out that 
counselling psychology arose from a concern with fulfilment of potential rather than 
from the curative approach, seen for example in the ethos of clinical psychology. 
Duffy (1990) uses the phrase ‘development orientation’ to convey the idea that crises 
and problems should be viewed by the therapist as normative challenging human 
experiences rather than evidence of pathology. This shifts the emphasis to prevention 
and continued well-being rather than on the curing of pathology. In the military 
context this could entail working with the individual either within the military 
environment prior to or after retirement.
There are many issues salient to the introduction and maintenance of effective 
therapeutic programmes in organisations. These include: conflict of interests between 
the client and organisation, interaction with the organisation, confidentiality, impact of 
the context on the therapeutic process and many more: Although these things are of 
great importance generally, the focus of this paper allows only a cursory but 
nonetheless important introduction to the question of whether counselling 
psychologists are sufficiently trained to engage in organisation work.
Orlans (1996) proposed that counselling psychologists are well prepared 
psychotherapeutically for work within the workplace, but reasons that they would first 
have to familiarise themselves with the principles and dynamics of organisational 
behaviour. Orlans goes further and proposes that some sort of advanced 
organisational-orientated training might be required to augment the skills that have
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already been developed within a clinical setting. In contrast to this however, Woolfe 
(1996) proposes that counselling psychologists are already suitably trained.
These important issues are more comprehensively discussed elsewhere with Carroll 
(1996) for example outlining a six-stage model of all aspects of psychotherapeutic 
provision for individuals in organisations.
CONCLUSION
This literature review has attempted to highlight some of the unique circumstances 
and difficulties experienced by soldiers retiring from the military environment and 
their transition to civilian life. Issues integral to the development of military identity, 
the potential threat to that identity on military retirement and psychotherapeutic 
implications have been explored and discussed. It seems likely that the highly 
effective process of military socialisation produces many soldiers with identities 
salient to that environment and that some but not all individuals with a strong military 
identity are likely to experience a threat to identity on transition from the military 
environment to civilian life. The application of Breakwell’s (1986, 1996) Identity 
Process Theory which was developed as a theory of threatened identities has been 
applied extensively in this investigation. It has provided insights into the salience of 
military roles and group memberships and into the nature of identity components such 
as values, motives, emotions and attitudes which are potentially an integral part of the 
military identity. Similarly, the analysis of the threat to the principles of continuity, 
distinctiveness, efficacy and self-esteem has yielded insights which might be 
important in helping to gain an understanding of the potential threat to the ‘military 
identity’ of soldiers on retirement. The insights from this examination are potentially 
able to inform clinical practice in helping to ameliorate psychological distress and 
enhance well-being. Existing career change models have been found to be deficient in 
focusing on identity issues which are potentially important to soldiers retiring from a 
distinctive organisation such as the army. It does seem however, that counselling 
psychologists might be well-placed to offer psychotherapeutic intervention to military 
or ex-military personnel whose psychological well-being is threatened or being 
adversely affected by threat to identity. A significant difficulty with this literature
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review was the divergence between conceptual and empirical development. 
Specifically, conceptual formulations developed outside of the military environment 
and their non-application (or unpublished application) within the military 
environment. For this reason the findings of non-military studies were applied to the 
military environment in a discerning way which goes some way to address the lack of 
empirical evidence. Further research within an active military environment or 
involving ex-military personnel is now needed to address the issue of threat to identity 
on military retirement more directly, comprehensively and authoritatively.
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Soldiers’ Accounts o f Re negotiating Identity After Leaving the 
Army: A  Qualitative and Exploratory Study
ARNIE REED*
Department o f Psychology, University o f Surrey, Guildford, UK
ABSTRACT.
In the absence of research into identity issues associated with soldiers who have left 
the military environment, this paper reports findings from a qualitative study of ten 
male ex-soldiers. Participants were interviewed about important components of their 
military identity, the psychological and social implications regarding the transition 
from the army into civilian life and strategies for managing any difficulties associated 
with this. The use of interpretative phenomenological analysis provided insight into, 
and understanding of, the participants’ accounts. Much of the data could be readily 
interpreted in terms of identity dynamics, including identity conflict, and there seemed 
to be clear indications that military identity was salient within identity configurations 
of most of the participants. Participants consistently reported feelings of loss, 
separation and abandonment centred around the disruption of a distinctive way of life, 
interpersonal networks and of important group memberships and friendships. Various 
strategies were apparently used by participants to facilitate their transition into civilian 
life and manage identity threat. These included multiple group membership, revising 
the content or salience of military identity and fantasy. From the insights gained, 
recommendations are offered for psychological interventions which might help ex­
soldiers who are leaving or have left the army manage identity conflict.
Key words: military; army; soldier; serviceman; retirement; discharge; transition; 
identity; counselling; therapy
* C orrespondence concerning this article should be addressed to  A rnie R eed, D epartm ent o f  Psychology, 
University  o f  Surrey, G uildford, Surrey, GU2 7XH. E-m ail: psm 2ar@ surrey.ac.uk
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INTRODUCTION
Research into retirement and transition between occupations indicates that these 
events are not experienced homogeneously by the people involved. It appears that 
some people might experience subsequent psychological distress (Mutran et a l, 
1997), although others appear to experience them as positive events (Gladstein, 1994; 
Smallen, 1995).
One factor which seems to be associated with retirement, career transition and 
subsequent psychological impact is the sense of identity a person has with the 
occupation from which he or she is departing. Some of the literature concerning 
identity (e.g. Evez et a l, 1995) suggests a variety of sources of influence, including 
the workplace as being instrumental in helping to shape identity. It is possible 
therefore that individuals who have developed a strong occupational identity will 
experience a threat to identity when they leave that occupation. It is widely accepted 
that some occupational groups can engender a stronger identification among the 
people comprising their work-force than others. The police force (Violanti, 1996), 
professional sports (Gearing, 1999) and the army (Beevor, 1990) have been identified 
as just such organisations.
The process of socialisation, which influences the growth and shape of personality 
or identity, has been identified as a major process in the formation of vocational 
identity (Ashforth et a l, 1998). It facilitates and encourages acquisition of the skills, 
values and beliefs needed to allow individuals to function as members of institutions 
or groups. Socialisation is a major element of military life and the structure of the 
military social context provides an extremely influential set of interpersonal networks, 
group memberships and inter-group relationships which facilitate socialisation (Britz, 
1997; Foster, 1998; Priest and Beach, 1998; Van Maanen and Schein, 1979). Reed 
(1999) proposed that socialisation within the military environment not only 
contributes to the formation of a military identity but the military culture itself 
continues to exert a socialising influence and thus facilitates further development and 
maintenance of identity.
Recent research has focused on how the occupational experience of competitive 
athletes (Grove et a l, 1997) and of professional footballers (Gearing, 1999) can shape 
a particular kind of identity which can be problematic for later psychological well­
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being. These studies suggest that leaving these rarefied occupations can potentially 
place individuals in a position of identity conflict.
From these viewpoints, ideas and positions it can be hypothesised that soldiers 
retiring from the army might be placed in a situation of identity conflict and 
experience a threat to identity. With regard to selection of a suitable theoretical 
framework of identity to examine such a possibility, Identity Process Theory (IPT) 
(Breakwell, 1986, 1996) directly addresses threat to identity by taking into 
consideration the intra-psychic dynamics of the individual and the social context 
which are also relevant to the transition into civilian life, of soldiers leaving the 
military environment. Breakwell’s (1986) definition of the structural components of 
identity leaves no doubt that identity is dynamic and responsive to both existing and 
new experiences over the total lifespan of the individual. Identity Process Theory 
asserts that the structure of identity is regulated by the two interdependent processes 
of assimilation-accommodation and evaluation. Assimilation refers to the absorption 
of new components into the identity structure and accommodation denotes the way in 
which space is created for the new elements. The process of evaluation refers to the 
allocation of meaning and value to both the new and old identity content. It is the 
perpetual interaction of these processes over the lifespan which produces the content 
and value dimensions of identity.
Breakwell (1986, 1996) hypothesised that four principles of identity - self-esteem, 
continuity, positive distinctiveness and self efficacy - guide these identity processes 
and define the endstates desirable for identity structure. ‘Self-esteem’ represents a 
feeling of personal worth or social value; ‘continuity’ represents temporal and 
situational consistency; ‘distinctiveness’ represents uniqueness or distinctiveness for 
the individual; and ‘self efficacy’ represents attempts to maintain an existing identity 
structure characterised by competence and control. Breakwell (1986) hypothesises no 
constant hierarchy between these principles and suggests that the individual’s social 
context determines priority between them. This social context consists of a matrix of 
interpersonal networks, group memberships and intergroup relationships which 
provides codes of value and morality against which the evaluation process is able to 
make comparisons.
It is hypothesised (Breakwell, 1986, 1992, 1996) that a threat to identity occurs 
when the identity processes are, for some reason, unable to comply with the guiding
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principles, i.e. when either self-esteem, continuity, distinctiveness and self-efficacy 
are challenged. Coping strategies operating at intra-psychic, interpersonal and inter­
group levels are then brought into play.
That Identity Process Theory facilitates the specific examination of threats to 
identity and subsequent coping strategies makes the model well suited to the 
examination of potential threat to the identity of soldiers leaving the military 
environment which in turn could be useful in the development of appropriate 
therapeutic techniques to help reduce such a threat. It allows an analysis of the 
importance to the soldier of structural elements of identity such as military roles and 
group memberships, and of the formation and maintenance of values, motives, 
emotions, attitudes, causal schemata in attributional style and personal constructs 
salient to the military environment.
The present study represented a progression of research into a previously 
unexplored occupational and social context. It aimed to explore the nature and 
sources of any identity conflict reported to have been experienced by a group of ten 
male ex-soldiers as a consequence of the transition into civilian life. It also sought to 
determine how such conflict was managed and resolved and also to identify the 
psychological implications relevant to the therapeutic and counselling needs of ex­
soldiers experiencing such identity conflict. These questions were addressed through 
qualitative examination of the men’s personal accounts of their experiences. The 
process of data interpretation was informed by, but did not seek to test Breakwell’s 
(1986, 1992, 1996) Identity Process Theory and her work on coping with threatened 
identities.
METHOD
Participants
Attempts were made to recruit ex-soldiers regardless of how recently they had left the 
army or of their length of service. However, no attempt was made to recruit those 
who had left the army more that ten years previously. These exclusion/inclusion 
criteria were applied so that the experiences of a range of participants in various stages 
of transition from the army to civilian life might be examined. The ten-year ‘cut o ff
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limit ensured that such an examination also had relevance to the modem practices and 
processes of the army and its soldiers. A local newspaper was contacted and space for 
a brief editorial (see Appendix 1) in one newspaper issue, describing the study and 
asking for volunteers, was given. Subsequently, ten male participants in total were 
recruited. Eight people voluntarily contacted the researcher by either e-mail or 
telephone and agreed to participate. Two more participants were recruited through 
‘snowballing’: one through those already recruited and one through a colleague of the 
researcher. The author’s concern about the risk of potential participants deciding not 
to participate if they felt that they had not experienced identity conflict was addressed 
by describing the study as ‘exploring the way they had experienced the transition from 
military life to civilian life’.
Procedure
The data were gathered through the use of semi-structured face-to-face interviews 
with ten male ex-soldiers about their experiences of the transition from military life to 
civilian life. This interview method is strongly associated with qualitative methods of 
research (Smith, 1995) and facilitates participant disclosure of relevant information by 
providing a framework which outlines areas to be discussed but has flexibility to 
facilitate expansion of the participants’ narratives, thus, potentially providing a rich 
source of data.
With the aim of eliminating or minimising participants’ potential feelings of 
intrusion into their lives, each participant was offered a choice of being interviewed in 
their own homes or in a more neutral venue (such as a Surrey University room — 
where the study was based). Each participant was given a participant information 
sheet (see Appendix 2) to read, asked to sign a consent form, (see Appendix 3) and 
asked to complete a demographic data sheet (see Appendix 4). Then, an interview 
schedule (see Appendix 5) was administered and the interviews audio recorded.
Interview Schedule
The interview schedule began with administration of a ‘who am I questionnaire’ (see 
Appendix 6) which was adapted from Kuhn and McPartland (1953) and was used to 
stimulate participant thought processes about their own range of identity domains. 
This was followed by the schedule questions. These questions were developed from
120
Research Dossier
the insights gained from a literature review conducted by this researcher (Reed, 1999) 
which was examined through the theoretical framework provided by Breakwell’s 
Identity Process Theory (1986, 1992, 1996). They reflected the documented 
experiences and feelings of individuals who had retired from occupational groups 
which had potentially engendered a strong sense of identity and who had subsequently 
joined other occupational groups.
Before the ending of each interview, a debriefing was provided to allow the 
participant to talk about anything that was important to them, but which they felt had 
not been covered in previous questions, to ask questions, to make comments or to 
provide feedback concerning the interview process and to discuss any feelings which 
had been evoked by it.
Analytic strategy
The data were analysed using interpretative phenomenological analysis (IPA) (Smith, 
1996; Smith et al., 1997; Smith et al., 1999). IP A facilitates the exploration of the 
participants’ view of the world and adopts where possible an ‘insider’s perspective’ 
(Conrad, 1987) of the area which is being studied. This approach is concerned with 
an individual’s personal perception and account of objects and events rather than 
attempting to make an objective statement of the object or event itself. This, together 
with the researcher’s own interpretative process means that IPA provides a systematic 
way of analysing qualitative data which is both phenomenological and interactive. 
That this type of research is a dynamic process and that access to the participant’s 
world is dependent on, and complicated by, the researcher’s own conceptions is 
recognised by IPA. The researcher’s conceptions are necessary to make sense of the 
participant’s personal world through an interpretative analytical process (Smith, 1994, 
1996; Smith et al., 1997). Although verbal reports can never be absolutely reflective 
of participants’ underlying thoughts (Coyle, 1995) it is widely accepted that 
meaningful interpretations can be made about them (Smith et al., 1997).
After transcription of all of the interviews and the numbering of each line, the 
analytic procedure began by reading all of the transcripts to refresh the researcher’s 
memory of their content. The transcript which seemed to be the richest and most 
diverse was then analysed first. It was re-read and notes were made in the left-hand 
margin about anything which appeared significant or interesting (in terms of the
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research questions) about what the participant had said. The transcript was read 
several times and the notes in the left margin were added-to, elaborated, modified and 
edited. Emerging insights made it possible to make associations, connections and 
summaries about those notes. For example, thoughts and feelings about leaving an 
environment which was both highly structured and rich in interpersonal relationships 
seemed to be connected by a general theme of Toss’. The emerging theme titles 
which encapsulated the core issues and ideas in the left margin were then written in 
the right margin. Care was taken to ensure that the themes, although at this stage not 
definitive, were fully representative of, and grounded in the data.
These initial themes were then written on a separate sheet and examined for 
patterns and connections between them. If, for example, quotations were found under 
more than one emerging theme this constituted a connection. Interconnecting themes 
were then clustered together and regarded as superordinate themes. In order to ensure 
that the themes which were connected with superordinate themes were consistent with 
the primary source material, i.e. what the person actually said, the transcripts were 
rechecked.
This procedure was repeated with each transcript, and the resultant sets of initial 
themes were examined to determine recurrent patterns across the transcripts and thus a 
final set of superordinate themes was produced. This table of superordinate themes 
was appropriately ordered to provide a logical and coherent research narrative which 
was both progressive and ‘flowing’. A decision was then taken on which final themes 
to focus upon and how detailed the presentation of each theme would be.
The nature of this type of analysis means that the research outcome represents a 
dynamic interaction between the participant’s account and the researcher’s 
interpretative framework. It is inevitable therefore that this researcher’s own 
‘speaking position’, that of an ex-soldier whose experience of the type of transition 
under investigation began six years ago, is likely to have influenced the study by 
shaping its focus and interpretation in some way. For example, while the interview 
schedule questions were largely a product of a previous literature review (Reed, 
1999), this researcher’s own experience of a ‘sense of loss’ on leaving the army might 
have had a sensitising effect leading to a ‘weighting’ of the questions and also on the 
selection of subsequent issues which were to be focused-on in the analysis. This, 
together with the researcher’s status of ‘counselling psychologist in training’ with a
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specific and inherent interest in clinical issues, makes it likely that other researchers 
might have chosen different aspects of the participants’ responses to focus on. In this 
study however, it is felt that this researcher’s awareness of the potential for 
idiosyncratic interpretation of the data and subsequent skewing of the analysis, 
together with the researcher’s clinical experience of working from the client’s 
perspective and facilitation of their own thoughts and feelings, will have been useful 
in helping to provide a balanced analysis. In addition, this process was complemented 
by the role of a colleague in checking the emerging analysis to ensure that it was not 
based on an idiosyncratic reading of the data, but rather, was grounded in the primary 
source material.
With regard to evaluation of the present study, it is clear that traditional positivistic 
methods of evaluation, which rely on the assumption of the researcher’s objectivity 
and disengagement from the analytic process, are inappropriate (Elliott et a l, 1999; 
Henwood and Pidgeon, 1992), and concerns such as validity and reliability have been 
replaced with criteria of ‘internal coherence’ and ‘persuasiveness’. The need for 
internal coherence - that a coherent argument which is also identifiable to the reader is 
presented in the analysis - has been addressed by providing a data-based narrative and 
integrated summary of the analysis structured around appropriately ordered 
superordinate themes. ‘Grounding in examples’ has been proposed (Elliot, et al., 
1999) as analogous to the reporting of significance tests and effect sizes in 
quantitative research, and has been used in this study to help fulfil the criterion of 
persuasiveness. In this way sufficient raw data has been provided in the form of 
examples to enable the reader to judge the viability of the accompanying 
interpretations. As part of the presentation of raw data, empty square brackets [ ]
indicate omission of material, square brackets containing text [...] provide information 
to elucidate what has been said, double quotation marks “...” indicate quotations from 
the participants’ responses and single quotation marks ‘...’ indicate idiomatic speech. 
Quotations have been reproduced exactly as spoken by the participants and have not 
been corrected for grammar or sentence structure. Finally, place names have been 
changed and pseudonyms have been used in order to preserve the participants’ 
confidentiality.
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ANALYSIS
Participants’ background information has been summarised and presented in Table 1 
on page 125.
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Table 1 - Summary of Participants’ Background Information:
Marital Status: Number of Number of
married single
participants participants
Age: Mean age (years) Range (years) SD1 (years)
43.5 40-48 3.1
Time Served in the Mean (years) Range (years) SD (years)
Army: 10-24 4.9
Time Since Discharge Mean (years) Range (years) SD (years)
from the Army: 5.6 1-10 2.4
Rank Held on Rank No. of Participants (%)
Discharge from the
Army: Major 1 (10%)
Warrant Officer Class I 2 (20%)
Warrant Officer Class 2 (20%)
II Sergeant 3 (30%)
Corporal
Level of Education: Education2 No. of Participants (%)
Masters degree 1 (10%)
Diploma 2 (20%)
A level 3 (30%)
GCSE/O-level 4 (40%)
Current Occupational Status:
Occupational Status3 No of Participants (%)
Professional 2 (20%)
Technician & Associate 3 (30%)
Craft Worker 2 (20%)
Elementary Occupations 3 (30%)
1 SD =  Standard D eviation
2 Including arm y equivalent
3 A ccording to  International Standard C lassification o f  O ccupations (International L abour 
Office, 1990
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Experience o f  Loss and Separation
‘Family’, Community and Belonging. The central proposal of this study was that 
transition from the military environment into civilian life potentially places the 
individual in a position of identity conflict. Only one participant however, spoke 
explicitly of ‘identity conflict’ (although they were not specifically asked about it - to 
avoid leading questions). Much of the data the participants produced however, could 
be readily interpreted in terms of identity dynamics, including identity conflict. 
Additionally, there seemed to be clear indications that military identity was salient 
within identity configurations of most of the participants. The transition under 
examination represented in many ways a movement from one self-contained ‘world’ 
which both generates and fulfils many of the identity needs of the soldier (Reed, 1999) 
to a very different ‘world’ where the soldier has become (or is expected to become) a 
civilian and where these needs may or may not be met.
Almost all of the respondents described the army, the military ‘world’, as a 
‘family’ or ‘community’ and how leaving this environment was experienced as a loss. 
For example, Geoff explained the importance of both the army in general and of his 
battalion to him and Alan described how leaving the army felt like a part of him had 
been lost:
It [the army] really was a complete and utter family to me, I know I 
had my own family, but like, um, this was different [ ] the battalion 
was like a family. (Geoff)
Leaving the army was like having my right arm severed. (Alan)
These comments were perhaps (from an IPT perspective) indicative of a response to 
an environmental and social discontinuity i.e. a disruption in the continuity of identity 
as a member of the military ‘family’.
On examination, and regardless of whether or not participants either conceptualised 
or verbalised the army as a family, it became apparent that this environmental and 
social discontinuity was much more wide-ranging than could be simply explained, but 
rather, was a complex and consistent thread which is also reflected throughout this 
analysis.
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It seemed clear that for all of the participants, the military environment provided a 
structure which evoked a feeling of belonging to something important and one of the 
consequences of leaving the army was a reduction or removal of these feelings. For 
example:
Once I was in the army it was always the sort of feeling that you 
actually belonged to something that was worthwhile. (Eric)
When I left the army the feeling of being part of something was gone, 
and it really knocked me back for a while. (Jerry)
It also seemed that an additional (to Identity Process Theory) identity principle of 
‘affiliation’, which Markowe (1996) had identified as a sense of, and need for, 
belonging, was salient.
Structured Environment. The participants’ narratives went beyond discussion of a 
perhaps abstract ‘feeling of belonging’. It seemed clear that the structure of the 
military environment comprised many facets which helped to create these feelings of 
‘family’, ‘community’ and ‘belonging’ in all of the participants. One of these aspects 
was described by most participants in a way which could be called a ‘sheltered 
environment’, where many of the basic provisions and services were provided as part 
of the military system. Many participants described how departure from the military 
system brought with it a realisation of entering a new environment where they were 
faced with a new ‘reality’. For example Frank stated:
Because I’ve been in a sort of cocoon community [in the army] for so 
long, and then all of a sudden I’ve been let out [after discharge] if you 
like. [ ] When you’ve been in the army you’re out of touch with the 
real world, it wasn’t until I got out [of the army] that I realised there 
was a real world out there.
The accommodation system is part of this ‘sheltered’ aspect of military structure. It 
provides a single soldier with barrack accommodation, and a married soldier with a
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quarter (a house) in which to live with his or her family (Bacon, 1998; Beevor, 1990). 
For some participants, living in an army quarter with the associated automatic and 
reliable provision of utility services appeared to have been taken for granted, until on 
leaving the army, they were faced with buying or renting a new home and also with 
novel difficulties associated with that.
There does however appear to be a difference in the way this part of the transition 
was experienced by participants who had previously been used to moving en-masse 
with their regiments and by ‘trickle-posf soldiers who had moved as individual 
soldiers on posting. Geoff, a former non-trickle-post soldier summed up the negative 
experience of domestic relocation in civilian life:
I’ve got to start sorting out my own bills, how do you get the water 
turned on? Like, you know, like always when you were in a quarter 
you had a guy coming in. If you had something wrong with your 
quarter the guy would come in, he fixed it. Electricity? Uh, yeah, 
light goes on and it goes off [ ]. You name it, there was all this um, 
where to start looking [ ] uh, nearest doctors uh, dentists and all this 
and you think [ ] you’ve got to look [ ] into all this because you are 
the man of the family, you are expected to know all this. (Geoff)
This seemed to indicate that the cessation of military arrangements which had 
previously taken care of many of the fundamental domestic issues had disrupted the 
continuity of his identity as the ‘man of the house’. It appeared that for Geoff, some 
aspects of this role which had previously been invisible to him were now rendered 
salient and in need of action. Additionally, Geoff’s expression of the questions that 
he had been forced to find answers to after leaving the army, indicated that there 
might have been a threat to his sense of self-efficacy in dealing with this new 
situation. Also, his reference to the expectations (perhaps only his own expectations) 
of himself as the one who must resolve this situation might also have indicated that he 
was placed in a potential position of lowered self-esteem if he had been unable to deal 
with the changed situation. This contrasted with the experience of a former trickle- 
post soldier, Jerry, whose pattern of buying houses while still serving in the army had
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maintained rather than disrupted a continuity of identity as a person who was easily 
able to deal with such matters:
That [buying a house and integrating into a civilian community] 
wasn’t a problem, I’d done it three times before, and knew the score, I 
knew what to do and how to do it.
This also seemed to have resonance with literature on coping (e.g. Danish and 
D’Augelli, 1980; Schlossberg, 1981) where previous experience of dealing 
successfully with a similar situation is seen as a valuable coping resource.
Rank Related Loss. It also seemed clear that for all participants, other facets of the 
military environment provided certainty and structure and about half of the 
participants experienced the loss of them quite negatively. The former army rank 
featured as an important part of military life for most participants:
The rank I came out as, I was respected and revered to a degree by 
both people above me and below me, and I don’t have that now.
(Frank)
This seemed to suggest loss of an interpersonal position in the social structure, which 
had also been a source of esteem from others and which had therefore previously been 
accorded a positive evaluation and subsequent assimilation and accommodation 
within the content dimension of identity structure. Such loss represents a threat to 
identity likely to challenge self-esteem (Breakwell, 1984).
Knowing Where Oneself and Others ‘F it’. Despite the importance of rank per se,
i.e. the individual’s specific location within the rank structure, it also seemed clear that 
for several participants there were wider and equally important implications. Their 
rank seemed to have provided a ‘place’ of familiarity which located individuals in an 
obvious hierarchy where everyone knew what to expect of others and what was 
expected of themselves:
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Everybody knew their place, and you knew yours, and it worked well.
(Eric)
Visibility of the hierarchy appeared to be an important extension to the notion of 
knowing where a person ‘fitted’. The following account from Brian described the 
difficulties he had faced on leaving the army, which seemed to be about the 
differences between the clarity of the army workplace and of the relative opaqueness 
of the civilian workplace. Additionally however, it seemed also to be concerned with 
how this reduced clarity exacerbated the feelings of being in an undifferentiated work 
environment:
One thing I felt strange, was in the civilian environment everyone sort 
of dress, and everyone looks the same and in the military you can tell 
just by looking at someone where they are in the pecking order and 
where you are and so you can temper what you say to them and how 
you say it to them. In civilian life in the company everyone dressed 
the same, everyone looked the same, you didn’t know who you were 
talking to whereas someone at the same level as you or some of the 
more senior directors. And I found that very disconcerting.
It appeared that Brian’s sense of distinctiveness (made visible by the wearing of a 
badge of rank and form of dress - in a similar way to the distinctiveness that is 
attributed to the clerical dress of Anglican clergy (Vignoles, 2000)), which had 
enabled him to interact effectively with colleagues was threatened. His talk of finding 
this situation disconcerting also appeared to be an understated form of emotional 
instability which Breakwell (1986) proposes as a consequence of such discontinuity.
The individuals’ specific location within the rank structure also seemed to have 
important implications within military social life. The order and familiarity which 
was provided in the military work environment seemed to be reproduced in social 
settings and was experienced by several participants as a loss on leaving the army. 
Frank, for example, stated:
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There’s a number of things that I miss, like mess5 life for instance, 
which you know, you don’t get the mess life outside. If you want to 
go out and socialise, you socialise on the same level as anybody else 
in a pub or a social club, whereas in the Mess you’ve got this pecking 
order in the Mess as well, this social pecking order as well.
This account seemed to be talking about social formality (in the army) versus social 
informality (in civilian life). It suggested a threat to identity posed by the removal of 
a highly defined and rigid social structure to which Frank had become accustomed. 
This is also an indication that in addition to discontinuity concerning the self in the 
workplace there may also be a discontinuity concerning the self in the social 
environment, i.e. a disruption in the continuity of identity as a man who felt he had a 
place in the military social world. Additionally, it seems that Frank’s distinctiveness 
of having previously fitted into a particular position in the army’s social hierarchy had 
been lost.
Despite the existence of a clearly defined and visible hierarchy in the army, 
consisting of many different ranks and appointments, there seemed to be a general 
consensus among participants that the values and behaviour of people holding these 
ranks were similar to each other. It seemed also to be generally felt that this was 
absent in civilian life. Frank for example explained:
Everybody [in the army] has the same sort of attitude and the same 
aims, the same goals, the same aspirations and all of a sudden you’re 
in ciwie street and it’s different, because people don’t have the same 
attitudes, aspirations and goals because everyone’s [pause] every 
person’s on their own.
It is noteworthy that Frank had created a contrast between the general uniformity 
found in the army (“everybody” - and stressed it by the repetition of “same”), and the 
generalised individualism of civilian life (“every person’s on their own”). This
5 Warrant Officers’ and Sergeants’ Mess - a social ‘club’ - membership of which is composed of 
warrant officers and sergeants belonging to the army unit where they are stationed, and where the mess 
is located.
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account seemed to be talking about homogeneity (in the army) versus heterogeneity 
(in civilian life). It suggested a threat to identity posed by individualism, and that in 
having to function in the wider world as an individual surrounded by diversity rather 
than as a member of an organisation who is surrounded by similarity, discomfort was 
evoked. It is possible that the inability to display the attitudes and values learned in 
the army (and now assimilated and accommodated in the content dimension of 
identity) represented a threat to his own sense of distinctiveness. Equally, it is 
possible that a threat from the value dimension (which had previously accorded 
positive value to those military values, but which might now be queried) could 
challenge self-esteem.
Team Membership. Narratives concerning the presence of such like-minded 
individuals within the army also hinted at a suggestion that these people come 
together into a cohesive group able to work as a team. This notion was confirmed by 
most participants, and, echoing this majority view; David summed up the importance 
of being a military team member and his subsequent loss on leaving the army:
I was a member of a team and I was an important member of a team 
[ ] civilians have different ideas of being in a team, [ ] I haven’t got 
that now.
There also appeared to be a feeling among most participants that what they had lost 
from working in a military team could not be replicated in civilian life. Jerry 
explained:
I’ve found it impossible to recapture that feeling of being in a team, 
civilians don’t work the same way, they are more interested in 
themselves than their team-mates, and you don’t get that same bond.
These two quotations seemed to be about teamwork (in the army) versus 
individualisation (in civilian life) and emphasised the difficulties which had been 
experienced with individuation, i.e. becoming, and being able, to operate as an 
individual.
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Personal Friendships. The previous two quotations also contained a hint that 
military team membership fostered important individual relationships. This was 
confirmed by several participants. For example, in reply to being asked what, if 
anything, he missed after leaving the army Alan replied:
Well every soldier will say his friends.
Several respondents reported feeling that the loss of this type of relationship could not 
be replicated in civilian life. This account from Jerry seemed to emphasise the 
difference between shared comradeship (in the army) and the lack of it in civilian life:
Well, I mean, how can you [in civilian life] have friends like those in 
the army? We used to live, breathe and eat together and shared so 
much. You’d do anything for your mates and they’d do anything for 
you, they’d always be there for you and you’d be there for them.
This also seemed to indicate extremely strong bonds of affiliation in the army which 
were now absent.
Experience o f  Abandonment
So far, the nature of some of the losses and separations experienced by participants 
leaving the army and some of the subsequent feelings have been discussed. There is, 
however, another factor which might have exacerbated these feelings in some 
participants. Several participants reported feelings akin to being abandoned or 
discarded by the army after having given many years of faithful service. Eric for 
example stated:
They [the army] were probably glad to see me go, [ ] It was like,
that’s it, finished and nobody else was interested in me any more after 
that.
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The feelings of ‘aloneness’ as a consequence of this perceived abandonment are 
summarised by David:
It’s like they’re throwing you outside and locked the gate, you know, 
and that’s it, you’re on your own. That was painful.
As well as these general feelings of being let down by the army, participants also 
reported more specific incidents and situations related to the resettlement process 
leading up to discharge. Frank spoke of having felt a lack of support, with a hint of a 
sense of injustice, from the unit where he was stationed during his last six months of 
military service:
For instance, you had this woman, she was a clerk/advisory person 
and she was a civilian and she was the most miserable, unhelpful 
person you’d wish to come across. You’re coming out of the Army 
after three, six, nine, twelve, twenty two years and of course you want 
some help, don’t you?
Geoff, talking about his experience with a military resettlement officer, voiced his 
thoughts of confusion at not being helped, reasoning:
I’m still a soldier, so why aren’t you helping me?
The feelings of abandonment also extended to experiences after discharge from the 
army. Alan, who was referred by his civilian GP to a military psychiatrist for Post 
Traumatic Stress Disorder, told of how he had experienced this referral:
Now that tells me really at the end of the day even the army 
psychiatrist couldn’t even be bothered.
David talked of his experiences with the Soldiers Sailors & Airforce Association 
(SSAFA), an organisation devoted to the welfare of service and ex-service people:
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You thought that, maybe there’s someone you could talk to, but there 
isn’t. Even you know, when they say you can go to SSAFA and all 
that, even they sort of put you on the back burner once you’re a 
civilian because they think yeah, that’s it, you’ve used up, you know, 
you’ve done your bit, off you go.
These examples all centred around feelings of no longer being wanted or valued. It is 
possible to see how these feelings could be exacerbated, creating (or increasing) a 
threat to identity by a perception of forced eviction from an important membership. It 
is this type of perceived (or real) response from the army and other organisations 
which Breakwell (1986) proposes as likely to represent an attack on personal worth 
which in turn can threaten self-esteem.
Finding Equilibrium - Strategies for Coping with Identity Threat 
Finding equilibrium - achieving a state of mental and emotional balance in civilian life 
after leaving the army - seemed to have been very important for most participants, 
although elusive for some. The process of adjusting to civilian life appeared to have 
been no easy task and participants seemed to be in various stages of transition. Eric 
seemed, for example, to acknowledge that he was still in a position of transition five 
years after leaving the army but felt resigned to the situation:
I wouldn’t say I’ve adjusted [to civilian life], I would say that I’ve 
accepted the position that I’m in.
David also gave an indication of continuing transition although he had left the army 
six years previously. Unlike Eric, however, he had not accepted his situation and 
yearned for the process to somehow be speedily completed:
It is lonely, I still miss it [the army], I still do. I wish I could get 
civilianised [used to civilian life] very quickly.
A major theme of identity conflict illustrated in this study has centred around the loss 
of, and separation from, friends, colleagues and military social life, and several
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participants had attempted in different ways to replace these losses, experience a 
renewed sense of belonging and deal with identity conflict. They reported employing 
a range of strategies to aid the achievement of equilibrium in civilian life.
Alan explained how he had maintained friendships formed in the army and also 
developed new friendships with ex-military people.
I am lucky, I have got a good bunch of ex-military friends that I’m 
still in contact with, more or less on a week-to-week basis. There’s at 
least ten of us from here [the local town], and you know, it’s 
marvellous to be able to do that.
Brian expressed the importance to himself of belonging to a Warrant Officers’ and 
Sergeants’ Mess as an honorary member:
I knew that I’d miss that [the social side of army life], but then I got 
round that by [pause] as soon as I came out I joined the mess [on 
invitation - at a nearby barracks] straight away.
Some participants also reported joining regimental or corps associations (military 
associations composed of service and ex-service personnel from the corps or regiment 
in which they were serving or had served). Eric for example, reported:
I’m a member of the Royal Engineers Association and we go to 
association dinners and that’s great.
Seeking the type of group membership illustrated in the previous and perhaps 
apparently diverse three examples was for the participants their way of maintaining 
links with people perceived as similar, and this behaviour is recognised as an 
important strategy (multiple group membership) for coping with identity threat 
(Breakwell, 1984). It appeared that these were attempts to preserve some form of 
continuity with previous existence. It also seemed that the content and value 
dimensions of identity structure (concerning distinctiveness of the self as a ‘military 
person’ and the positive value attached to that) had led to this choice of coping
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strategy as a means of ameliorating the potential threat posed by holding only the 
single and perhaps negatively evaluated group membership of ‘civilian’. In these 
ways, self-esteem may have been protected.
It seemed however that there were times when the strategy of seeking out this 
type of group membership failed. David for example pointed out:
Well I tried to join the Association but it’s full of old people, [ ] the 
[name of Corps Association], I mean, we joined that, but I’m the 
youngest there by twenty-six years. [ ] which is no good to me and 
our lass [his wife].
In this case it seemed that the coping strategy of seeking out a military style social 
club was thwarted by another coping strategy: self protection at the intra-psychic level 
(concerned with cognitions and emotions). It appeared that because of the ages of the 
existing association members, his own membership could not fulfil his own cognitive 
and emotional needs of being with ‘similar’ people.
Some participants reported a total break with things military, in order to manage 
feelings of identity threat and reduce or avoid identity conflict. Intuitively 
understanding that separation from the army was potentially threatening to their 
identity, some participants apparently ‘dropped’ their military identity and 
purposefully constructed a ‘civilian’ identity. For example, Harry, while describing 
his philosophy of thinking and behaving exclusively as a civilian, explained his 
rationale for his reappraisal of self:
If you live in the past when you came out [of the army] you wouldn’t 
get on, so you have to think yourself as a totally new person.
It seemed that the identity processes had worked to revise the content and value 
dimensions of Harry’s military identity in order to reduce the potential threat to 
identity. This coping strategy is known as ‘fundamental change’ (Breakwell, 1984) 
and it is possible that entry into civilian life abrogated continuity which was made 
tolerable because continuity was attributed less salience than self-esteem.
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A few participants also seemed to revise the salience of their military identity, 
although only partially so. Alan, for example, said:
I wanted to de-programme myself from the military. [ ] And I did 
adopt an attitude the fact that it’s not for the civilian population to 
understand us, it’s for us to understand them. [ ] No, I still think of 
myself as a soldier in a sense. I’ll always be a soldier first and a 
civilian second. [ ] And I’m not attempting to go any further in
trying to programme myself to civilian mentalities. I’ve done as 
much as what I can on that. I am what I am now.
Alan appeared to have achieved a balanced identity position through the selective use 
of the identity processes of assimilation - accommodation and evaluation. He 
appeared to have dealt with a challenge to continuity and distinctiveness i.e. whether 
he could continue to perceive himself as a ‘soldier’ in civilian life, by a partial 
revision of the content dimension (although he was no longer a serving soldier he 
perceived himself as still holding the characteristics of a soldier) and value dimension 
(that this ‘de-programmed’ self-definition still had positive value) of identity. His 
refusal to further revise the content dimension (to a perception of self as totally 
civilian) and also the value dimension (that adopting civilian ‘mentalities’ would be an 
unwanted step) facilitated a retention of continuity and distinctiveness, which 
appeared to have been sufficient to ameliorate threat to identity.
Fantasy of being able to rejoin the army appeared to be used by a few participants 
as a strategy for blocking potential threat to identity. Geoff, for example, said:
Because since I came out I’ve heard that they [the army] are on about 
taking older guys back in, or if they wanted to re-join they could, and 
it was going through my mind at one stage about re-joining.
For one participant, Colin, this fantasy came true, although only for a period of several 
months, when he was called-up as a reservist for service overseas. For him, this 
experience appeared to be beneficial and seemingly had helped in the long-term
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transition to civilian life. It is possible that this strategy of fantasy had allowed time 
for the evolution of more effective strategies:
Psychologically it was great to do the job [temporary reservist
service], and helped me settle in again [in civilian life] afterwards.
OVERVIEW
This study has highlighted some of the difficulties experienced by soldiers who are 
attempting to reconstruct their identity after leaving the army and who are also trying 
to find ways of reconciling their military identity with a new civilian identity. It has 
also explored the implications of such identity challenges for the psychological and 
social well-being of the participants and how they have managed such difficulties.
As the findings of this study present an initial picture in a previously un-researched 
area, any conclusions drawn from this data set can only be tentative. This is because 
questions exist about how representative the experiences of the ex-soldiers in this 
study actually are. Recruitment through newspaper advertising may have led to a self- 
selecting bias towards participants who needed to talk about and resolve identity 
related (or non-identity related) issues. In addition, the sample did not represent all of 
the ranks which comprise the army rank structure: more precisely, there were no 
participants from the ranks of private soldier and lance corporal, and only one from 
the officer corps. Also, the data set did not provide sufficient diversity to allow 
differentiation between the experiences of long-service and short-service soldiers or 
between different types of discharge, such as normal discharge after a set number of 
years, discharge for disciplinary reasons, or premature voluntary release (where the 
soldier opts for premature discharge and is financially compensated for it). It is also 
evident that this study concerned itself only with the experiences of male and not 
female ex-soldiers. It should not be assumed therefore that the findings of this study 
can be generalised to represent the experiences of members of these excluded 
categories, who might have experienced the transition in different ways. It would be 
useful however, for future related study to focus on these areas.
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Despite these observations, the study remains a valuable exploration of the research 
area, and its findings have provided some insights into the experiences of ex-soldiers. 
It was evident that discharge from the army involved movement of the individual 
within the social matrix resulting in new pressures being brought to bear upon 
identity, which may in some cases have resulted in lowered self-esteem and reduced 
self-efficacy. The use of Breakwell’s (1986, 1992, 1996) identity framework provided 
a useful tool to enhance interpretation of the identity experiences of ex-soldiers. It 
was particularly relevant to an understanding of discontinuity in relation to the 
disruption of a way of life which included the loss of interpersonal networks and 
important group memberships reported by participants. It was consistently reported 
by participants that the military structure facilitated feelings of belonging and 
community, the loss of which represented a discontinuity of identity both in the 
workplace and in the social environment, posing a subsequent threat to identity. 
Areas of discontinuity included: membership of the army as a community, team 
membership, close friendships, membership of the mess, working alongside 
colleagues whose values were perceived as similar, holding a distinct and highly 
visible rank and in the domestic role.
It was also apparent that in many cases distinctiveness was challenged as a 
consequence of leaving the army. For example, exclusion from a military culture 
which generated its own ethos, in the way Reed (1999) described, rendered it 
impossible to display particular skills, values and behaviours in the work environment, 
social environment and in close friendships.
Identity Process Theory (Breakwell, 1986, 1992, 1996) also provided insight into 
the way coping strategies, such as adopting multiple group membership - revising the 
content or salience of military identity - and fantasy were used to ameliorate the threat 
to identity. It was clear that while individuals developed coping strategies tailored to 
their needs, the most common were to seek group membership of military style clubs 
such as corps or regimental associations and messes in army barracks, and to maintain 
or develop friendships with military personnel. This seemed also to suggest that a 
need for affiliation had also played an important role, with participants seeking out 
ways to gain a sense of belonging through familiar types of friendships and group 
memberships.
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There are indications that the level of threat to identity experienced by participants 
might also be influenced by service related factors in addition to differences between 
individuals. For example, ex-non-trickle-post solders appeared to have experienced 
house purchase, subsequent running of their homes and integration into the local 
community after discharge from the army in a more identity threatening way than did 
ex-trickle-post soldiers. Although this is a tentative finding based on very small 
numbers it might suggest that soldiers who move en-masse with their regiments (and 
who tend not to buy their own homes, but move from army quarter to army quarter 
with each relocation on each new military posting) (e.g. Reese, 1992) may be less 
prepared than trickle-post soldiers (many of whom have tended to buy their own 
homes while serving in the army and have previously experienced the process and 
worked through the associated difficulties) to enter civilian life, and may be more 
vulnerable to identity threat.
If this hypothesis is correct it could also be hypothesised that soldiers who have 
tended to move en-masse with their regiments might also experience a higher level of 
identity threat in other areas. For example, with regard to the severance of long­
standing associations, relationships and friendships which might have existed for 
much of their military career (as opposed to those of a potentially shorter-term - as a 
result of the constant disruption experienced by trickle-post soldiers).
Similarly, the way the army - or more specifically, the people who are involved in 
the discharge process - behaves toward soldiers leaving the army might also contribute 
to the level of identity threat experienced by individuals. A notable finding was that 
perception of abandonment appeared to exacerbate feelings of loss, with many 
participants experiencing events during or after discharge in such a way.
The insights gained from this study have significant implications for 
psychotherapeutic or counselling support. For example, three of the main themes in 
the study addressed issues of perceived loss, separation and abandonment and an 
approach which attends to the relationship between these elements might therefore be 
appropriate not only in gathering relevant research data but also as a 
psychotherapeutic tool for psychologists when working with ex-soldiers who present 
with identity related issues. Given the interpretation of the presence of problematic 
identity dynamics it is possible that several psychotherapeutic perspectives might be 
useful. For example, a cognitive-behavioural approach might focus on exploring and
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helping to change any dysfunctional beliefs about both self and the new environment 
and to develop appropriate coping strategies to ease the transition. An existential 
phenomenological approach might offer the opportunity for the ex-soldier to make 
sense of (and to face) civilian life through his or her ‘world view’ by clarification of 
personal values, authenticity, individual creativity, will and commitment.
It is possible that such psychotherapeutic work might be informed by the 
distinctive insights potentially provided by Identity Process Theory. For example, it 
could be useful in the formulation process, identifying the nature and dynamics of 
identity related difficulties and thereby establishing an outline ‘agenda’ for therapeutic 
intervention. Such formulation might include, for example, the potential impact of the 
loss of interpersonal networks and important group memberships such as those 
outlined earlier. Subsequent intervention might include focus upon facilitating the 
operation of the identity processes of assimilation-accommodation toward the 
absorption of, and adjustment to, new identity components relevant to civilian life. 
Similarly, the identity process of evaluation might be facilitated by exploration of the 
meaning and value of both the new and old identity content through either cognitive- 
behavioural or existential therapy (or other appropriate therapies). Development of 
appropriate coping strategies relevant to the individual, of the kind which have been 
outlined in this paper (and also from future qualitative and quantitative research) 
might also be possible.
A contraindication to the potential usefulness of psychodynamic psychotherapy is 
the literature concerning emotional disclosure by members of the uniformed services 
(Campbell, 1996) which suggests that personnel belonging to organisations with a 
macho image, such as the army, are reluctant to disclose their feelings. However, 
although this was partially replicated during the relatively short interview contact with 
participants (approximately one hour), several participants expressed the usefulness 
and therapeutic value of being able to talk about their experiences.
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FAO: Burbridge
Elsdale Courier
Fax: 01234 12345 (names and numbers changed)
From: Amie Reed.
Ref: telecon Reed/Burbridge 16 March 2000.
Please find the attachment for possible inclusion as an editorial in the courier and 
other papers in the group. Fm very grateful for any space that can be found.
Many thanks.
WANTED: EX-SOLDIERS
Important research into the way soldiers experience the 
transition from the military environment to civilian life is being 
carried out at the University of Surrey. It is expected that the 
study will provide insights useful for soldiers leaving the army 
in the future, and for those currently involved in the transition. 
Mr. Amie Reed himself an ex-soldier and researcher at the 
university is now seeking ex-soldiers from all ranks to 
participate in the study. Participation will involve one interview 
and is entirely confidential. All participants will receive 
conclusions of the study. For more details please ring Amie 
Reed on 01276 512476, e-mail him at psm2ar@.surrev.ac.uk or 
write to him at the Department of Psychology, University of 
Surrey, Guildford, Surrey GU2 5XH.
125 Words (including title)
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Participant Information Sheet
This research project is being carried out by Amie Reed as part of the Practitioner 
Doctorate (PsychD) Psychotherapeutic and Counselling Psychology Course at the 
University of Surrey. The aim of the research is to explore the potential threat to 
identity of soldiers involved in the transition from military life to civilian life. The 
potential benefits of this study include acquiring a greater insight into the experiences 
of retiring soldiers and the potential problems they may face. These insights could 
lead to the development of appropriate therapeutic interventions for individuals who 
do experience identity related problems on retirement from the Armed Forces.
You will be asked to take part in an informal interview about your thoughts, feelings 
and coping strategies during this transition. The interview will be recorded on audio 
tape so that in the writing up phase participants’ experiences can be directly cited. 
When the transcriptions are made your name will be replaced by a letter, and the 
names of other people or places mentioned in the interview will be changed. To 
protect confidentiality no identifying information such as names or locations will 
be cited, and the audiotapes will be kept securely and destroyed once they have 
been transcribed. In any subsequent publication of this research these confidential 
precautions will be maintained. If at any stage of the study you wish to withdraw, you 
may do so without the need to justify your decision.
In the event that you wish to contact either the researcher (Amie Reed) or his 
supervisor (Dr Adrian Coyle) about anything concerning the project the following 
addresses/contact numbers can be used:
Arnie Reed
PsychD Psychotherapeutic & Counselling Psychology Course
Department of Psychology
University of Surrey
Guildford
Surrey GU2 5XH
Tel. 01483 259176
Dr Adrian Coyle
Department of Psychology 
University of Surrey 
Guildford 
Surrey GU2 5XH 
Tel. 01483 876896
It is common practice for participants in this type of research project to be offered a 
copy of the completed study after it has been fully written up. If this is required 
please ask.
If you have any questions so far or feel that you would like further information about 
this research please ask the researcher before reading and signing the Research 
Consent Form.
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Research Consent Form
Please read the following paragraph, and if you are in agreement, sign where 
indicated.
I agree that the purposes of this research and the nature of my participation in it have 
been clearly explained to me, my questions have been satisfactorily answered and I 
understand the information given to me. I therefore consent to be interviewed about 
my experiences concerned with leaving the Army and settling into civilian life. I also 
consent to an audio tape being made of this discussion and to all or parts of this 
recording being transcribed for the purposes of research only. I understand that I will 
be able to withdraw from the study at any time without having to give a reason.
Participant
Name of participant..........................................
(BLOCK CAPITALS)
Participant’s signature....................................   Date
Researcher
I undertake that professional confidentiality will be ensured in regard to any audio 
tapes made with the above interviewee and that any use of the audio tapes or 
transcribed material from the audio tapes will be for the purposes of research only. 
The anonymity of the above interviewee will be protected.
Name of researcher....................ARNIE REED
(BLOCK CAPITALS)
Researcher’s signature.....................................  D ate.......................
Witness
Name of witness........
(BLOCK CAPITALS)
Witness Signature Date
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BACKGROUND INFORMATION
To begin, Fd like to get some basic information. The information you give here is 
confidential and will not be used to identify you. However, if you feel you do not 
wish to answer any of the questions, just leave them blank.
(1) Gender: (please tick box)
(5)
Male□ Female□
(2) Which of the following ethnic groups best describes you: (tick the appropriate box)
Black-Affican
Black-Caribbean
Black-Other
Chinese
Other (please specify)
□□□□
Bangladeshi
Indian
Pakistani
White
□□□□
(3) What is your highest academic qualification?
None
GCE(s) O level(s) CSE(s) 
A level(s)
Diploma, END, SRN, etc. 
Degree
Postgraduate degree/diploma
(4) Marital Status:
If other, please state:
Married
□
□□□□□□
Single
□
Divorced/
Separated□
Other
□
If divorced, state year:
[ 1Age now:
Age on joining the army:
Total years served:
Corps/Regiment:
Highest rank held:
Date of discharge:
Rank on discharge:
Reason for discharge:
Type of discharge:
Current Occupation
Number of jobs held since leaving the army
years 
] years 
] years
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INTERVIEW SCHEDULE 
Introduction
Introduction o f  the researcher and the nature and aims o f  the research project. 
Explain matters concerning confidentiality and obtain signed consent to the audio 
tape-recording o f  the interview. Address any questions which the interviewee might 
have.
Have the interviewee complete the demographic information questionnaire.
Depth of Military Identity
I’d like to begin by getting an idea of the sense you have of your own self, of 
who you are. To this end could I ask you to read the instructions on this 
questionnaire and then complete it.
Administer the ‘Who am F  questionnaire.
(Switch on audio tape-recorder)
The psychological literature suggests that people become identified with the 
work they do to different degrees: They may or may not derive much of ‘who 
they are’ from the job they have been doing.
(1) Can you describe how you might have answered the ‘Who am T 
questionnaire if you had completed it while you were still in the army?
(2) In what ways, if  any do you think your sense of yourself has been 
influenced
by being in the army?
(3) What aspects of being a soldier were important to you.
(4) I’d like you to think and talk about whether or not your values and personal beliefs 
have anything to do with your training as a soldier or experiences in the army.
(Elicit information abut what being a soldier meant to the interviewee, and that might 
relate to feelings o f  self-worth, self-efficacy, continuity/discontinuity and 
distinctiveness. Prepare the interviewee for expansion on these areas later but DO 
NOT inhibit expansion at this stage i f  it occurs spontaneously).______
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People tend to experience events like this sort of transition in their own 
unique way. I’d like to hear how you experienced it and what your 
feelings were.
(5) Can you talk about that, starting wherever you want, and talking about 
whatever you want? [Allow interviewee to ‘tell their story’].
(6) Can you tell me about what it felt like to be thinking about leaving the 
army and becoming a civilian?
(7) Can you say something about how it felt when you were actually 
discharged and became a civilian?
Army Resettlement Package
I’m aware that the army has a resettlement package for people leaving the 
army. I’d like to get an idea of how useful it was for you.
(8) Can you say something about how useful or not, the things that were 
offered to you during resettlement (before discharge) were?
(9) Looking back, do you think that you were prepared for civilian life and for 
how being a civilian was going to feel? [ If yes or no, elaborate].
(10) Looking back, do you think that you were mentally prepared for civilian 
life and how being a civilian was going to feel? [ If yes or no, elaborate].
(11) To what extent did the resettlement package help you to adjust to civilian 
life, to be able to settle in?
(12) Looking back, do you think there is anything extra that the army might 
have done to help you adjust to civilian life, or did they do enough? [If more 
could have been done, elaborate].
Influence of personal values and beliefs on the transition to status of 
‘civilian’.
Some researchers believe that when people leave a distinctive environment like the 
army there may be an impact on how they see themselves, how they feel about 
themselves or how they behave. I’d like to explore how your sense of being a soldier 
might or might not have affected how you felt about yourself in civilian life.
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(13) Did you feel differently or the same about yourself in civilian life 
compared
to how you felt about yourself while you were still in the army? (If 
differently how?)
(14) Can you say something about how being an ex-soldier helped you 
or caused problems for you, or did you feel it made no difference.
(Elicit information which distinguishes military life from civilian life and might impact 
on feelings o f  s e lf worth, self-efficacy, continuity/discontinuity and distinctiveness).
Influence of Others
Sometimes partners, relatives or friends can influence how we feel about 
ourselves, particularly during important transitions, such as changing career or 
lifestyle. I’d like to focus on whether or not the decisions that you made and 
how you felt might have been influenced by your spouse, relatives, friends and 
work-mates.
(15) Can you say something about whether or not you felt supported by your 
spouse?
(16) Can you say something about whether or not you felt supported by other 
people?
(17) Did support or lack of support from other people affect how you felt 
about yourself? {If yes, how?)
(18) Do you think people valued you more, less or in the same way after 
leaving the army? {If it changed, how?)
(19) Did peoples’ feelings or behaviour toward you change or stay the same? 
(If changed, how?).
(20) Did any of what we have talked about affect how you felt? [If yes, how?\
(21) Did any of what we have talked about affect how you adjusted to civilian 
life? \Ifyes, how?]
(Probe for implications regarding feelings o f  selfworth, s e lf efficacy, 
continuity/discontinuity and distinctiveness).
153
Research Dossier APPENDIX 5
Focus on parts of military life which are missed.
Working and living in the military environment is different in many ways to civilian 
life. {Acknowledge any that have already been mentioned).
(22) Can you say something about how it feels to work in a civilian workplace 
compared to being in the army?
(23) I was wondering if there are parts of military life which you miss?
(24) [ If elements o f military life were missed] Did you feel you needed to 
replace things about the army that you missed with something else?
(25) [if there was a feeling o f  needing to replace elements o f military life]
What if anything did you do to replace them, [ if  nothing was done, why not?]
(26) [ If something was done] How successful do you think you were?
(27) I notice that you live close to Tidworth - a military town, I wonder what 
made you decide to live here.
{Elicit information to expand on previous sections and allow the interviewee to focus 
on a sense o f  what has been lost (if anything), which might impact on feelings o f  self- 
worth, self-efficacy, continuity/discontinuity and distinctiveness).
Planning the Transition
When I was preparing for this research I came across material which discussed how 
people from distinctive jobs might try to lessen the impact of leaving. We’ve talked 
about the army resettlement package, but I’d like to know a little more from a personal 
perspective.
(28) Did you think about what it might be like when you would have left the 
army lifestyle and how you might feel about that? (If yes, elaborate).
(29) [if yes] Did those thoughts lead you to make any plans? [if yes, elaborate].
(30) (If plans were made) Can I ask you to reflect on how successful you think 
your efforts at planning for leaving the army were?
(31) Can I ask you to think about whether or not you feel that you have adjusted to 
civilian life? (ifyes, what helped - i f  no, what inhibited).
(32) Looking back, would you have done anything differently or not? [if yes, 
elaborate].
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(Elicit information about planning coping strategies and carrying them out, and on 
consequential issues o f  self-worth, self-efficacy, continuity and distinctiveness).
Ending the interview
(33) That’s just about all the questions that I wanted to ask. Is there anything 
on this subject you would like to talk about which I haven’t covered?
(34) Finally, I’d like you to reflect for a moment on the experience of the 
interview. How has it felt? What have been the positive things about taking 
part? And what have been the negative things about taking part?
(35) Do you think that taking part in this interview has had any effect or will 
have any effect on the way you feel about yourself? (Ify  es): What effect has it 
had/might it have?
Thank the interviewee for participating, repeat assurances about confidentially, 
and explain how a copy of the research report can be obtained.
Prompts:
Can you tell me more about that?
Why do/did you say that?
Why do you think that happened?
How do/did you feel about that?
What effect did that have?
What is/was the reason for that? 
Why do you think you felt like that 
Do you still feel like that now? 
How did that make you feel?
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Questionnaire
There are twenty numbered blanks on the page below. Please write up to twenty 
answers to the simple question 6 Who am I?’ in the blanks. Just give up to twenty 
answers to this question. Answer as if you were giving the answers to yourself, not to 
somebody else. Write the answers in the order that they occur to you. Don’t worry 
about logic or ‘importance’. Go along fairly fast for time is limited.
1
2
3
4
5
6
7
8
9
10 
11 
12
13
14
15
16
17
18 
19
2 0
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Journal of Community & Applied Social Psychology: Instructions to Authors 
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Initial Manuscript Submission. Submit three copies of the manuscript (including 
copies of tables and illustrations) to: Geoffrey Stephenson, JCASP Editorial Office, 
P.O. Box 309, Deal, Kent, CT14 7GT.
Authors must also supply
• a Copyright Transfer Agreement with original signature - without this, we are 
unable to accept the submission,
• permission letters - it is the author's responsibility to obtain written permission to 
reproduce (in all media, including electronic) material which has appeared in 
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INTERVIEW TRANSCRIPTION - DAVID
All names of people, places and organisations have been changed to ensure 
anonymity. In addition, square brackets containing text [...] provide information to 
elucidate what has been said, double quotation marks indicate quotations from the 
participant’s responses, single quotation marks indicate idiomatic speech and 
three dots (...) indicate a short pause.
Interviewer: David, the psychological literature suggests that people become 
identified with the work they do to different degrees: They may or may not derive 
much of ‘who they are’ from the job they have been doing. Can you describe how you 
might have answered the ‘Who am F questionnaire if you had completed it while you 
were still in the army?
Respondent: Em, I might have put, um, leader, decision maker, em, father, mother, 
fitness, competitive, mad, idiot, daring.
Interviewer: Has much of that changed, or not, since leaving the army?
Respondent: No, not really.
Interviewer: You still feel like the way you did then?
Respondent: I still feel like that at times, not all the time. Only times when I’m 
feeling good in myself. Obviously things have changed within my physical ... it’s a 
sad life, but no I’m still ... I go to the gym once a week and I do circuits, I can’t do 
any of this fitness stuff where you sit on weight machines and everything. I do the 
circuits which was part of the army life so that’s one thing I’m still carrying on. And I 
still love it and I’m still competitive within that area. You know when I go there I just 
don’t go in and when they say right we’re going to do 30 seconds on each apparatus or 
on each station as they call it, um, with a seven second rest you know, so I get going 
and if I see someone that’s going faster than me I think right, yeah let’s see if I can do
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it and I’ve got to beat them. And I don’t care, you know, OK I’ll be knackered at the 
end of it but I’ve done it and I’ll come out and I’ll feel good. But there’s other times 
when I just feel lousy, you know, and I think, and I suppose it’s because I’m missing 
the forces I think. There’s nothing to go for you know, you go to work and there’s not 
that competitive edge any more. It’s gone. So every time I get a competitive edge 
then I go for it and still try to feel, you know, as I did when I was 30.
Interviewer: Um, in what ways if any do you think a sense of yourself has been 
influenced by being in the army?
Respondent: It gave me more confidence. As a nipper when I first joined the Army I 
wasn’t confident at all. I think I joined the Army to see how I could do it for one, two, 
I joined to get away because I didn’t have a trade, I had no or very little education. 
The education I did have behind me wasn’t up to much. So I needed a job where I 
could go in and have some money in my pocket. And as you know, in them days they 
were “yeah, if you want a job my son, come this way” and that was it. But it 
definitely gave me confidence. Confidence to go out, once I left the Army, I could 
find a job anywhere. Within reason.
Interviewer: Um, David, what aspects if any of being a soldier were important to 
you.
Respondent: I was a member of a team and I was an important member of a team. 
And I was recognised as doing something for my country. You know, I was prepared 
to go, if they say, right David, Kuwait has been attacked, you know I was ready to go. 
Yeah. It wasn’t a case of woah, it’s their country it’s nothing to do with us. If the 
boss wanted to send me, then away I go. That was important to me. It’s like, as I say, 
I had an identity and I belonged to somewhere.
Interviewer: You had an identity, could you talk a little bit more about having an 
identity?
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Respondent: Yeah, I was, I was part of a team, I was a driver, and without us drivers 
no-one would get their goods. So we were important and I was proud of that. I was 
proud to be [name of Corps in which he served]. Where are they now? Uh, you see 
Fm glad Fm not in today. I couldn’t have handled all that. Uh, so that side of the 
identity was important to me. You know, we were important in doing a job.
Interviewer: Do you have that now?
Respondent: [Sigh]. People like to tell me I’ve got that now but I know I haven’t got 
that now. You know, Fm in the school and they say oh without the caretaker this 
wouldn’t happen and this wouldn’t happen, you know where everything is we don’t. 
True, yeah, you know, if  I was to have a week off it would start falling down because 
people don’t know where everything is. But in the same vein if I happened to walk 
out there and if I was to get run over by a bus, you know, it would be case of, well, 
that’s it. David you did a good job, we miss him, fine, get someone else in.
Interviewer: It seems to be a little different for you from being a team member within 
the school and being a team member in the Army.
Respondent: You’re not a team member within the school because you’re not a 
teacher. The teachers all sort of get round their... I sometimes wonder why the kids 
of today act like they are and I can understand by the standards of some of the 
teachers. They can’t do simple things like at the end of the day before the class is 
dismissed, the teacher could say right we are going to pick bits of litter up. They 
don’t do that. They just leave it you know, as if to say, ah it’s only the caretaker and 
his staff. They’ll do it. It annoys me because being part of a team as we should be, as 
we were in the Army, you know, we would have all helped, right form the top all the 
way down. Civilians have different ideas of being in teams. They go as far as what’s 
good for themselves and then right that’s it, and that to me is not being part of a team. 
That’s the difficult part, I find.
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Interviewer: I’d like you to think and talk about whether or not your values and 
personal beliefs have anything to do with your training as a soldier or experiences in 
the army.
Respondent: Values and beliefs? As in religious.
Interviewer: Anything you want to talk about.
Respondent: I would say a great percentage of them yes. As in, as in being honest to 
your mates. Yeah. Which you know., if you’re not honest to your mates then god, 
you were in the dog house. Right up to your neck in the dark and murky stuff. Um, 
discipline. Yeah, I think I learnt a great majority of them being in the Army. Ah, I 
wouldn’t say I could have learnt them at home because my mother died when I was 
young, when I was little you know. Um, so being brought up by my grandmother, 
right, I don’t think she had a great deal of time so, so yeah, I think a lot of them from 
being in the Army.
Interviewer: People tend to experience events like this sort of transition into civilian 
life in their own unique way. I’d like to hear and understand how you experienced it 
and what your feelings were.
Respondent: About leaving? It was an anti-climax. It was a ... I don’t know what I 
expected but I didn’t expect to just.. ., you sort of stood in front of this officer who 
reeled off a load of crap because, you know, the officer I was stood in front of didn’t 
like me anyway. We never saw eye to eye from the day I got there because he knew I 
was only there for 18 months because of options for change [the army’s reorganisation 
plan], the unit I was at was closing down so they had to send me somewhere. Um, 
and you know, so he came out of his office and reeled off “oh, we’ve really enjoyed 
having you” and all this... and I thought you lying get. But then you just walked out 
of his office and the next thing you know someone’s saying “ID card, thank you Mr 
Aldis”. And that hit you, you know. Someone’s actually calling you Mr. No-one’s 
calling me sergeant any more. That was funny. That was a shock. That’s when you 
knew. And then that’s it, you walk out and no-one’s prepared you for that. I just...
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Once you’re out that gate that’s it. I know I can’t even get back into the camp where 
not 10 minutes ago I was a serving sergeant. I can’t get back in. You know, you... 
it’s like they’re throwing you outside and locked the gate, you know, and that’s it, 
you’re on your own. That was painful. And then having to sort of fend your way 
through the world like ... if something falls off your house you can’t pick up the phone 
and get hold of the old housing people any more, you’ve got to deal with it. In fact, 
there’s no great problem in that, but it’s a funny feeling. You know, bloody hell I’ve 
got to deal with that now. Yeah. Um, and going around and you know, you walk 
round and you walk down the street and you see ghosts, you know you walk down 
streets where you walked down as a serving soldier and you can see all these ghosts, 
people you’ve met you know. Or, come out of this shop and met Bob Barnes and his 
wife and you expect them to walk out and you expect them or you expect all the lads 
to come staggering down the road drunk as skunks or something like that and they 
don’t and I still see them today. You know, I can sit down in [name of garrison 
town]and yeah, the mind goes back to the times and you think, yeah, but there’s no- 
one there any more and you know, ... you think, Jesus, you never expected it to be 
like that. You thought that, maybe there’s someone you could talk to, but there isn’t. 
Even you know when they say you can go to SSAFA and all that, even they sort of put 
you on the back burner once you’re a civilian because they think yeah, that’s it, you’re 
used up, you know, you’ve done your bit, off you go. And you know they don’t 
realise that you’ve given your best time of your life to them and you give, which I did, 
I gave 150% to the stage where I’ve got damaged knees now, and other things, and 
I’m knackered. And so when I came out I should be out now enjoying myself because 
my kids have all grown up and I should be now, but I can’t, and you think to yourself, 
oh Jesus, what have I done. Would I have done that if I had my time all over again? 
Yes! Although even for all I’ve just said you know you walk out and there’s nothing, 
there’s that void, it’s just like an open space, an empty space.
Interviewer: It sounds lonely?
Respondent: If it wasn’t for my wife, I think I’d have done something totally crazy. I 
don’t think I’d be around today to be honest. If it wasn’t for the missus. She was, she 
was very supportive, and I um, I tended to be a little wild for about a couple of months
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after I got out, which one does. Uh, it nearly broke the marriage up at one stage. But 
she stuck with us and here we are. But yeah, it’s ... it is lonely. I still miss it, I still 
do. I wish I could get civilianised [used to civilian life] very quickly.
Interviewer: David, can you tell me about what it felt like to be thinking about 
leaving the army and becoming a civilian?
Respondent: I started leaving the army when I was posted back from Hanover. I had 
a choice of my unit, and I thought to myself, well a truck driver, that seems like the 
obvious route to take, being [name of Corps in which he served]. So I thought if I go 
for [name of transport unit] at least they’ve got the artics [articulated vehicles] there so 
I can get, although I had a Class I licence, I can get experience on them, and get the 
taco [taco graph] experience, the rules of the road and the driver’s hours. Um, I 
started building up from then. What I aimed to do was get a job first then find 
somewhere to live. And so I thought, and you know when you have these briefings 
[army resettlement briefings], and they tell you how hard it is to get a job, which was 
right in one respect. Um, I think you need a job to get a job in ciw ie street and so I 
was gearing up for that all the way through. I was putting favours out and working for 
firms moonlighting, so I was getting my fingers in quite a few pies.
Interviewer: It sounds like you were doing a jot of preparation, physical preparation, 
was there any mental preparation? Did you think about what it would feel like when 
you were a ciwie, or not?
Respondent: I might have given it one or two thoughts but never really about being a 
ciwie. I couldn’t, I couldn’t one thing I could never sort of visualise was ciwie 
street. You know, to me civilians were people that walked around and weren’t able to 
make decisions. That’s the feeling you get, you know.
Interviewer: I’m aware that the army has a resettlement package for people leaving 
the army. I’d like to get an idea of how useful it was for you. Can you say something 
about how useful the things that were offered to you during resettlement (before 
discharge) were?
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Respondent: Um, in ... to some people I know - some of the lads found it very 
useful, you know. They managed to think on that level, but I think they were people 
who were going places, who were cleverer up here [points to head], I’m clever with 
my hands. Um, they found it useful as they could put all the big words together and 
so they could use their big words and I couldn’t. I found them useless, you had to 
give it a try. I found them no use whatsoever at all at the end of the day. No use at 
all.
Interviewer: Looking back, do you think that you were prepared for civilian life and 
how being a civilian was going to feel?
Respondent: No.
Interviewer: Looking back, do you think that you were mentally prepared for civilian 
life and how being a civilian was going to feel?
Respondent: No.
Interviewer: Looking back, do you think there is anything extra that the army might 
have done to help you adjust to civilian life, or did they do enough?
Respondent: Yes, I think the Army should allow you to get a feel for civilian life. 
They should allow you to go and work, um, work experience for instance. For the last 
six months, they should post you off somewhere and say, right, off you go and we’ll 
see in you in ... not letting you run wild, at least report in once a week or something, 
um, and let you go and work for somebody. They don’t have to pay you because 
you’re still getting paid by the Army but getting yourself working with civilians. So I 
think that would have helped a lot. I don’t think you can go away on one of these 
three week courses and you know you come back and they think, well he’s ready. 
You know, I think some of the officers at the top don’t realise just how hard it is for 
someone to get out. Because I know when they finish they don’t really finish, they go 
to the officers clubs and all of those things and they carry on drinking G & Ts for 
breakfast, they don’t think you get out, you know. The squaddie has to go out and 
find his work. He doesn’t get the money that they’re offered in the package so he’s
168
Research Dossier APPENDIX 10
got to go out and find the work, if you can understand what I mean. And it’s ... you 
know, it just didn’t prepare me at all. Like I said earlier on, you know. One minute I 
was there and the next minute I was out the gate, I was a civilian. You know, there 
was no preparation at all.
Interviewer: Some researchers believe that when people leave a distinctive 
environment like the army there may be an impact on how they see themselves, feel 
about themselves or on how they behave. I’d like to explore how your sense of being 
a soldier might or might not have affected how you felt about yourself in civilian life.
Respondent: Yes, I think I understand. Well you’re trying to defend yourself, you try 
to do a specific job which also includes defending your mates. You’re trained to be 
disciplined and you’re trained to look after yourself, like in combat, and like looking 
after yourself in other ways - 1 can make my breakfast, I can make my dinner, I can 
sew, I can iron. I can wash. Um, I know that there’s a lot of civvies out there can’t. I 
was astounded at how many blokes can’t iron, or sew. Or can’t cook. I just can’t 
believe it, you know. Um, so yeah, that’s the thing., that was me.
Interviewer: Did you feel differently or the same about yourself in civilian life 
compared to how you felt about yourself while you were still in the army?
Respondent: Don’t feel as ... sometimes, not all the times, sometimes I don’t feel as 
though there’s a purpose to it. You know, like, going to school and walking along and 
thinking what the hell am I doing here. Bugger this, the kids are a bunch of shits, you 
know. But I’ve got to do this yet again, today and tomorrow. And you think to 
yourself, this is me for the rest of my life. I go in there and I just feel, why isn’t it 
like it was in the Army, I know nothing will change, yet I get on with it. Um, so I 
mean the answer to that question is sometimes I feel upset but other times, you know, 
there’s just that void where I just wonder.
Interviewer: Um, David, can you say something about how, if at all, being an ex­
soldier helped you or caused problems for you, or if you feel it made no difference.
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Respondent: In ciwie street. Being an ex soldier gives you the confidence. Um, to 
go in sort of, I went for an interview for a job as I said I’ve never been out of work. 
I’ve had more jobs than I thought I ever would and I think that the simple fact is that 
when I go on the interviews I say, right, this is me. This is what you’re getting. Take 
me and I’ll be a great team player and I tell them that. Where it hinders me is the fact 
that I like things in lines. I like things in neat packages and so when I go, like when I 
was driving the truck, when I used to come back at night I used to park all the wagons 
[vehicles]up so all the bumpers were level. Funny as it may seem, they had them 
parked all over the car park, it made it harder to get out. They couldn’t see the fact 
that by lining them all up it was easy to get them out. Um, it was other little things 
like the paperwork in order to make it easy. I think that side of life used to hinder me 
because I would spend an extra ten minutes, all they wanted to do was in, out and go. 
Um, so yeah, there is a hindrance somewhere along the line, in some aspects. I think 
in most aspects it certainly stood me in good stead.
Interviewer: Sometimes spouses, relatives or friends can influence how we feel about 
ourselves, particularly during important transitions, such as changing career or 
lifestyle. I’d like to focus on whether or not the decisions that you made and how you 
felt might have been influenced by your spouse, relatives, friends and work-mates. 
Can you say something about whether or not you felt supported?
Respondent: Supported by., no, not really. Because the people we knew when we 
went to live in ciwie street were up in Wrexham, North Wales, so we didn’t really 
know anybody there, um, no tell a lie, there was a lad and his wife from Gutersloh, 
Annie and Paul, he got out on redundancy after 11 or 12 years, he was out before me, 
we knew them, but as for support, no, no we didn’t get any support from anybody. 
You just had to go out and try and find your own feet, and make lots of mistakes, 
Expensive ones at that.
Interviewer: Can you say something about whether or not that lack of support 
affected how you felt about yourself.
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Respondent: There was no-one there to give me advice and guide me on things like 
buying a house. Um, it’s all right sitting in a briefing room [on the resettlement 
briefings] and someone pointing at a chart and saying do this and do that. That’s all 
well and good, but as we know, what you see on paper and what happens on the 
ground are two different things. Um, we bought a house, and it collapsed and we lost 
everything. I lost all of my money, the lot, in this house, in one foul swoop. If I had 
of been guided, if someone had been there to say look, this is what you have to look 
for, if there had been someone up in that area that we could have called on, and say 
look I’m buying a house. I’ve just come out of the army, any chance of coming along 
and giving me a few pointers, I think that would have helped. So at least you’d have 
got the first one over with. I won’t be buying another house, I don’t want to buy 
another house ever again. That would have been handy. Um, no there was no support 
for me.
Interviewer: I wonder if peoples’ feelings or behaviour toward you changed or stayed 
the same after you became a civilian?
Respondent: Yes I think they did, because the people we knew when we were living 
in Wrexham, the people we knew around the area, knew me as the soldier from 
England, so they used to come around and we used to have a chat at weekends and all 
that. But once I got out, a few of them sort of kept coming round for a while, and then 
all of a sudden they were just gone. They must have thought, well that’s it, he’s got 
nothing else to offer, the novelty’s worn off. I think people’s feelings did change in 
some respects.
Interviewer: Did that have an effect on you or not?
Respondent: No, not really, because I was working permanent nights, so I never used 
to see them often anyway, once I got out and I started working properly. No I don’t 
think it did!
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Interviewer: Working and living in the military environment is different in many 
ways to civilian life. I was wondering if there are parts of military life which you 
miss?
Respondent: What, compared to ciw ie street? I miss the social life, I miss the social 
life ... I miss the programme of events that we used to get in the Army.
Interviewer: The social programme or the regimental programme?
Respondent: Both. Like, we’ve got days when we’re on exercise [military 
manoeuvres] for a few weeks, and you could plan your life. You knew you were 
going on exercise and you thought um, you knew that 18 weekends out of the 52 you 
knew, you were going to be away, and you knew you were going to have a good time. 
I think you’ve got over that now. You know you can’t plan anything from day to day. 
I miss the danger, the thrill, the adrenaline rush. You don’t get that any more. Um, I 
miss walking out the door and making sure I’m all right. I’m proud to be a soldier. 
Now I walk out the door in my overalls and I think well, yeah, that’s it, you try to give 
an appearance of someone who’s been trained and disciplined, but it’s not the same. 
It’s not the same, you don’t have the same effect as anywhere else.
Interviewer: Did you feel you needed to replace things about the army that you 
missed with something else, or not?
Respondent: Well I tried to join the Association but it’s full of old people. The
[name of Corps Association], I mean, we joined that, but I’m the youngest there by 26 
years. You know, um we went to the Christmas function and it was someone with an 
organ playing roll out the barrel and other 1940s music, which is no good to me and 
our lass. Um, we haven’t reached that stage yet. We go back up to Wrexham and we 
have some friends up there. And we go back up there and we have a whale of a time 
up there, totally go wild. So yeah, that replaces it.
Interviewer: You talked about moving around in the house in Wrexham and now 
you’re living in Tidworth, what made you come back to Tidworth?
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Respondent: The house we had up there, um, collapsed and we had to sue a solicitor 
and get another solicitor to sue him. And it was quite a hard task, you know. They 
refused to do it, or were reluctant I should say, to do it, but we did find one, but it cost 
us a lot of money. Money which we didn’t have so we had to beg, steal and borrow it. 
In the end we lost the house altogether. Um, we had to sell it to pay off some of the 
debts and this job came up which meant I got a house with the job. Hence, I’m back 
here, and that’s it.
Interviewer: You had links then with the Tidworth area to know about the job here?
Respondent: Oh yes, the father-in-law was a governor of the school and he told me 
that there was a job coming up. He didn’t actually have any say or input into me 
getting the job because it was totally down to me, you know. Him being a governor, 
me coming because we were related, he had to take a step to one side and let me get 
on with it.
Interviewer: When I was preparing for this research I came across material which 
discussed how people from distinctive jobs might try to lessen the impact of leaving. 
We’ve talked about the army resettlement package, but I’d like to know a little more 
from a personal perspective. Did you think about what it might be like when you 
would have left the army lifestyle and how and how you might feel about that?
Respondent: Well one of the reasons why I think I was moonlighting was to get to
know my civilian counterparts. And try and get into how they thought and how they 
worked and how they operated. Um, but it was very difficult in some respects. That 
uh, as soon as they found out that you were a squaddie [soldier], a serving squaddie, 
working in their firm some of the drivers, not all of them, but some of the drivers just 
wouldn’t speak to you. Because you were trying to take over their jobs which I think 
you know ... it’s, how can I put it, a bit like a black trying to join the Klu Klux Klan, 
you know. You know, we were sort of coming in and we were ‘no go’, you know. 
“You shouldn’t be coming in here, you know, you’ve got a job what are you doing 
sort of taking other jobs”. “You know, there’s people out there who are unemployed
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who want this job, you know”. And Pd turn round and say well why aren’t they here 
taking the job? That was hard, it was also getting an insight into how they felt.
Interviewer: Um, David, do you think you’ve adjusted to civilian life, or not?
Respondent: No. No I would say that in one easy answer there.
Interviewer: Looking back, would you have done anything differently as part of the 
transition?
Respondent: Yes. I wouldn’t have went to [name of transport unit]. I would have
gone to a TA [territorial army] unit. Asked for a post as PSI [permanent staff 
instructor] at a TA unit, knowing that I’d have got extra time off, and also um, 
working with civilians you know, maybe I’d have got a little bit more insight into how 
they work and how things operate on the other side of the fence.
Interviewer: David, that’s just about all the questions that I’ve got. Is there anything 
on the subject that you want to talk about which we haven’t covered?
Respondent: Yeah. I think it’s looking at it now in the long term and speaking to
other ex-soldiers as well and people who are due to get out it’s that somewhere round 
the UK there should be a camp or whatever where you could be posted to for six 
months and then go out and work for the civilians. You don’t have to get paid, but 
you can go out and can get ‘worked - in’ slowly, slowly, slowly, and then at the end of 
the six months you can be shown possibly how to buy a house. You’d have worked 
with the civilians, worked in a civilian atmosphere and just totally tried to get yourself 
civilianised so when the time does come, you’re out and you just slide out instead of 
fall out.
Interviewer: More smoothly?
Respondent: Yeah, smoothly, as going out. And plus also for the ladies as well, the 
females as well, and the kids. Because the kids will have gone from pillar to post over
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that time so it will obviously give them time to get settled in. And, I don’t know about 
the majority, I don’t know what the actual percentage is, but it could it be a few 
anyway, would be getting out, as they are coming to a crucial time in their education 
and when you just sort of, bang, finished, there’s an awful lot of flying around to do. 
You know, you’ve got to get yourself a house, you’ve got to get this, you’ve got to get 
that, and you know the kids are caught in the middle of it. If you have a nice sliding 
slope you can get them settled, get them in, and they can be cracking on with their 
education. The wives, again, sliding out slowly but surely, getting settled, you know, 
and those women as well. And so at the end of the day you’ve got a nice transition to 
ciwie street. Instead of this void and you’re sort of wandering around for a few 
months with your finger up your backside thinking, well what’s this, you know. 
Where am I?
Interviewer: I’d like you to reflect now just for a moment on the experience of the 
interview and how’s it felt. What have been the positive things and what have been 
the negative things perhaps, about taking part.
Respondent: I think one of the positive things is that you’re getting it a l l ... you’re
letting us speak how we feel and not like when you get a lot of these questionnaires, 
they’re getting you to answer what they want to hear by the way they’ve put the 
question. Um, on the negative side it’s, it’s very difficult in some respects ... to 
describe how you feel, like, who am I, you know. I didn’t realise how difficult that is 
to say, who am I. You know some people probably go, oh yeah, this ... but it’s quite 
difficult. I think if, and this may sound very funny. I think that if we’d had a chance 
to slide over from army to civilian in a nice steady flow, I think that it might have 
been easier. I think because were just sort of door shut, out you go, you know, you 
still don’t know who you are. And as my brother-in-law said, it’s taken him eleven 
years to become civilianised. And his wife’s still in the forces. Um, but that might 
have been easier if that makes any sense.
Interviewer: It makes perfect sense, yeah. Do you think the taking part in the 
interview has had any effect, or perhaps will have an effect on the way you feel about 
yourself?
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Respondent: It will probably make me think a little bit deeper. But no, I think we’ve 
sort of.... I think we’re all still in the Army. If you look around the house... I wouldn’t 
call it... it’s like a married quarter [army house]. So, you know, that’s drifting away 
from the question there slightly but [long pause]
Interviewer: You can David, you can talk about anything you want.
Respondent: NO, It’s OK, I’ve finished.
Interviewer: David, thanks for participating in the interview and I’d just like to repeat 
again that the whole thing is confidential and that I’ll be getting a copy of the findings 
to you. And if you want to contact me about anything, anything at all - then please do.
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ABSTRACT
For the soldiers involved, leaving the army and becoming civilians represents a 
psychosocial transition from one culture to another. This study is an attempt to view, 
in an exploratory way, this transition through the framework provided by Breakwell’s 
(1986, 1996) Identity Process Theory and Berry’s (1990) Acculturation Model. One 
hundred and eighty-seven questionnaires concerning identity related issues were sent 
out to ex-soldiers and one hundred and forty-three were completed and returned by the 
cut-off date. Of these, one hundred and twenty-one were from male ex-soldiers below 
retirement age and were included in the study. The use of Factor Analysis 
operationally defined two underlying dimensions relevant to identity. The use of 
Hierarchical Regression Analysis led to the production of three subscales which were 
significant predictors of satisfaction with life. Significant positive correlations were 
shown between continuity and centrality of ‘soldier’ identity, between how much ex­
soldiers had wanted to leave the army and their satisfaction with life, and between 
length of service and satisfaction with life. A significant difference between 
satisfaction with life and the two methods of posting (trickle-post and non-trickle- 
post) that soldiers experience was indicated. An examination of the interaction 
between the type of fulfilment of identity principles, the level of continuity and the 
centrality of identity produced surprising findings. Additionally, implications and 
recommendations for therapy are discussed.
Key words: military; army; soldier; serviceman; retirement; transition; identity; 
therapy.
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INTRODUCTION
Research into retirement from, and transition between, occupations indicates that these 
events are not experienced homogeneously by the people involved. It appears that 
some people might experience psychological distress (Mutran et al, 1997), although 
others appear to experience these as positive events (Gladstein, 1994; Smallen, 1995).
One factor which seems to influence potential psychological impact after 
retirement and career transition is the sense of identity a person has derived from the 
occupation from which he or she is departing (Bailie, 1993). It is widely accepted that 
some occupational groups can engender a stronger identification among the people 
comprising their workforce than others. For example, the police force (Violanti, 
1996) and the army (Beevor, 1990) have been identified as contexts likely to be 
associated with strong occupational identities. More recent research has focused on 
how the occupational experience of competitive athletes (Grove et al, 1997) and of 
professional footballers (Gearing, 1999) can shape a particular kind of identity which 
can be problematic for later psychological well-being. An examination of these 
studies was carried out by Reed (1999) using the insights provided by Breakwell’s 
(1986, 1996) Identity Process Theory (IPX) to analyse the experiences of the 
documented athletes.
Identity Process Theory asserts that the structure of identity is regulated by the two 
interdependent processes of assimilation-accommodation and evaluation. 
‘Assimilation’ refers to the absorption of new components into the identity structure 
and ‘accommodation’ denotes the way in which ‘space’ is created for the new 
elements. The process of ‘evaluation’ refers to the allocation of meaning and value to 
both the new and old identity content. Breakwell (1986, 1996) hypothesised that four 
principles of identity - self-esteem, continuity, positive distinctiveness and efficacy - 
guide the identity processes and define desirable end states for identity. ‘Self-esteem’ 
represents a feeling of personal worth or social value; ‘continuity’ represents temporal 
and situational consistency; ‘positive distinctiveness’ represents a sense of uniqueness 
for the individual and ‘efficacy’ represents attempts to maintain an identity structure 
characterised by competence and control. It is hypothesised (Breakwell, 1986, 1992, 
1996) that a threat to identity occurs when the identity processes are, for some reason,
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unable to comply with the guiding principles, i.e. when self-esteem, continuity, 
distinctiveness or efficacy are challenged.
Reed (1999) suggested that many of the athletes and footballers in the studies of 
Grove et a l (1997) and Gearing (1999) who were retiring from these occupational 
contexts and entering other occupational groups might have experienced identity 
threat through the disruption of the identity principles. Although these authors did not 
conceptualise the experiences of their participants in terms of identity process theory, 
it was possible to identify such issues within the narratives of the participants. For 
example, Gearing (1999 p.55) talked of ex-footballers negatively experiencing the loss 
of camaraderie, specialised jargon, recognition and friendships, and also of the loss of 
a ‘world’ where: “everything is done for you - something you have to get used to 
when you give up playing”. These are issues which potentially challenge continuity, 
efficacy, distinctiveness and self-esteem.
It also seemed clear that in some cases the identity processes had worked to revise 
identity content by producing changes in self-definition and self-evaluation which 
apparently negated a potential breaching of the identity principles. For example, 
Gearing (1999) told of the ex-footballer who spoke of wanting to start afresh and to 
forget about his playing past because it was finished, and of the ex-player who 
seemingly managed to maintain his distinctiveness as a footballer by being able to 
attach sufficient value to his remaining connections with the game. The examples of 
changes in cognitions and activities of these individuals can also be regarded as 
coping strategies aimed at removing or modifying the threat to identity.
These examinations suggested in turn that people retiring from an environment 
which potentially endowed individuals with similar identity characteristics, such as 
the army, might also experience similar identity threat, as well as renegotiation of 
identity and that identity process theory might be useful in examining this. 
Developing this idea, Reed (2000) carried out a qualitative analysis of the experiences 
of ten ex-soldiers who had recently left the army. Findings suggested that movement 
of the individual within the social matrix (the transition from the army to civilian life) 
consequential to discharge from the army resulted in new pressures being brought to 
bear upon identity. There were indications that the identity principles of continuity, 
distinctiveness, self-esteem and efficacy (Breakwell, 1986, 1996) were disrupted 
during the transition. More specifically for example, continuity was lost when
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distinctiveness, through loss of status, uniform, rank and memberships was ended. 
Continuity was lost when efficacy was diminished because of not being able to display 
previously important skills/abilities. Additionally, insight was gained into how the 
processes of assimilation-accommodation and evaluation worked to ameliorate 
potential threat through coping strategies such as adopting multiple group 
membership - revising the content, salience or centrality of military identity - and 
fantasy. It was also evident from Reed (2000) that some participants perceived 
themselves still as soldiers, some as civilians and others as a mixture of both.
Movement from the army to civilian life represents only one of many types of 
transition, but seems to have some similarity with transitional states of immigrants. 
Berry’s (1990) acculturation model outlines strategies and end states for immigrants 
experiencing the transition from their original culture to the new host culture. This 
model outlines four strategies of acculturation for the person in transition. The 
‘assimilation’ strategy represents a drive to become a member of the new culture, with 
a subsequent rejection of the original culture. The ‘integration’ strategy represents a 
drive to be part of the new environment without abandoning their original culture. 
The ‘separation’ strategy represents a drive to maintain the original culture in its 
entirety while simultaneously rejecting the new culture. ‘Marginalisation’ occurs 
when both the original and new cultures are rejected. This model seems to have 
resonance with the findings of Reed (2000) and it is possible therefore that it can also 
be usefully employed in an examination of ex-soldiers experiencing the transition, or 
those who have completed their transition, from the army into civilian life. More 
generally, this research aims to look at the operation of identity principles in 
producing different end-states of identity (i.e. ‘civilian’, ‘soldier-civilian’ and 
‘soldier’) in situations of transition. Figure 1 illustrates the outlined strategies and the 
extrapolation of how they might operate among ex-soldiers involved in the transition 
into civilian life. For example, the top right box represents a fictional individual who 
is using a separation strategy and is maintaining his/her original culture (that of being 
a soldier) and rejects the new culture (that of being a civilian).
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CIVILIAN
Yes No
SOLDIER/CIVILIAN SOLDIER
Yes
Integration Separation
No CIVILIAN
NEITHER SOLDIER 
NOR CIVILIAN
Assimilation Marginalisation
Figure 1: Potential strategies in operation, and identity end states potentially achieved by 
ex-soldiers experiencing, or who have experienced the transition, from the army into 
civilian life (adapted from Berry’s (1990) Model o f Acculturation).
To develop this further, it is possible to combine elements of identity process theory 
with Berry’s (1990) model of acculturation. As it is possible that individuals might 
experience either high or low continuity, it is also possible that for example, high 
levels of perceived continuity could be linked to the continued identity of ‘soldier’ 
through the strategy of ‘separation’ or to the identity of ‘soldier-civilian’ through the 
strategy of ‘integration’. Alternatively, low levels of perceived continuity could be 
linked to the identity ‘civilian’ through the strategy of ‘assimilation’ or to the identity 
‘soldier-civilian’ through the strategy of ‘marginalisation’.
Additionally, it is possible that the principles of identity might be fulfilled through 
similar sources to those in the military environment or through different sources and 
that this could be linked to levels of perceived continuity and to identity end state. For 
example, it can be hypothesised that if the fulfilment of the other principles 
(distinctiveness, self-esteem and efficacy) occurs through sources similar to those in 
the military environment, the identity ‘soldier’ could result if there is high perceived 
continuity, and the identity ‘soldier-civilian’ could result if there is low perceived 
continuity. Similarly, it is possible that if the fulfilment of the other principles 
(distinctiveness, self-esteem and efficacy) occurs through sources dissimilar to those 
in the military environment, the identity ‘soldier-civilian’ could result if there is high 
perceived continuity and the identity ‘civilian’ could result if there is low perceived 
continuity. This is also illustrated diagrammatically in figure 2. For example, the top 
left box represents a fictional individual who has experienced high levels of
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continuity, has had his identity principles fulfilled through similar sources to those in 
the military environment and has an identity ‘soldier’ through use of the strategy of 
‘separation’.
Fulfilment of the other principles (distinctiveness, self- 
esteem and efficacy) through:
Similar Sources Different Sources
High Continuity SOLDIER SOLDIER - CIVILIAN
(Separation) (Integration)
SOLDIER-CIVILIAN CIVILIAN
Low Continuity (Perhaps through (Assimilation)
Marginalisation)
Figure 2: Potential interaction o f perceived levels o f continuity, sources o f fulfilment o f 
identity principles and identity end states which are potentially achieved by ex-soldiers 
who are experiencing, or have experienced, the transition from the army into civilian life 
(adapted from Berry’s (1990) Model o f Acculturation).
Furthermore, it is possible that other factors will influence the fulfilment of the 
identity principles and also the level of satisfaction that ex-soldiers have with their 
identity. For example, Reed (2000) discussed the idea that soldiers who move en- 
masse with their Regiments (non-trickle-post soldiers) tend to live in a more contained 
military environment than soldiers who are posted to their military units on an 
individual basis (trickle-post soldiers) and therefore may be less prepared for civilian 
life. This lack of ‘preparation’ might create greater dissatisfaction with civilian life 
and subsequently leave these individuals more vulnerable to identity threat.
Additionally, Reed (1999, 2000) discussed in detail the potential influence of 
socialisation processes within the military culture on helping to create and maintain a 
‘soldier’ identity. It is possible therefore that individuals who have served in the army 
for longer periods might have become more socialised into the military way of life and 
have developed a more robust military identity than might those who have served for 
shorter periods. Consequently, it is possible that longer serving soldiers will 
experience greater dissatisfaction with civilian life than those who have served for 
shorter periods.
The notion that retirement from the army might precipitate a threat to identity has 
been a central idea of Reed (1999, 2000). However, these studies also acknowledge
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the idea that such retirement may also present potential for growth and thus a reduced 
threat to identity. In part, this is likely to be influenced by the degree to which the 
individual wanted to leave the army - or wanted to stay in it. It is possible therefore, 
that soldiers who did not want to leave the army might experience greater 
dissatisfaction in civilian life than those who wanted to leave.
Implications for counselling psychology
The discussion so far has contained a thread of both implicit and explicit implications 
for the psychological well-being of ex-soldiers and consequently therefore for mental 
health practitioners such as counselling psychologists if they find themselves working 
with such clients. The notion of research informing clinical practice is well 
established within the field of counselling psychology. Indeed, the ‘scientist- 
practitioner’ model, which is a core concept of counselling psychology, explicitly 
recognises the centrality (and necessity) of research in promoting effective and 
credible clinical practice (Barkham, 1990; Meara et al, 1989; Rawson, 1999; Woolfe, 
1996). Practice informed by research is likely to illuminate in systemic terms the 
dilemmas that may be experienced by the clients with whom the practitioner is 
working. Coyle (1998 p. 57) points out that “sometimes counselling psychologists 
encounter difficulties in fitting a client’s experiences within therapeutic frameworks 
available to them”. He goes on to say that if a therapist knows little about the 
substantive issue raised by the client, in order to arrive at a therapeutically useful 
formulation of the client’s difficulties it might first be necessary to engage in ad hoc 
theorising about their nature and meaning. It is possible therefore that a pre-emptive 
study of the personal experiences of ex-soldiers and of their meanings to the 
individuals now living and working in different social and occupational environments 
might facilitate insights useful for clinical application by providing a framework for 
the therapist to conceptualise potential identity-related difficulties.
It is also possible that such a framework and depth of insight can inform the 
practice of therapists working with individuals undergoing analogous transitions from 
other groups. For example, it is possible that separation from the police force, the fire 
brigade or indeed from any other occupational or social group could potentially evoke 
similar feelings and subsequent difficulties.
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Regardless of the availability or of the quality of research which is potentially able 
to inform clinical practice, it can only be useful if individuals experiencing 
psychological difficulties contact (or allow themselves to be referred to) an 
appropriate mental health practitioner. Indeed, historically, men have utilised health 
care facilities less frequently than women (Cheatham et al, 1987; Good et al, 1989; 
Robertson and Fitzgerald, 1992). The reason for this has been explained as relating to 
the individuals’ perceived incompatibility of traditional male role attributes (gained 
largely through male socialisation processes) such as restricted emotional expression, 
focus on goal attainment and self-reliance, with the therapeutic process (Campbell, 
1996). As the army is made up predominately of men who have been socialised into a 
traditional male environment and continue to be so for at least as long as they remain 
in the army (Reed, 1999), it is possible that ex-soldiers experiencing identity related 
difficulties after leaving the army may be reluctant to seek psychological intervention.
Research aims and hypotheses
The current research was an exploratory study and sought to investigate the notion of 
threat to identity through the disruption of the identity principles of continuity, 
distinctiveness, self-esteem and efficacy of ex-soldiers. It also sought to examine ex­
soldiers’ attitudes to seeking therapeutic intervention in order to make 
recommendations for clinical practice and support. The following hypotheses were 
tested:
Hypothesis 1: The participants’ fulfilment of continuity, distinctiveness, self-esteem 
and self-efficacy will be linked to satisfaction with life.
Hypothesis 2: High levels of perceived continuity will be related to the centrality of 
the identity of ‘soldier’ or to the dual identity of ‘soldier-civilian’.
Hypothesis 3: Low levels of perceived continuity will be related to the centrality of 
the identity of ‘civilian’ or to the dual identity of ‘soldier-civilian’.
Hypothesis 4: The type of fulfilment of the other principles will determine whether a 
single or a dual identity is central:
(a) It is expected that those people for whom the identity ‘soldier’ is more 
central will also display high levels of perceived continuity and satisfaction 
of the other principles through similar sources to those found in army life.
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(b) It is expected that those people for whom the dual identity ‘soldier-civilian’
is more central will also display high levels of perceived continuity and
satisfaction of the other principles through different sources to those found in 
army life.
(c) It is expected that those people for whom the dual identity ‘soldier-civilian’
is more central will also display low levels of perceived continuity and
satisfaction of the other principles through similar sources to those found in 
army life.
(d) It is expected that those people for whom the identity civilian’ is more 
central will also display low levels of perceived continuity and satisfaction of 
the other principles through different sources to those found in army life.
Hypothesis 5: Non-trickle-post participants will have lower satisfaction with life 
than will trickle-post participants.
Hypothesis 6: Participants who have served longer in the army will have lower 
levels of satisfaction with life than will participants who have served shorter 
periods.
Hypothesis 7: Participants who wanted to leave the army at the time of discharge 
will have higher levels of satisfaction with life than will those who did not want to 
leave the army.
METHOD
Participants and recruitment
Attempts were made to recruit male ex-soldiers who were still of working age. 
Females were excluded in order to avoid introducing gender differences, perhaps for 
example as a result of different experiences in the army because of their gender and 
retired people were excluded in order to avoid the potential influence of post­
retirement issues. Participants were recruited (to participate in a study about “how 
you as an ex-serviceman see yourself’) through several methods. Fifty-four local 
newspapers in both garrison-towns and non-garrison-towns nationwide - excluding 
Northern Ireland (for security reasons) - and the ‘Soldier’ magazine were contacted by 
e-mail. They were requested to include a prepared ‘editorial’ (see Appendix 1) or
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‘letter to the editor’ (see Appendix 2) which outlined the study and gave contact 
details, in one of their publication issues. Additionally, a ‘post’ (see Appendix 3) was 
placed on four internet web sites associated with ex-service personnel. The snowball 
method was also used: the information for participants sheet (see Appendix 4) 
mentioned the difficulty in contacting ex-soldiers and requested participants to make 
the study known to other ex-soldiers of whom they might be aware.
Each person who made contact by telephone or letter agreeing to participate was 
sent a ‘postal pack’ comprising a questionnaire (see Appendix 5), a pre-paid envelope 
for returning it, and an ‘information for participants sheet’. Each person replying to 
internet ‘posts’ was offered a similar ‘postal pack’ or a similar questionnaire and 
‘information for participants sheet’ by electronic means (e-mail attachments).
Questionnaire
Data were gathered through the use of a structured questionnaire (see Appendix 5).
Cover page. The cover page stated the aim of the study, gave an indication of how 
long completion of the questionnaire was likely to take, asked for honesty when 
answering the questions -  stressing that the study was concerned with how the 
respondent personally felt about the things they were asked - and stressed issues of 
confidentiality.
Demographic, military and occupational information. Participants were then 
asked a series of questions about where they saw the research ‘advertised’, age, 
gender, academic qualifications, marital status, date of enlistment into - and discharge 
from - the army, type of discharge, age on joining, length of army service, army rank, 
Corps or Regiment in which served, reason for discharge, current employment and 
number of jobs held since leaving the army.
Strength o f  desire to leave the army. In order to measure how strongly participants 
wanted to leave the army or otherwise at the time of discharge, a one-item measure 
was used. Answers were given on a five-point likert scale with 1 = veiy strongly 
wanted to leave, and 5 = very strongly did not want to leave.
Satisfaction with civilian life. This one-item measure asked the level of satisfaction 
with civilian life. Answers were given on a five-point likert scale with 1 = very 
satisfied, and 5 = very dissatisfied.
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Centrality o f the ‘soldier ’ or ‘civilian ’ identities. In order to measure the perceived 
centrality of ‘soldier’ or ‘civilian’ as an identity end state three measures were used. 
The first - a one-item measure - asked how much participants felt themselves to be a 
soldier or civilian. Answers were given on a five-point likert scale with 1 = very 
much a soldier, and 5 = very much a civilian. The second one-item measure asked 
participants how often they thought of themselves as a soldier. Answers were given 
on a five-point likert scale with 1 = always, and 5 = never. The third one-item 
measure asked participants how often they thought of themselves as a civilian. 
Answers were given on a five-point likert scale with 1 = always, and 5 = never.
Importance o f  the ‘soldier’ identity. This one-item instrument measured the 
importance of the identity ‘soldier’ on a five-point likert scale ranging from 1 = very 
important, to 5 = not at all important.
Importance o f the ‘civilian’ identity. This one-item instrument measured the 
importance of the identity ‘civilian’. Answers were given on a five-point likert scale 
with 1 = very important, and 5 = not at all important.
Satisfaction with life Scale (SWLS) -  (Diener et al., 1985). This five-item 
instrument measured global life satisfaction. The SWLS has been shown to correlate 
moderately to highly with other measures of subjective well-being, and is also 
recommended for use with different age groups (Diener et a l, 1985). An example of 
the items is: (1) I am satisfied with my life. For a full list of items see page 217 
(Appendix 5). Answers were given on a five-point likert scale with 1 = strongly 
agree, to 5 = strongly disagree.
Continuity o f identity. This instrument measured the perceived continuity of 
identity. A six-item measure using a five-point likert scale ranging from 1 = strongly 
agree, to 5 = strongly disagree, was used. Examples of the items are: (1) on the 
whole, the important things about myself have remained stable and (2) when I think 
about myself throughout my life I see a consistent picture. See page 217 (Appendix 5) 
for a full list.
Ratings o f  identity elements. The fourteen items in this scale which comprised 
potential identity elements were developed from the insights gained from Reed 
(2000). They reflected the material gathered during the individual face-to-face 
interviews with the ten ex-soldiers in that study. Participants were asked to rate the 
fourteen items repeated on eight separate measures. The wording of each item was
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changed from measure to measure in order to be comprehensible in the context within 
which it was presented. Examples of the presented items are: (1) having specific 
skills, and (2) being able to achieve things. See page 218 (Appendix 5) for a full list.
The eight separate measures were: (1) importance, (2) continuity, (3) 
distinctiveness as a soldier, (4) efficacy as a soldier, (5) self-esteem as a soldier, (6) 
distinctiveness as a civilian, (7) efficacy as a civilian, (8) self-esteem as a civilian. 
Each measure used a five-point likert scale as follows: (1) importance, 1 = very 
important to me and 5 = not at all important to me, (2) continuity, 1 = very much and 
5 = not at all, (3) distinctiveness as a soldier and (4) distinctiveness as a civilian, 1 = 
very distinctive and 5 = not at all distinctive, (5) efficacy as a soldier and (6) efficacy 
as a civilian, 1 = very effective and 5 = not at all effective, (7) self-esteem as a soldier 
and (8) self esteem as a civilian 1 = felt very good about myself and 5 = felt not at all 
good about myself.
Likelihood o f  seeking professional help. This was a single-item measure which 
asked whether respondents would consider seeking professional help, if, after leaving 
the army, they were concerned about how they felt about themselves. Options were 
‘Yes’ - ‘No’ - ‘Don’t Know’.
Source o f  professional help. This single item measure asked what, if  any, sort of 
psychological intervention would be acceptable to the respondent. Options were ‘GP’ 
- ‘Counsellor’ - ‘Psychologist’ - ‘Clergy’ - ‘Other’.
Contact details and summary o f  the findings. The final part of the questionnaire 
gave contact details and the opportunity to request a summary of the findings.
Pilot study
A pilot study with six ex-soldiers (recruited by contacting three known ex-soldiers and 
three more by the snowball method) was carried out to help ensure that the content of 
the questionnaire was not ambiguous or intrusive. This also provided the opportunity 
(via written and verbal feedback) for inclusion of appropriate material which might 
have been deemed to be important by the pilot study participants. No feedback from 
pilot study participants which necessitated clarification, elaboration, removal or 
addition was given. The six pilot study questionnaires were included in the main 
study.
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Ethical issues
With regard to anonymity and confidentiality, participants were offered, and given, 
total confidentiality. The questionnaire did not ask for names, and numbers were used 
to represent participants during the analysis. However, it was realised that there was a 
possibility that some participants would want to know something of the findings of 
this study. Confidentiality was achieved here by including a ‘tear-off slip on the 
questionnaire where participants could write their contact details if they wished to 
receive a summary of the findings. It was stressed on this slip that it would be 
detached from the questionnaire before the start of the analysis. Ethical approval for 
the study was given by the University of Surrey’s Advisory Committee on Ethics (see 
Appendix 8).
RESULTS
Description o f  the sample
A total of 187 respondents made contact asking for questionnaires, and 143 were 
returned completed by the cut-off date. This constituted a response rate of 76%. Of 
these, 18 were from people over 65 or from ex-members of the Royal Marines, Royal 
Air Force and Royal Navy, and 4 were from females, and as such, were outside of the 
inclusion criteria. These exclusions were made because the study focused only on ex- 
soldiers (and not other services) still below retirement age. With regard to the 
excluded female respondents, only 4 females was insufficient to run a separate 
analysis to investigate gender differences, and to introduce them into the male sample 
might have ‘contaminated’ the results.
One hundred and twenty-one male ex-soldiers with a mean age of 46.37 years 
(range = 23-65, SD = 8.88) were included in the study. Of these, 89 (73.6%) and 32 
(26.4%) had served in units on a ‘trickle-post’ basis and ‘non-trickle-post basis 
respectively. Mean length of military service was 18.6 years (range = 3-37, SD = 
8.62) and the mean number of years since leaving the army was 10.9 (range = 0.25-26, 
SD = 8). For a detailed breakdown of sample characteristics see table 1 below.
189
Research Dossier
Table 3. Summary of Participants’ Background Information
No. o f P artic ipan ts and 
Response R ate:
N um ber of partic ipan ts Response Rate
76%
Age: M ean age (years) 
46.37
R ange (years) 
23-65
SD1 (years) 
8.88
M arital S tatus: N um ber o f m arried  
partic ipan ts
99 (81.8% )
N um ber o f single 
partic ipan ts
14(11 .6% )
No. o f divorced 
partic ipan ts
8 (6.6% )
Age a t Jo in ing the A rm y: M ean age (years) 
17.34
R ange (years) 
15-23
SD (years) 
1.92
Tim e Served in the A rm y: M ean (years) 
18.1*6
Range (years)
3-37
SD (vears) 
8.62
Type o f posting involved 
in the units in which 
served:
Trickle-post 
89 (73.6%)
N on-trickle-post
32 (26.4% )
Tim e Since D ischarge 
from the A rm y:
M ean (years) Range (years) 
0.25-26
SD (years)
R ank  H eld on D ischarge 
from  the  A rm y:
R ank
Colonel 
Lt. Colonel 
M ajor 
Captain
Lieutenant/2"^ L ieutenant 
W arrant O fficer C lass I 
W arrant O fficer C lass II 
S ta ff Sergeant 
Sergeant 
Corporal 
L ance C orporal 
Private Soldier
N um ber o f P artic ipan ts (% )
4 (3.3% )
3 (2.5%)
4 (3.3%)
7 (5.8% )
0 (0% )
14 (11.6% )
16 (13.2% )
22 (18.2% )
14 (11.6% )
23 (19% )
8 (6.6%)
6 (5%)
No. of partic ipan ts who 
would and who would not 
seek psychological help:
W ould seek help W ould not seek help
53 (43.8% ) 53 (43.8% )
Answered 
‘D on 't know ’
15 (12.4% )
Level o f Education: E d u ca tio n 2 i
Post graduate degree
D egree
D iplom a
A  level
G CSE/O -level
N one
N um ber o f P artic ipan ts (% ) 
10 (8.3%)
10 (8.3% )
24 (19.8% )
12 (9.9% )
41 (33.9% )
24 (19.8% )
Descriptive statistics
A breakdown comprising means, standard deviations and possible minimum and 
maximum scores on the main variables in the questionnaire are listed in table 2 below.
1 SD =  Standard D eviation
2 Including arm y equivalent
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Table 2. M eans, standard  deviations (SDs) and possible m inim um  and m axim um  scores of 
main variables included in the questionnaire
Variables Mean SD Possible Min/Max
Level o f wanting to leave the army 2.88 1.34 1-5, 1 = wanted to leave
Satisfaction with life 2.23 1.22 1-5, 1 = high satisfaction
Centrality o f the identity ‘soldier’ or ‘civilian’ 2.73 1.26 1-5, 1 = high soldier centrality
Centrality o f  the identity ‘soldier 2.59 0.99 1-5, 1 = high soldier centrality
Centrality o f the identity ‘civilian’ 2.80 1.09 1-5, 1 = high civilian centrality
Importance o f the identity ‘soldier’ 2.69 1.21 1-5, 1 = high importance
Importance o f the identity ‘civilian’ 2.97 1.32 1-5, 1 = high importance
Satisfaction with life 12.96 4.97 5-25, 5 = high satisfaction
Continuity o f  identity 18.12 5.23 6-30, 6 = high continuity
Importance o f identity elements 30.94 8.10 14-70, 14 = high importance
Continuity o f identity elements 32.50 9.59 14-70, 14 = high continuity
Factor analysis
Exploratory factor analysis (Principal Components Analysis with Oblique rotation) 
was carried out on participants' scores on the ‘importance of identity elements’ scale. 
Fourteen items were entered in the analysis (see page 218 (Appendix 5) for a full 
account of the items). Trial rotations were performed, varying the number of 
components selected. Analyses initially indicated 3 factors that accounted for 57.5% 
of the variance (eigenvalues greater than 1). The most meaningful solution however, 
consisted of two factors. Factor 1 accounted for 37.89% of the variance and Factor 2 
accounted for 11.35% of the variance. Item loadings on each factor are shown in table 
3.
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Table 3. F acto r loadings in the tw o-factor solution using O blique rotation
Item F acto r 1 F acto r 2
1. Having specific skills -.33 .74
2. Being able to achieve things .57
3. Being recognised for my achievements .60
4. Having some responsibility for the welfare o f others .49
5. Having some sort o f status (e.g., rank, position, authority) .70
6. Having the respect o f others for my own position (.47) (.50)
7. Being part o f an organisation which makes me feel like I 
belong to a ‘family’
.71
8. Belonging to a work organisation which provides the means 
for socialising
.78
9. Working with like-minded people (i.e. people with similar . 
attitudes & values)
.59
10. Having the opportunity to work as part o f a team .60
11. Attending formal social events .81
12. Knowing my place in the work hierarchy .75
13. Knowing what is expected o f m yself and others (.45) (.38)
14. Having clear rules on how to interact in the workplace .66
N ote: Loading less than 0.3 have been suppressed fo r purposes o f  sim plicity.
Item 6, ‘having the respect of others for my own position’, was factorially complex. It 
had cross loadings higher than 0.4 on two factors and was therefore considered for 
elimination (Ferguson and Cox, 1993). However, it was theoretically and 
conceptually necessary to include the item in Factor 2, and, since it loaded more 
highly on that factor, it was retained. Item 13, ‘knowing what is expected of myself 
and others’, was also factorially complex, with cross-loadings on Factors 1 and 2. 
However, as the loading on Factor 2 was higher than the loading on Factor 1, it was 
retained in Factor 1.
Finally, factor 1 included items 4, 5, 7, 8, 9, 10, 11, 12, 13 and 14 which were 
considered to be related to interaction in social and group situations. Thus, the 
resulting scale was titled ‘social and group interaction’ (social). Factor 2 included 
items 1, 2, 3 and 6. These items were considered to be related to issues associated 
with individual recognition and thus the factor was titled ‘individual recognition’ 
(individual).
Reliability o f scales and descriptive statistics
For the variables ‘continuity of identity elements’ and ‘distinctiveness’, ‘efficacy’ and 
‘self-esteem’ in both contexts (i.e. soldier and civilian), composite variables have been
192
Research Dossier
constructed by adding the scores of the items relating to the first factor (social) and the 
items relating to the second factor (individual recognition). All scales were 
sufficiently reliable, being higher than the normally accepted threshold of 0.6. See 
table 4 for reliability analyses and descriptive statistics.
Table 4. Subscales constructed from  the items in each o f the factors in each m easure, means, 
SD’s, possible m inim um  and m aximum scores and C ronbach’s alphas
Subscales Cronbach’ 
s alphas
Mean SD Possible min/max
Continuity o f identity elements / a  = 0.85 49 24.90 10-50, 10 = high continuity
social
Continuity o f identity elements / a  = 0.70 7.60 2.51 4-20,4  = high continuity
individual
As a soldier:
Distinctiveness /  social a  = 0.94 21.09 8.86 10-50,10 =high distinctiveness
Distinctiveness /individual a  = 0.81 6.79 2.64 4-20, 4 = high distinctiveness
Efficacy / social a  = 0.91 20.6 7.19 10-50,10 = high efficacy
Efficacy / individual a  = 0.81 6.21 2.21 4-20,4  = high efficacy
Self-Esteem / social a  = 0.88 21.17 6.73 10-50,10 = high self-esteem
Self-Esteem /individual a  = 0.92 6.11 2.09 4-20,4  = high self-esteem
As a civilian:
Distinctiveness /  social a  = 0.92 30.06 9.17 10-50,10=high distinctiveness
Distinctiveness /  individual a  = 0.85 8.72 3.33 4-20, 4 = =high distinctiveness
Efficacy /social a 1 0.90 29.47 7.99 10-50,10 = high efficacy
Efficacy / individual a  = 0.85 8.56 3.36 4-20, 4 = high efficacy
Self-Esteem / social a  = 0.90 27.52 7.80 10-50,10 = high self-esteem
Self-Esteem /individual a  = 0.84 7.69 3.09 4-20,4  = high self-esteem
Other scales. Reliability analyses for the remaining scales of the questionnaire 
revealed acceptable alphas overall, although the ‘centrality of the identity soldier or 
civilian’ was lower than the normally accepted threshold of 0.6. Specifically, the 
reliability estimates were: ‘centrality of the identity soldier or civilian’ (a  = 0.5), 
‘satisfaction with life’ (a  = 0.89),‘continuity of identity’ (a  = 0.87).
Participants’ level o f  fulfilment o f  continuity elements, distinctiveness, efficacy and 
self-esteem, and level o f satisfaction with life.
In order to test the degree to which continuity of identity elements, distinctiveness, 
efficacy and self-esteem were related to satisfaction with life (hypothesis 1) a 
regression analysis was carried out.
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In an exploratory manner the specific scales of continuity of identity elements, 
distinctiveness, efficacy and self-esteem as a soldier and again as a civilian were 
entered in a multiple regression analysis to explore whether or not there was a 
relationship with life satisfaction.
The model was significant and it was possible to account for 9% of the variance. 
Namely, ‘soldier’ distinctiveness/social, ‘soldier’ distinctiveness/individual and 
‘soldier’ self-esteem/individual were significant predictors of satisfaction with life. 
Additionally, although not significant, ‘soldier’ efficacy/social approached 
significance (p<0.059). See table 5 for a complete breakdown of details.
It should be noted that the significant variables and the one which approached 
significance represent the questions which respondents were requested to answer ‘as a 
soldier’ and not ‘as a civilian’.
Table 5. Hierarchical regression analysis predicting satisfaction with life
Predictors Final P
Adjusted F P
R2
0.09 1.80 0.05
Continuity o f identity elements
Social -0.16
Ind 0.06
Soldier
Distinctiveness / social 0.41*
Distinctiveness /  individual -0.53**
Efficacy / social -0.4 T
Efficacy / individual -0.15
Self-Esteem /  social 0.06
Self-Esteem / individual 0.32*
Civilian
Distinctiveness /  social 0.11
Distinctiveness /  individual -0.17
Efficacy / social 0.30
Efficacy / individual 0.29
Self-Esteem / social -0.27
Self-Esteem / individual -0.09
* p < 0 .0 5 ; * * p < 0 .0 1 . 1 Approached significance only: p < 0 .0 5 9
Levels ofperceived continuity and centrality o f identity
In order to test the degree to which centrality of participants’ identities were related to 
perceptions of continuity (Hypotheses 2 and 3), Pearson’s product moment 
correlations between the two one-item measures of centrality of identity (T think of
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myself as a soldier...’ and ‘I think of myself as a civilian...’), the six-item continuity 
measure, continuity/social and continuity/individual were calculated.
Results show significant positive correlations between continuity of identity 
elements/social and centrality of ‘soldier’ identity (r = 0.35, p<.0.001) and between 
continuity of identity elements/individual and centrality o f ‘soldier’ identity 
(r = 0.31, p<.0.001). This means that as levels of continuity of identity elements 
concerned with social and group interaction increase, the identity of ‘soldier’ becomes 
more central. Similarly, as continuity of identity elements concerned with individual 
recognition increase, the identity of ‘soldier’ becomes more central. Surprisingly, no 
significant correlations were revealed between the six-item continuity measure and 
centrality of identity.
To investigate this further, two one-way ANOVAs were carried out. The sample 
was divided into 3 groups according to responses to the centrality measure: ‘soldier as 
central’, (scores < 2) ‘neither soldier nor civilian as central’ (score=3) ‘civilian as 
central’ (score > 4). Using continuity of identity elements/social as a dependent 
variable, and centrality of identity as a grouping variable, the analysis of variance 
yielded significant differences across the 3 identity groups, F(2,118)=11.95,p<0. 001). 
Post hoc test (Scheffe) revealed that the participants with a central soldier identity 
(m = 7.23, range = 4-15, SD = 2.30) differ significantly from the other 2 groups 
(soldier/civilian: m = 8.42, range = 4 -13, SD = 3.23 and civilian: m = 8.05, range = 4 
-14, SD = 2.58). This means that as levels of continuity of identity elements 
concerned with social and group interaction increase, the identity of ‘soldier’ becomes 
more central. Using continuity of identity elements/individual as a dependent 
variable, ANOVA yielded no significant differences.
Interaction between type o f  fulfilment o f  identity principles, level o f  continuity and 
centrality o f  identity.
In order to explore the relationship between the type of fulfilment of the identity 
principles and centrality of identity (hypothesis 4) a Configurai Frequency Analysis 
(CFA) was run. CFA performs multiple simultaneous or sequential tests to compare 
observed frequencies with expected frequencies. In this way, profiles of responses 
that occur more frequently than expected (types) can be detected. In this study, the
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first column of the profile represents centrality of identity (1 = soldier, 2 = 
soldier/civilian and 3 = civilian). The second column of the profile represents 
continuity (1 = high continuity and 2 = low continuity). The third, fourth and fifth 
columns of the profile represent self-esteem, efficacy and distinctiveness respectively 
(1 = fulfilment of the variable from similar sources to those found in army life and 2 = 
fulfilment of the variable from different sources to those found in army life). Table 6 
illustrates this by showing the cross classification of the configurations and their 
profiles which were of interest.
Table 6. Cross-classification of the variables centrality of identity (Cl), continuity (C), sources
of self-esteem (SE), sources of efficacy (E) and sources of distinctiveness (D).
Configuration and profile Specification
Cl 1 C l  
Profile: 11111
SE 1 E l D 1 Soldier identity, high continuity, same sources o f  self-esteem, 
efficacy and distinctiveness.
Cl 1 C l  
Profile: 11222
SE 2 E 2 D 2 Soldier identity, high continuity, different sources o f self­
esteem, efficacy and distinctiveness.
Cl 2 C l  
Profile: 21222
SE 2 E 2 D 2 Neither soldier nor civilian identity/dual identity, high 
continuity, different sources o f self-esteem, efficacy and 
distinctiveness.
Cl 2 C 2 
Profile: 22111
SE 1 E 1 D 1 Neither soldier nor civilian identity/dual identity, low 
continuity, same sources o f self-esteem, efficacy and 
distinctiveness.
Cl 3 C l  
Profile: 31111
SE 1 E 1 D 1 Civilian identity, high continuity, same sources o f self-esteem, 
efficacy and distinctiveness.
Cl 3 C 2 
Profile: 32222
SE 2 E 2 D 2 Civilian identity, low continuity, different sources o f self­
esteem, efficacy and distinctiveness.
The CFA revealed that the profiles 11111, 21222, 22111 and 32222 did not occur as 
types and therefore hypotheses 4a, 4b, 4c and 4d were not supported. However, the 
CFA revealed the profiles 11222 and 31111 as more frequent than expected and 
therefore as types (see table 7).
Table 7. First order CFA analysis for clusters
Profile Observed
frequency
Expected
frequency
z P Type
11222 10 1.43 7.22 0.0000 Type
31111 13 5.48 3.30 0.0006 Type
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The profile 11222 occurred as a type. This indicates that those people who perceive 
themselves as having high levels of continuity, and fulfil the principles of self-esteem, 
efficacy and distinctiveness through different sources to those found in army life, see 
themselves as ‘soldier’.
The profile 31111 occurred as a type. This indicates that those people who 
perceive themselves as having high levels of continuity, and fulfil the principles of 
self-esteem, efficacy and distinctiveness through similar sources to those found in 
army life, see themselves as ‘civilian’.
Type o f  posting to army units and satisfaction with life.
In order to test whether there would be a difference between non-trickle-post 
participants and trickle-post participants with regard to reported level of satisfaction 
with life (hypothesis 5), an independent samples t test was carried out. Results 
showed that non-trickle-post participants had a significantly lower satisfaction with 
life than did trickle-post participants (t = -3.45, df =119, pc.Ol). Numbers, means, 
ranges and standard deviations are shown in table 8.
Table 8. N um bers, means, SDs and possible min and m ax scores for trickle-post and 
non-trickle-post soldiers w ith regard  to satisfaction w ith life
Variables n Means SDs Possible
Min/Max
Range
Trickle-post soldiers 89 12.06* 4.82 5-25 6-25
Non-trickle-post soldiers 32 15.44* 4.56 5-25 6-24
* Low scores = high satisfaction
Length o f military service and satisfaction with life
In order to test whether or not length of military service was related to satisfaction 
with life (hypothesis 6) Pearson’s product moment correlation between these two 
variables was calculated. Results showed that length of service was negatively 
correlated with satisfaction with life (r = -0.320, p<0.01). Because low scores signify 
high satisfaction, this meant that as the length of years served in the army increased, 
satisfaction with life increased.
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Strength o f  desire to leave the army and satisfaction with life
In order to test whether the strength of desire to leave the army or to stay was related 
to satisfaction with life (hypothesis 7) Pearson’s product moment correlation was 
carried out. In line with expectations, results showed a positive correlation between 
these two variables (r = 0.28, p<0.01). Because low scores signify high levels of 
wanting to leave the army, and low scores represent high satisfaction, this meant that 
as the strength of desire to leave the army increased, satisfaction with life increased.
Seeking professional help after leaving the army
In order to determine whether or not participants who were concerned about how they 
felt about themselves after leaving the army would seek professional help, a 
comparison was made of the answers to that question. 43.8% said that they would 
seek professional help, 43.8% said that they would not and 12.4% were undecided.
DISCUSSION
The research was not a test of Identity Process Theory (Breakwell, 1986,1996) or of 
Berry’s (1990) Model of Acculturation, but rather was designed to look in an 
exploratory way at the notion of threat to identity through the disruption of the identity 
principles of continuity, self-esteem, efficacy and distinctiveness. The use of Factor 
Analysis operationally defined two underlying dimensions relevant to identity. 
Through the use of Hierarchical Regression Analysis, this led to the production of 
three subscales which were significant predictors of satisfaction with life. Pearson’s 
Product Moment Correlation showed significant positive correlations between 
continuity and centrality of ‘soldier’ identity. Profiles produced by Configurai 
Frequency Analysis showed surprising findings by producing two unexpected types 
when the interaction between the type of fulfilment of identity principles, level of 
continuity and centrality of identity were explored. Additionally, a t test indicated a 
significant difference in satisfaction with life between the two forms of posting 
(trickle-post and non-trickle-post) that soldiers experience. Pearson’s Product 
Moment Correlation showed length of service to be positively correlated with
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satisfaction with life. Pearson’s Product Moment Correlation indicated a positive 
correlation between how much ex-soldiers had wanted to leave the army and their 
level of satisfaction with life. While the study conducted has limitations, discussed 
later, the results show several interesting results which could be further explored in 
future research.
The two underlying dimensions relevant to identity which were operationally 
defined through factor analysis were: ‘social and group interaction’ and ‘individual 
recognition’. The first factor, that is, social and group interaction, indicated that 
identity elements concerned with interaction in social and group contexts represent 
underlying dimensions relevant to identity. Similarly, the second factor, that is, 
individual recognition, indicated that identity elements concerned with individual 
recognition represent underlying dimensions relevant to identity.
From these factors, it was possible to construct fourteen reliable subscales, 
concerning continuity of identity elements and distinctiveness, efficacy and self­
esteem in the contexts of soldier and civilian. Hierarchical regression analysis of 
these scales produced three subscales which were significant predictors of satisfaction 
with life. In partial support for hypothesis 1, the analysis revealed that distinctiveness 
acquired as a soldier in both social and group interaction and individual recognition 
factors, and self-esteem acquired as a soldier in the individual recognition factor were 
good predictors of satisfaction with life.
Importantly however, the equivalents acquired as a civilian (i.e. distinctiveness 
and self-esteem within the same factors) were not revealed as predictors. Indeed, no 
subscales involving any of the identity principles which were acquired as a civilian 
were predictors. This is important because, from an identity process theory 
perspective, it is possible that distinctiveness and self-esteem gained as a soldier, 
within the two factors might have provided sufficient continuity to have been able to 
eliminate or ameliorate threat to identity. If this is the case, it might indicate evidence 
of an effective coping strategy - perhaps by the processes of assimilation- 
accommodation and evaluation somehow attributing more value to distinctiveness and 
self-esteem gained as a soldier than to distinctiveness and self-esteem gained as a 
civilian.
With regard to levels of perceived continuity and centrality of identity 
(hypotheses 2 and 3) as expected, continuity of identity was positively correlated with
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soldier identity. Configurai Frequency Analysis showed surprising findings when 
frequencies of profiles were investigated (hypothesis 4). The findings which involved 
only levels of continuity and centrality of identity appear to support the idea outlined 
by the adaptation of Berry’s (1990) model of acculturation, namely, that the original 
culture (in this case the identity ‘soldier’) is retained if high continuity is present. 
However, when the source of fulfilment of the identity principles was introduced to 
these variables and investigated, the adapted model was not supported. This might 
indicate the operation of coping strategies, perhaps through the attitudes, relationships 
or activities that these participants engage in.
An important finding (which supports hypothesis 5), is that non-trickle-post 
participants had significantly lower satisfaction with life than did trickle-post 
participants. Non-trickle-post participants, as soldiers, will have tended, during their 
military career, to have remained in a familiar environment characterised by high 
levels of stability in friendships, relationships and support systems. In this self- 
contained military environment, non-trickle-post soldiers are less likely to have been 
integrated into civilian life and thus less likely than trickle-post soldiers to have 
experienced, and to have dealt with normal domestic day-to-day activities. These 
activities include such things as basing with utility companies and more demanding 
events such as house purchase which were proposed as potentially problematic for 
non-trickle-post ex-soldiers in Reed (2000). Similarly, non-trickle-post soldiers are 
likely to have experienced less disruption to long-standing associations, relationships 
and friendships than will those soldiers who were more likely to be posted on a 
trickle-post system and subsequently tended to move on an individual basis every two 
or three years. Consequently, an abrupt (and potentially rarely previously 
experienced) ending of these friendships, relationships and support systems is likely to 
represent the kind of discontinuity which Breakwell (1986, 1996) proposes as a threat 
to identity. It is possible that the threat will be greater for non-trickle-post ex-soldiers 
than it will be for trickle-post soldiers.
With regard to whether or not length of military service was related to satisfaction 
with life, the results were surprising. The findings indicated that as the length of 
years served in the army increased, satisfaction with life increased rather than 
decreased as predicted by hypothesis 6. There could be many reasons for this. For 
example, it could be due to the maturity and acceptance of the situation (the new
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environment) by the older man. An alternative might be that through the use of a 
coping strategy, the longer serving soldier might be able, perhaps through the 
distinctiveness and self-esteem gained as a soldier discussed earlier, to enhance 
satisfaction with life and reduce threat to identity.
As expected (hypothesis 7), participants who wanted to leave the army at the time 
of discharge reported higher levels of satisfaction with life than did those who had not 
wanted to leave the army. This reinforces the idea that opportunity for growth can 
occur during radical career change in general (Young and Rodgers, 1997) and on 
discharge from the army in particular (Reed, 1999). It is possible that for some 
participants, leaving the army was an opportunity to integrate emerging and 
previously excluded aspects of their personalities into their lives. This is likely to 
have ameliorated potential threat to identity.
Implications and recommendations for therapy
The findings of this study have important implications for therapy. The findings that 
many participants would not seek professional help after leaving the army supports the 
idea (Cheatham et al, 1987; Good et al, 1989; Robertson and Fitzgerald, 1992) that 
many males socialised in traditional male roles are unlikely to seek psychotherapeutic 
help. Potentially, this has major implications for the psychological well-being of ex­
soldiers. If only 43.8% of ex-soldiers would be willing to seek psychological help it 
leaves a substantial proportion potentially ‘at risk’. On the other hand however, it is 
possible that the participants who reported that they would not seek professional help, 
or that they were undecided about it might have perceived the issue as abstract and not 
relevant to themselves because they did not see themselves needing help. It is 
possible that their opinion could change if their situation changed.
It is not possible here to outline a comprehensive model of psychotherapeutic 
intervention when working with ex-soldiers experiencing identity related difficulties, 
although it is possible to highlight some relevant areas. In a multiple regression of 
curative factors involving ‘traditional male’ clients in group therapy Colijin et al. 
(1991) found that only the belief of having something in common with group 
members and with the therapist was predictive of successful therapeutic outcome. It is 
possible therefore that a therapeutic group which comprises other ex-soldiers as group 
members and/or an ex-soldier as the therapist might be therapeutically useful.
201
Research Dossier
Similarly, in individual therapy the presence of an ex-soldier as therapist may 
facilitate positive therapeutic outcome.
Recommendations have been made (Campbell, 1996) when working 
psychotherapeutically with ‘traditional males’ which also appear to be appropriate for 
ex-soldiers. Campbell reminds us that ‘traditional male’ clients might have difficulty 
acknowledging, understanding or discussing their emotions. Thus, it might be 
important to successful outcome that early in the therapeutic process the client is 
taught specific skills for discussing emotions, and is shown the connection of 
emotions with thoughts, behaviours and relationships.
Ex-soldiers experiencing perceived redundancy of the skills they gained in the 
army could be helped by clinicians in the way Smallen (1995) advocates for retiring 
sportsmen. It could be possible to help the individual to re-establish a sense of 
continuity with the past by an exploration of continuing values and motivations 
despite the inability to apply them in military situations. Additionally, in light of the 
results concerning the predictive nature of distinctiveness gained as a soldier, with 
satisfaction with life, it might also be useful to facilitate exploration into the meaning 
of these dimensions for the individual to re-establish a sense of distinctiveness and 
self-esteem. This is a very sensitive issue however, as focus on what the client has 
lost might prove to be anti-therapeutic.
Potential criticisms o f the study
The recruitment methods used in this study are not without difficulties relating to the 
sample population. Use of newspaper and internet ‘advertising’ to contact ex-soldiers 
who were living in garrison towns, reading the soldier magazine (aimed at soldiers) or 
conversing with other ex-soldiers on the internet might mean that the sample was 
over-represented by a particular group. They may have been (or may not have been) 
people who had difficulty in ‘letting go’ of their military links and had retained their 
interest and connections with the army in these ways. Editorials and Tetters to the 
editor’ in local non-garrison-town newspapers will have helped to ensure a balanced 
sample population. Because this study was exploratory in nature, it is believed that 
these potential criticisms do not diminish the value of this study nor the potential for 
future research based on its findings.
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Future research
Useful lines of future research might be to focus on potential differences between 
trickle-post ex-soldiers and non-trickle-post ex-soldiers and on the attitudes, activities 
and relationships which might constitute coping strategies leading to the amelioration 
of threat to identity. Additionally, further investigation of the two ‘types’ detected by 
CFA seems to be a promising line of research.
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Prepared ‘editorial’ sent by e-mail to local newspapers nationwide
WANTED: EX-SOLDIERS
Research into the way ex-soldiers experience civilian life is 
being carried out at the University of Surrey. It is expected that 
the study will provide insights useful for soldiers leaving the 
army in the future, and for those currently preparing for 
discharge. Mr. Amie Reed himself an ex-soldier and researcher 
at the university is now seeking ex-soldiers from all ranks to 
participate in the study. Participation will involve completion 
of a questionnaire and is entirely confidential. All participants 
will receive conclusions of the study if desired. For more 
details, or for the questionnaire, please ring Amie Reed on 
01483 259176, e-mail him at psm2ar@surrev.ac.uk or write to 
him at the Department of Psychology (PsychD Counselling 
Psychology), University of Surrey, Guildford, Surrey GU2 7XH.
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‘Letter to the editor’ sent by e-mail to local newspapers nationwide
Dear sir
I am an ex-soldier and researcher at the university of Surrey and 
am currently carrying out research into the way ex-soldiers 
experience civilian life after leaving the army. It is expected 
that the study will provide insights useful for soldiers leaving the 
army in the future, and for those currently preparing for 
discharge. I am now seeking ex-soldiers from all ranks to 
participate in the study. Participation will involve completion 
of a questionnaire and is entirely confidential. All participants 
will receive conclusions of the study if desired. For more 
details, or for the questionnaire, people can ring Amie Reed on 
01483 259176, e-mail me at psm2ar@surrev.ac.uk or write to 
me at the Department of Psychology (PsychD Counselling 
Psychology), University of Surrey, Guildford, Surrey GU2 7XH.
Yours faithfully 
Amie Reed
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Internet ‘post’ sent by e-mail to internet web sites used by ex-service
personnel
WANTED: EX-SOLDIERS
Hello All,
I am an ex-soldier now doing a practitioner doctorate (PsychD in 
psychotherapeutic and counselling psychology) at the university 
of Surrey. The research element of my course is about the way 
ex-soldiers experience civilian life after leaving the army. It is 
expected that the study will provide insights useful for soldiers 
leaving the army in the future, and for those currently preparing 
for discharge. Building on two years previous research I am 
now seeking ex-soldiers from all ranks to participate in the 
study. Participation will involve completion of a questionnaire 
and is entirely confidential. All participants will receive 
conclusions of the study if desired. For more details, or for the 
questionnaire, I can be contacted on Tel: 01483 259176, e-mail 
psm2ar@surrev.ac.uk. or you can write to me at:
The Department of Psychology 
(PsychD Counselling Psychology)
University of 
Surrey 
Guildford 
Surrey GU2 7XH.
Regards 
Amie Reed
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UniS
À ru ie R m l
Hcpîtrtmeïit ofP*ycholog>-
University School of
of Surrey Human
INFORMATION FOR PARTICIPANTS
Miank you fur w&Keing to W k pait in ih w study, whkb »  p m  of my pmct ititmcr doctoml 
studk» ;» i^y^o& m tpeuik  and ConnarUwig Pq%lwk)gy at t k  Uuivmity o f  Sunty. If ih k
eivOian cnvlronmcnL
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also a place on the questionnaire Ibr you to request a copy o f  the general finding!; o f  the study.
Confidentiality: Again, thank you for volunteering to lake part, without your help the  study
Yours Bqoprely.
Amie Rccd
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QUESTIONNAIRE
This questionnaire aims to explore how  you as an ex-serviceman see yourself.
The questions are designed so that they are quick and easy to answer and will 
take between 10-15 m inutes to complete. Please note that it is important to 
answer all the questions.
Please do your best to answer all o f  the questions as honestly  as you can and in 
the order in which they are presented.
There are no 'right' or 'wrong' answers, The study is concerned with the ways in 
w h ich  you personally feel about the things you are asked.
PLEASE NOTE: ALL THE INFORM ATION THAT YOU GIVE W ILL BE 
TREATED IN THE STRICTEST CONFIDENCE AND 
AND W ILL N O T BE USED TO IDENTIFY Y OU
Thank you for tak ing  th e  tim e to  p a rtic ipa te  in th is  s tu d y
2 1 2
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The information you give here is confidential and will not be used to identify you.
Please tick only one box for each question 
W here did you see the 'advert' for this research?
M ale Fem ale
Are you? □ □
W hich o f  the follow ing ethnic groups best describes you?
W hite □ Bangladeshi □
B lack-Airi can □ Indian □
Black-Caribbean □ Pakistani □
Black-O ther □ M iddle Eastern □
Chinese □ O ther □
I f  other, please specify
W hat is your highest qualification? (Please tick  appropriate box) 
N one | |
GCE(s) O level(s) CSE(s) □
A level(s) | |
Diploma, HND, SRN, etc. | |
Degree I I
Postgraduate degree/postgraduate diplom a | |
W hat is your m arital status? 
I f  other, please s ta te : .............
M arried Single D ivorced/ O ther
separated□ □ □ □
I f  divorced, please state year o f  divorce:
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Please answer the questions below using the spaces provided.
In questions with boxes, please tick only one box per question
W hat is your age now? [ ] years
W hat was your age on jo in ing  the army? [ ] years
H ow  long did you serve in the army? [ ] years
In w hat Corps/Regim ent did you serve?
W hat w as the highest rank you held?
W hat was your year o f  discharge?
W hat was your rank on discharge?
Type o f  discharge? 
I f  other, please state:
£
$□ □ □ □ □
On the scale below, please tick  the box that corresponds to how  strongly you w anted 
to leave the arm y at the tim e you were discharged.
Very Very
strongly strongly
wanted did not
to want to
leave leave
E ]  0  [ 3  0  Q ]
W hat is your current occupation?
H ow  m any jo b s have you had since leaving the army? [ ]
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Below is a set of statements and questions. Please tick the box that best reflects your
response to each statement or question.
Please tick only one box for each statement/question
H ow  satisfied do you feel w ith your 
civilian life?
Thinking about yourself, do you f e e l ... .
I th ink o f  m yself as a  so ld ie r ... .
I th ink o f  m yself as a  civilian ....
How im portant is it for you to think o f  
yourself as a  so ld ier?
How im portant is it for you to  think o f  
yourself as a  civ ilian?
Very
satisfied Satisfied
Neither
satisfied
nor
dissatisfied Dissatisfied
Very
dissatisfied
□ □ □ □ □
Very 
much 
a soldier
More
soldier
than
civilian
Neither
soldier
civilian
More
civilian
than
soldier
Very
much
a
civilian
□ □ □ □ □
Always Often Sometimes Rarely Never
□ □ □ □ □
Always Often Sometimes Rarely Never
□ □ □ □ □
Very
important□ Important□
Of
moderate
importance□
Of
little
importance□
Notât
all
important□
Of Of Not at
Very moderate little all
important Important importance importance important
□ □ □ □ □
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Below is a set of statements. Please tick the box that best reflects how strongly 
you agree or disagree with each statement
Please tick only one box for each statement
Strongly
agree
Agree
Neither
agree
nor
disagree
Disagree Strongly
disagree
In m ost w ays my life is close to  m y ideal: □ □ □ □ □
The conditions o f  m y life are excellent: □ □ □ □ □
I am  satisfied w ith m y life: □ □ □ □ □
So far I have got the im portant things I w ant 
in life:
□ □ □ □ □
I f  I could live m y life over, I w ould change alm ost 
nothing:
□ □ □ □ □
On the whole, the im portant things about m yself 
have rem ained stable:
□ □ □ □ □
W hen I think about m yself a t different stages in 
m y life, I feel that I am the same person:
□ □ □ □ □
Throughout m y life, the way I think about m yself 
has rem ained consistent:
□ □ □ □ □
W hen I think about m yse lf throughout m y life 
I see a  consistent picture:
□ □ □ □ □
In my life, there have been m ajor changes 
in how  I th ink  about myself:
□ □ □ □ □
How I have thought about m yself throughout 
m y life has involved m any changes:
□ □ □ □ □
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In the 3 blank spaces below please write 3 things that come to mind when 
you think about yourself.
1
2
3
Below is a list of qualities. Please indicate how important each of them is to you 
when you think about yourself.
Please tick only one box for each statement
Very 
important 
to me
Important 
to me
Of
moderate
importance
tome
Of 
little 
importance 
to me
Not at 
all 
important 
tome
H aving specific skills is ... . □ □ □ □ □
Being able to  achieve things is .. . . □ □ □ □ □
Being recognised for my achievem ents is ... . □ □ □ □ □
Having some responsibility for the 
w elfare o f  others is ... .
□ □ □ □ □
Having som e sort o f  status 
(e.g., rank, position, authority) is ... .
□ □ □ □ □
Having the respect o f  others for my ow n position is ... • □ □ □ □ □
Being part o f  an organisation w hich m akes me 
feel like I belong to  a  ‘fam ily’ is ... .
□ □ □ □ □
Belonging to  a w ork organisation which 
provides the m eans for socialising is .. . .
□ □ □ □ □
W orking w ith like-m inded people (i.e. people 
w ith sim ilar attitudes & values) is .. . .
□ □ □ □ □
Having the opportunity to  w ork as part o f  a  team  is.... □ □ □ □ □
A ttending form al social events is ... . □ □ □ □ □
K now ing my place in the w ork hierarchy is .. . . □ □ □ □ □
K now ing w hat is expected o f  m yself and others is ... . □ □ □ □ □
H aving clear rules on how  to interact in the 
w orkplace i s ... .
□ □ □ □ □
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Please copy the 3 things you wrote at the top of the previous page (page 6) in the 3 blank 
spaces below.
Then, rate these characteristics in terms of how much they help you to think of yourself 
in a consistent wav (even if there have been changes in how you see yourself over time).
Very
much
A
lot
Moderately A
little
Notât
all
1 □ □ □ □ □
2
.  □ □ □ □ □
3
.  □ □ □ □ □
P le a s e  d o  th e  s a m e  w ith  th e  fo llo w in g  s ta te m e n ts .
Very A Moderately A Notât
H aving specific s k i l ls . .. . □ □ □ □ □
Being able to  achieve things ... . □ □ □ □ □
B eing recognised for m y achievem ents ... . □ □ □ □ □
Having some responsibility for the welfare 
o f  o th e rs ... .
□ □ □ □ □
Having some sort o f  status (e.g., rank, position, 
authority)
□ □ □ □ □
H aving the respect o f  others for my own position □ □ □ □ □
Being part o f  an organisation w hich felt like 
being part o f  a  ’fam ily’ ... .
□ □ □ □ □
Belonging to a  w ork organisation w hich provided 
the m eans for so c ia lis in g ... .
□ □ □ □ □
W orking w ith like-m inded people (i.e. people 
w ith sim ilar attitudes & v a lu e s ) ... .
□ □ □ □ □
H aving the opportunity to  w ork as part o f  a  team  ... □ □ □ □ □
Attending formal social events m ade me feel □ □ □ □ □
K now ing m y place in the w ork hierarchy .... □ □ □ □ □
K now ing w hat is expected o f  m yself and others 
m a d e ... .
□ □ □ □ □
Having clear rules on how  to interact in the
w n r V n la r v *
□ □ □ □ □
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Please now think of yourself 
AS A SOLDIER
Please copy the 3 things you wrote at the top of the previous page in the 3 blank 
spaces below.
Then, rate these characteristics in terms of how distinctive or unique they made you feel. 
Please remember to rate these characteristics in terms of yourself as a soldier.
As a soldier.... Very Moderately A little Not at all
distinctive Distinctive distinctive distinctive distinctive
1 □ □ □ □ □
2 □ □ □ □ □
3 □ □ □ □ □
Please do the same with the following statements.
A s a s o ld ie r . . . .
Having specific skills m ade me f e e l . . . .
Very
distinctive□ Distinctive□
Moderately
distinctive□
A little 
distinctive□
Not at all 
distinctive□
Being able to  achieve things m ade me f e e l . . . . □ □ □ □ □
Being recognised for m y achievem ents m ade me 
f e e l . . . .
□ □ □ □ □
Having some responsibility for the welfare 
o f  others made me f e e l . . . .
□ □ □ □ □
Having some sort o f  status (e.g., rank, position, 
authority) m ade me f e e l .......
□ □ □ □ □
Having the respect o f  others for my ow n position 
m ade me f e e l . . . .
□ □ □ □ □
Being part o f  an organisation w hich felt like 
being part o f  a 'fam ily’ m ade me f e e l . . . .
□ □ □ □ □
Belonging to a  w ork organisation w hich provided 
the m eans for socialising m ade me f e e l . . . .
□ □ □ □ □
W orking w ith like-m inded people (i.e. people 
w ith sim ilar attitudes & values) m ade me f e e l . . . .
□ □ □ □ □
H aving the opportunity to  w ork as part o f  a  team  
m ade me f e e l . . . .
□ □ □ □ □
A ttending form al social events m ade me f e e l . . . . □ □ □ □ □
K now ing my place in the work hierarchy made 
me f e e l . . . .
□ □ □ □ □
K now ing w hat is expected o f  m yself and others 
made m e f e e l . . . .
□ □ □ □ □
Having clear rules on how  to interact in the 
workplace m ade me f e e l . . . .
□ □ □ □ □
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Please still think of yourself 
AS A SOLDIER
Please copy the 3 things you wrote at the top of the previous page in the 3 blank 
spaces below.
Then, rate these characteristics in terms of how effective they made you feel. 
Please remember to rate these characteristics in terms of yourself as a soldier.
Very Moderately
A
little
Not at 
all
A s a  s o ld ie r . . . . effective Effective effective effective effective
1 □ □ □ □ □
2 □ □ □ □ □
3 □ □ n □ □
P le a s e  d o  th e  s a m e  w ith  th e  fo llo w in g  s ta te m e n ts
A Not at
As a  s o ld ie r . . . . Very Moderately little all
effective Effective effective effective effective
H aving specific skills m ade me f e e l ... . □ □ □ □ □
B eing able to achieve things m ade me f e e l ... . □ □ □ □ □
B eing recognised for m y achievem ents m ade me □ □ □ □ □
f e e l ....
Having som e responsibility for the welfare □ □ □ □ □
o f  others made me f e e l ... .
Having som e sort o f  status (e.g., rank, position, □ □ □ □ □
authority) made me f e e l ......
Having the respect o f  others for my own position □ □ □ □ □
m ade me f e e l ... .
B eing part o f  an organisation which felt like □ □ □ □ □
being part o f  a  'fam ily’ m ade me f e e l ... .
B elonging to a w ork organisation w hich provided □ □ □ □ □
the m eans for socialising m ade me f e e l ... .
W orking w ith like-m inded people (i.e. people □ □ □ □ □
w ith sim ilar attitudes & values) made me f e e l ... .
Having the opportunity to  w ork as part o f  a  team □ □ □ □ □
made me f e e l ... .
A ttending formal social events m ade me f e e l ... . □ □ □ □ □
Know ing m y place in the w ork hierarchy m ade □ □ □ □ □
me f e e l ... .
Know ing w hat is expected o f  m yself and others □ □ □ □ □
m ade me f e e l ... .
Having clear rules on how  to interact in the □ □ □ □ □
workplace made me f e e l ... .
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Please still think of yourself 
AS A SOLDIER
Please copy the 3 things you wrote at the top of the previous page in the 3 blank 
spaces below.
Then, rate these characteristics in terms of how good they made you feel about yourself. 
Please remember to rate these characteristics in terms of yourself as a soldier.
A s a s o ld ie r . . . . Felt Felt Felt Felt Felt
very good good moderately fairly not at all
about about good good good about
myself myself myself
myself
myself
1 □ □ □ □ □
2 □ □ □ □ □
3 □ □ □ □ □
P lease  do  th e  sam e w ith  th e  fo llow ing  s ta tem en ts .
Very good Good Moderately Fairly Not at all
about about good good good about
A s a s o ld ie r . . . . myself myself myself about
myself
myself
Having specific skills m ade me f e e l ... . □ □ □ □ □
Being able to achieve things m ade me f e e l ... . □ □ □ □ □
Being recognised for m y achievem ents made me □ □ □ □ □
f e e l ... .
Having some responsibility for the welfare □ □ □ □ □
o f  others m ade me f e e l ... .
Having some sort o f  status (e.g., rank, position. □ □ □ □ □
authority) m ade me f e e l ......
Having the respect o f  others for my own position □ □ □ □ □
m ade me f e e l ... .
Being part o f  an organisation w hich felt like □ □ □ □ □
being part o f  a  'fam ily’ m ade me f e e l ... .
Belonging to a  w ork organisation which provided □ □ □ □ □
the m eans for socialising m ade me f e e l ... .
W orking w ith like-m inded people (i.e. people □ □ □ □ □
w ith sim ilar attitudes & values) m ade me f e e l ... .
Having the opportunity to w ork as part o f  a  team □ □ □ □ □
made me f e e l ... .
A ttending formal social events made me f e e l ... . □ □ □ □ □
K now ing my place in the w ork hierarchy made □ □ □ □ □
me f e e l ... .
Know ing w hat is expected o f  m yself and others □ □ □ □ □
made m e f e e l ... .
Having clear rules on how  to interact in the □ □ □ □ □
workplace made me f e e l ... .
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Please now think of yourself as 
A CIVILIAN
Please copy the 3 things you wrote at the top of page 9 in the 3 blank spaces below.
Then, rate these characteristics in terms of how distinctive or unique they make you feel. 
Please remember to rate these characteristics in terms of yourself as a civilian.
As a civilian . . . .
1
2
3
Very
distinctive□□□
Distinctive□□□
Moderately
distinctive□□□
A little 
distinctive□□□
Not at all 
distinctive□□□
Please do the same with the following statements.
As a civilian . . . .
Having specific skills m akes me f e e l . . . .
Very
distinctive□ Distinctive□
Moderately
distinctive□
A little 
distinctive□
Not at all 
distinctive□
Being able to achieve things m akes me f e e l .. . . □ □ □ □ □
Being recognised for m y achievem ents m akes me 
f e e l . . . .
□ □ □ □ □
Having some responsibility for the welfare 
o f  others m akes me f e e l ....
□ □ □ □ □
Having some sort o f  status (e.g., rank, position, 
authority) m akes m e f e e l ......
□ □ □ □ □
Having the respect o f  others for m y own position 
m akes me f e e l ... .
□ □ □ □ □
Being part o f  an organisation w hich felt like 
being part o f  a  'fam ily’ m akes me f e e l ... .
□ □ □ □ □
Belonging to a  w ork organisation w hich provides 
the m eans for socialising m akes me f e e l . . . .
□ □ □ □ □
W orking w ith like-m inded people (i.e. people 
w ith sim ilar attitudes & values) m akes me f e e l . . . .
□ □ □ □ □
Having the opportunity to  w ork as part o f  a  team  
m akes me f e e l . .. .
□ □ □ □ □
Attending formal social events m akes me f e e l ... . □ □ □ □ □
Know ing m y place in the w ork hierarchy m akes 
me f e e l . . . .
□ □ □ □ □
Know ing w hat is expected o f  m yself and others 
m akes me f e e l . . . .
□ □ □ □ □
Having clear rules on how  to interact in the 
workplace m akes me f e e l . . . .
□ □ □ □ □
2 2 2
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Please still think of yourself as 
A CIVILIAN
Please copy the 3 things you wrote at the top of the previous page in the 3 blank spaces 
below.
Then, rate these characteristics in terms of how effective they make you feel.
Please remember to rate these characteristics in terms of yourself as a civilian.
As a civilian . . . . Very
effective Effective
Moderately
effective
A little 
effective
Not at all 
effective
1 □ □ □ □ □
2 □ □ □ □ □
3 □ □ □ □ □
Please do the same with the following statements.
As a civilian . . . .
Having specific skills m akes me f e e l ....
Very
effective□ Effective□
Moderately
effective□
A little 
effective□
Not at all 
effective□
Being able to achieve things m akes me f e e l .... □ □ □ □ □
Being recognised for m y achievem ents m akes me 
f e e l ....
□ □ □ □ □
Having some responsibility for the welfare 
o f  others m akes me f e e l ... .
□ □ □ □ □
Having some sort o f  status (e.g., rank, position, 
authority) m akes me f e e l ......
□ □ □ □ □
Having the respect o f  others for m y own position 
m akes me f e e l ... .
□ □ □ □ □
Being part o f  an organisation w hich felt like 
being part o f  a 'fam ily’ m akes me f e e l ... .
□ □ □ □ □
Belonging to a  w ork organisation w hich provides 
the m eans for socialising m akes me f e e l ....
□ □ □ □ □
W orking w ith like-m inded people (i.e. people 
w ith sim ilar attitudes & values) m akes me f e e l ....
□ □ □ □ □
Having the opportunity to w ork as part o f  a team  
m akes me f e e l ....
□ □ □ □ □
A ttending form al social events m akes me f e e l .... □ □ □ □ □
K now ing m y place in the w ork hierarchy m akes 
me f e e l ....
□ □ □ □ □
K now ing w hat is expected o f  m yself and others 
m akes me f e e l ....
□ □ □ □ □
Having clear rules on how  to interact in the 
workplace m akes me f e e l ....
□ □ □ □ □
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Please still think of yourself as A CIVILIAN.
Please copy the same 3 things you wrote at the top of the previous page in the 3 blank 
spaces below.
Then, rate these characteristics in terms of how good they make you feel about yourself. 
Please remember to rate these characteristics in terms of yourself as a civilian.
A s a civilian .... Feel Feel Feel Feel Feel
very good good moderately fairly not at all
about about good good good about
myself myself myself about myself
□ myself1 □ □ □ □
2 □ □ □ □ □
3 □ □ □ □ □
Please do the same with the following statements.
As a civilian ....
Very good 
about 
myself
Good
myself
Moderately
good
myself
Fairly
good
about
myself
Not at all 
good about 
myself
Having specific skills m akes me f e e l .... □ □ □ □ □
Being able to  achieve things m akes me f e e l ... . □ □ □ □ □
Being recognised for m y achievem ents m akes me 
f e e l ... .
□ □ □ □ □
Having some responsibility for the welfare 
o f  others m akes me f e e l ... .
□ □ □ □ □
Having some sort o f  status (e.g., rank, position, 
authority) m akes me f e e l ......
□ □ □ □ □
Having the respect o f  others for my ow n position 
m akes me f e e l ... .
□ □ □ □ □
Being part o f  an organisation w hich felt like 
being part o f  a  'fam ily’ m akes me f e e l ....
□ □ □ □ □
Belonging to  a  w ork organisation w hich provides 
the m eans for socialising m akes me f e e l ... .
□ □ □ □ □
W orking w ith like-m inded people (i.e. people 
w ith sim ilar attitudes & values) m akes me f e e l ... .
□ □ □ □ □
Having the opportunity to  w ork as part o f  a  team  
m akes me f e e l ... .
□ □ □ □ □
A ttending form al social events m akes me f e e l ... . □ □ □ □ □
K now ing m y place in the work hierarchy m akes 
me f e e l ... .
□ □ □ □ □
Know ing w hat is expected o f  m yself and others 
m akes me f e e l ... .
□ □ □ □ □
Having clear rules on how  to interact in the 
w orkplace m akes me f e e l ....
□ □ □ □ □
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A fter leaving the army, i f  you were concerned about how you felt about yourself, would 
you consider seeking professional help?
Y es | | (please continue questionnaire)
N o | | (end o f  questionnaire-thank you)
Don't know  | | (end o f  questionnaire-thank you)
Following on from  the previous question, i f  you had to  seek help, who would you seek help from?
Please tick as many boxes as necessary
GP | | Psychologist | |
Counsellor | | C lergy | |
I f  other, please state:
You have now completed the questionnaire!
Thanks again for your participation
Please now return the questionnaire as soon as you can, using the envelope provided. 
(The envelope is FREEPOST - NO STAMP NEEDED)
A m ie Reed
D epartm ent o f  Psychology (PsychD C ounselling Psychology)
U niversity o f  Surrey 
Guildford 
Surrey GU2 7XH
E-M ail: psm 2ar@ surrey.ac.uk
To maintain your confidentiality I have not asked for your name or address. If  however, you would like a summary of 
the findings o f this study please complete this name and address slip. I will then send you a summary o f the findings 
when the study ends in September 2001. Note that this slip will be detached from your questionnaire before I start 
analysing the information that you have provided. This will ensure that your confidentiality is protected.
Name:
Address:
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Journal of Community & Applied Social Psychology: Instructions to Authors 
Online ISSN: 1099-1298 Print ISSN: 1052-9284
Instructions to Authors
Initial M anuscript Submission. Submit three copies of the manuscript (including 
copies of tables and illustrations) to: Geoffrey Stephenson, JCASP Editorial Office, 
P.O. Box 309, Deal, Kent, CT14 7GT.
Authors must also supply
• a Copyright Transfer Agreement with original signature - without this, we are 
unable to accept the submission,
• permission letters - it is the author's responsibility to obtain written permission to 
reproduce (in all media, including electronic) material which has appeared in 
another publication and
• an electronic copy of the final version (should normally apply, see section below). 
Submission of a manuscript will be held to imply that it contains original unpublished 
work and is not being submitted for publication elsewhere at the same time. Submitted 
material will not be returned to the author, unless specifically requested.
Electronic submission. The electronic copy of the final, revised manuscript should be 
sent to the Editor together with the paper copy. Disks should be PC or Mac 
formatted; write on the disk the software package used, the name of the author and the 
name of the journal. We are able to use most word processing packages, but prefer 
Word or WordPerfect [and TeX or one of its derivatives].
Illustrations must be submitted in electronic format where possible. Save each figure 
as a separate file, in TIFF or EPS format preferably, and include the source file. Write 
on the disk the software package used to create them; we favour dedicated illustration 
packages over tools such as Excel or Powerpoint.
M anuscript style. The language of the journal is English. All submissions including 
book reviews must have a title, be printed on one side of the paper, be double-line 
spaced and have a margin of 3cm all round. They should not normally exceed 7,000 
words in length, or equivalent in text, references and tables, and should include a word 
count where possible. Illustrations and tables must be printed on separate sheets, and 
not be incorporated into the text.
• The title page must list the full title, a short title of up to 40 characters and names 
and affiliations of all authors. Give the full address, including email, telephone and 
fax, of the author who is to check the proofs on this page, as the Journal o f  
Community & Applied Social Psychology operates a 'blind' reviewing system.
• Include the name(s) of any sponsor(s) of the research contained in the paper, along 
with grant number(s).
• Supply an abstract of up to 200 words for all articles [except book reviews. An 
abstract is a concise summary of the whole paper, not just the conclusions, and is 
understandable without reference to the rest of the paper. It should contain no 
citation to other published work.
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• Include up to ten keywords that describe your paper for indexing purposes.
Short Papers of no more than 2,000 words in length [or equivalent in text, references 
and tables] are encouraged. Research papers, Innovations in practice and 
Communication and commentary are all welcome in the Short Paper section. 
Submissions will be reviewed in the usual way but it is anticipated that the reviewing 
and publication process will be of shorter than average duration than for longer 
papers. Abstracts for Short Papers should be of around 50 words.
Reference style. References should be quoted in the text as name and year within 
brackets and listed at the end of the paper alphabetically. Where reference is made to 
more than one work by the same author published in the same year, identify each 
citation in the text as follows: (Collins, 1998a), (Collins, 1998b). Where three or more 
authors are listed in the reference list, please cite in the text as (Collins et al., 1998)
All references must be complete and accurate. Online citations should include date of 
access. If necessary, cite unpublished or personal work in the text but do not include it 
in the reference list. References should be listed in the following style:
5. Katz D, Braly K. 1933. Racial stereotypes of one hundred college students. Journal 
o f Abnormal and Social Psychology 28: 280-290
6. Feagin JR. 1975. Subordinating the Poor: Welfare and American Beliefs. Prentice- 
Hall: Englewood Cliffs, NJ.
Illustrations. Supply each illustration on a separate sheet, with the lead author's name 
and the figure number, with the top of the figure indicated, on the reverse. Supply 
original photographs; photocopies or previously printed material will not be used. 
Line artwork must be high-quality laser output (not photocopies). Tints are not 
acceptable; lettering must be of a reasonable size that would still be clearly legible 
upon reduction, and consistent within each figure and set of figures. Supply artwork at 
the intended size for printing, which should not exceed 208mm x 135mm. Please 
submit the figure legends on a separate sheet.
Copyright. To enable the publisher to disseminate the author's work to the fullest 
extent, the author must sign a Copyright Transfer Agreement, transferring copyright 
in the article from the author to the publisher, and submit the original signed 
agreement with the article presented for publication. A copy of the agreement to be 
used (which may be photocopied) can be found in the first issue of each volume of the 
Journal o f Community & Applied Social Psychology. Copies may also be obtained 
from the journal editor or publisher, or may be printed from this website.
Further Information. Proofs will be sent to the author for checking. This stage is to 
be used only to correct errors that may have been introduced during the production 
process. Prompt return of the corrected proofs, preferably within two days of receipt, 
will minimise the risk of the paper being held over to a later issue. 25 complimentary 
offprints will be provided to the author who checked the proofs, unless otherwise 
indicated. Further offprints and copies of the journal may be ordered. There is no page 
charge to authors.
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COPYRIGHT TRANSFER AGREEMENT
Date: 29 June 2001 Wiley Production
No...................................
To:
Re: Manuscript entitled: Soldier, Civilian or Both? Identity Continuity and Discontinuity 
among Ex-soldiers and Implications for Therapy.
(the “Contribution”) for publication in The Journal of Community & Applied Social Psychology
(the “Journal) published by John Wiley & Sons Ltd (“Wiley”).
Dear Contributor(s):
Thank you for submitting your Contribution for publication. In order to expedite the publishing process and enable Wiley to 
disseminate your work to the fullest extent, we need to have this copyright Transfer Agreement signed and returned to us as soon 
as possible. If the Contribution is not accepted for publication this Agreement shall be null and void.
A. COPYRIGHT
1. The Contributor assigns to Wiley, during the full term o f copyright and any extensions or renewals o f that term, all copyright in 
and to the Contribution, including but not limited to the right to publish, republish, transmit, sell, distribute and otherwise use the 
Contribution and the material contained therein in electronic and print editions o f the Journal and in derivative works throughout 
the world, in all languages and in all media of expression now known or later developed, and to license or permit others to do so.
2. Reproduction, posting, transmission or other distribution or use o f the Contribution or any material contained therein, in any 
medium as permitted hereunder, requires a citation to the Journal and an appropriate credit to Wiley as Publisher, suitable in form 
and content as follows: (Title o f Article, Author, Journal Title and Volume/Issue Copyright © [year] John Wiley & Sons Ltd or 
copyright owner as specified in the Journal.)
B. RETAINED RIGHTS
Notwithstanding the above, the Contributor or, if  applicable, the Contributor’s Employer, retains all proprietary rights other than 
copyright, such as patent rights, in any process, procedure or article o f manufacture described in the Contribution, and the right to 
make oral presentations of material from the Contribution.
C. OTHER RIGHTS OF CONTRIBUTOR
Wiley grants back to the Contributor the following:
1. The right to share with colleagues print or electronic “preprints” o f the unpublished Contribution, in form and content as 
accepted by Wiley for publication in the Journal. Such preprints may be posted as electronic files on the Contributor’s own 
website for personal or professional use, or on the Contributor’s internal university or corporate networks/intranet, or secure 
external website at the Contributor’s institution, but not for commercial sale or for any systematic external distribution by a third 
party (eg: a listserver or database connected to a public access server). Prior to publication, the Contributor must include the 
following notice on the preprint: “This is a preprint of an article accepted for publication in [Journal title] Copyright © (year) 
(copyright owner as specified in the Journal)”. After publication of the Contribution by Wiley, the preprint notice should be 
amended to read as follows: “This is a preprint o f an article published in [include the complete citation information for the 
final version of the Contribution as published in the print edition o f the Journal]” and should provide an electronic link to the 
Journal’s WWW site, located at the following Wiley URL: http://www.interscience.wiley.com/. The Contributor agrees not to 
update the preprint or replace it with the published version of the Contribution.
2. The right, without charge, to photocopy or to transmit on-line or to download, print out and distribute to a colleague a copy of 
the published Contribution in whole or in part, for the Contributor’s personal or professional use, for the advancement of 
scholarly or scientific research or study, or for corporate informational purposes in accordance with paragraph 0 2  below.
3. The right to republish, without charge, in print format, all or part o f the material from the published Contribution in a book 
written or edited by the Contributor.
4. The right to use selected figures and tables, and selected text (up to 250 words) from the Contribution, for the Contributor’s 
own teaching purposes, or for incorporation within another work by the Contributor that is made part o f an edited work published 
(in print or electronic format) by a  third party, or for presentation in electronic format on an internal computer network or external 
website of the Contributor or the Contributor’s employer. The abstract shall not be included as part o f such selected text.
5. The right to include the Contribution in a compilation for classroom use (course packs) to be distributed to students at the 
Contributor’s institution free o f charge or to be stored in electronic format in datarooms for access by students at the 
Contributor’s institution as part of their course work (sometimes called “electronic reserve rooms”) and for in-house training 
programmes at the Contributor’s employer.
D. CONTRIBUTIONS OWNED BY EMPLOYER
1. If the Contribution was written by the Contributor in the course of the Contributor’s employment (as a “work-made-for-hire” in 
the course o f employment), the Contribution is owned by the company/employer which must sign this Agreement (in addition to 
the Contributor’s signature), in the space provided below. In such case, the company/employer hereby assigns to Wiley, during 
the full term of copyright, all copyright in and to the Contribution for the full term o f copyright throughout the world as specified 
in paragraph A above.
2. In addition to the rights specified as retained in paragraph B above and the rights granted back to the Contributor pursuant to 
paragraph C above, Wiley hereby grants back, without charge, to such company/employer, its subsidiaries and divisions, the right 
to make copies of and distribute the published Contribution internally in print format or electronically on the Company’s internal
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network. Upon payment of the Publisher’s reprint fee, the institution may distribute (but not re-sell) print copies o f the published 
Contribution externally. Although copies so made shall not be available for individual re-sale, they may be included by the 
company/employer as part of an information package included with software or other products offered for sale or license. Posting 
of the published Contribution by the institution on a public access website may only be done with Wiley’s written permission, 
and payment o f any applicable fee(s).
E. G o v e r n m e n t  C o n t r a c t s
In the case of a Contribution prepared under US Government contract or grant, the US Government may reproduce, without 
charge, all or portions of the Contribution and may authorise others to do so, for official US Government purposes only, if  the US 
Government contract or grant so requires. (Government Employees: see note at end.)
F. C o p y r ig h t  N o t ic e
The Contributor and the company/employer agree that any and all copies o f the Contribution or any part thereof distributed or 
posted by them in print or electronic format as permitted herein will include the notice o f copyright as stipulated in the Journal 
and a full citation to the Journal as published by Wiley.
G . C o n t r ib u t o r ’s  R e p r e s e n t a t io n s
The Contributor represents that the Contribution is the Contributor’s original work. If  the Contribution was prepared jointly, the 
Contributor agrees to inform the co-Contributors o f the terms o f this Agreement and to obtain their signature(s) to this agreement 
or their written permission to sign on their behalf. The Contribution is submitted only to this Journal and has not been published 
before, except for “preprints” as permitted above. (If excerpts from copyrighted works owned by third parties are included, the 
Contributor will obtain written permission from the copyright owners for all uses as set forth in Wiley’s permissions form or in 
the Journal’s Instructions for Contributors, and show credit to the sources in the Contribution.) The Contributor also warrants that 
the Contribution contains no libelous or unlawful statements, does not infringe on the right or privacy o f others, or contain 
material or instructions that might cause harm or injury.
Tick one box and fill in the appropriate section before returning the original signed copy to the Publisher
Type or print name and title ............................................................................................................................
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Participants’ level of fulfilment of continuity elem ents, distinctiveness, efficacy 
and self-esteem , and level of satisfaction with life (H ypothesis 1)
C oefficients
Standard!
zed
Unstandardized Coefficien
Coefficients ts Correlations
Model B Std. Error Beta t Siq. Zero-order Partial Part
1 (Constant) 11.627 2.114 5.499 .000
Composite Consistency 
Factor 2 .118 .301 .060 .394 .694 .013 .038 .034
Composite Consitency 
Factor 1 -9.88E-02 .093 -.158 -1.066 .289 -.061 -.103 -.093
Composite Soldier 
Distinctiveness Factor 1 .231 .112 .412 2.068 .041 -.033 .197 .181
Composite Soldier 
Distinctiveness Factor 2 -.988 .359 -.525 -2.754 .007 -.075 -.258 -.240
Composite Soldier 
Efficacy Factor 2 .343 .372 .153 .921 .359 .006 .089 .080
Composite Soldier 
Efficacy Factor 1 -.281 .148 -.407 -1.906 .059 -.105 -.182 -.166
Composite Soldier 
Self-Esteem Factor 1 1.214E-02 .140 .057 .301 .764 -.051 .029 .026
Composite Soldier 
Self-esteem Factor 2 .748 .353 .315 2.121 .036 .098 .202 .185
Composite Civilian 
distinctiveness Factor 1 3.018E-02 .103 .111 .584 .561 .083 .057 .051
Composite Civilian 
distinctiveness Factor 2 -.246 .295 -.165 -.834 .406 .113 -.081 -.073
Composite Civilian 
efficacy Factor 1 .185 .141 .297 1.307 .194 .150 .126 .114
Composite Civilian 
efficacy Factor 2 .422 .320 .286 1.315 .191 .184 .127 .115
Composite Civilian 
Self-Esteem Factor 1 -.171 .142 -.268 -1.198 .233 -.009 -.116 -.105
Composite Civilian 
Self-Esteem Factor 2 -.145 .332 -.090 -.435 .664 .069 -.042 -.038
a - Dependent Variable: Satisfaction with life
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Correlations: Centrality of identity, the six-item continuity m easure, 
continuity/social and continuity/individual (H ypotheses 2 and 3)
Correlations
I think of 
myself as 
a soldier...
1 think of 
myself as 
a civilian...
How 
important 
is it for you 
to think of 
yourself as 
a soldier?
How 
important 
is it for you 
to think of 
yourself as 
a civilian? Continuity
Composite 
Consisten 
cy Factor 2
Composite 
Consitency 
Factor 1
1 think of myself as a Pearson Correlation 1.000 -.53 9" .781" -.34 8" -.036 .306" .351"
soldier... Sig. (2-tailed) .000 .000 .000 .697 .001 .000
N 121 121 121 121 121 121 121
1 think of myself as a Pearson Correlation -.539*1 1.000 -.482“ .682" -.032 -.123 -.248"
civilian... Sig. (2-tailed) .000 .000 .000 .724 .178 .006
N 121 121 121 121 121 121 121
How important is it for Pearson Correlation .781" -.48 2" 1.000 -.25 1" -.105 .222* .348"
you to think of yourself Sig. (2-tailed) .000 .000 .005 .253 .014 .000
as a soldier? N
121 121 121 121 121 121 121
How important is it for Pearson Correlation -.34 8" .682" -.251" 1.000 .001 .036 -.061
you to think of yourself Sig. (2-tailed) .000 .000 .005 .995 .693 .509
as a civilian? N 121 121 121 121 121 121 121
Continuity Pearson Correlation -.036 -.032 -.105 .001 1.000 .038 -.057
Sig. (2-tailed) .697 .724 .253 .995 .675 .537
N 121 121 121 121 121 121 121
Composite Pearson Correlation .306" -.123 .222* .036 .038 1.000 .567"
Consistency Factor 2 Sig. (2-tailed) .001 .178 .014 .693 .675 .000
N 121 121 121 121 121 121 121
Composite Pearson Correlation .351" -.24 8" .348“ -.061 -.057 .567" 1.000
Consitency Factor 1 Sig. (2-tailed) .000 .006 .000 .509 .537 .000
N 121 121 121 121 121 121 121
**• Correlation is significant at the 0.01 level (2-tailed). 
*• Correlation is significant at the 0.05 level (2-tailed).
Oneway ANOVA: Centrality of identity and continuity (consistency) F1 
(H ypotheses 2 & 3)
Descriptives
Composite Consitency Factor 1
N Mean Std. Deviation Std. Error
95% Confidence Interval for 
Mean
Minimum MaximumLower Bound Upper Bound
soldier 71 22.2817 7.6871 .9123 20.4622 24.1012 10.00 49.00
neither 12 31.0833 6.6941 1.9324 26.8301 35.3365 20.00 41.00
civilian 38 27.8421 6.7083 1.0882 25.6371 30.0471 14.00 43.00
Total 121 24.9008 7.9419 .7220 23.4713 26.3303 10.00 49.00
ANOVA
Composite Consitency Factor 1
Sum of 
Squares df Mean Square F Sig.
Between Groups 1274.474 2 637.237 11.946 .000
Within Groups 6294.335 118 53.342
Total 7568.810 120
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Oneway ANOVA: Centrality of identity and continuity (consistency) F2 
(H ypotheses 2 & 3)
Descriptives
Composite Consistency Factor 2
N Mean Std. Deviation Std. Error
95% Confidence Interval for 
Mean
Minimum MaximumLower Bound Upper Bound
soldier 71 7.2254 2.2941 .2723 6.6824 7.7684 4.00 15.00
neither 12 8.4167 3.2322 .9330 6.3630 10.4703 4.00 13.00
civilian 38 8.0526 2.5779 .4182 7.2053 8.9000 4.00 14.00
Total 121 7.6033 2.5083 .2280 7.1518 8.0548 4.00 15.00
ANOVA
Composite Consistency Factor 2
Sum of 
Squares df Mean Square F Siq.
Between Groups 25.753 2 12.876 2.084 .129
Within Groups 729.206 118 6.180
Total 754.959 120
Post Hoc Tests
Multiple Comparisons
Dependent Variable: Composite Consitency Factor 1 
Scheffe
(I) high/low centrality (J) high/low centrality
Mean
Difference
(l-J) Std. Error Sig.
95% Confidence Interval
Lower Bound Upper Bound
soldier neither -8.8016* 2.2796 .001 -14.4530 -3.1502
civilian -5.5604* 1.4680 .001 -9.1998 -1.9210
neither soldier 8.8016* 2.2796 .001 3.1502 14.4530
civilian 3.2412 2.4184 .410 -2.7545 9.2369
civilian soldier 5.5604* 1.4680 .001 1.9210 9.1998
neither -3.2412 2.4184 .410 -9.2369 2.7545
*■ The mean difference is significant at the .05 level.
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T-Test of trickle-post & non-trickle-post soldiers and satisfaction with life 
(Hypothesis 5)
Group Statistics
Corps/Regiment Std. Error
in which served N Mean Std. Deviation Mean
Satisfaction with life trickle post 89 12.0562 4.8203 .5110
non-trickle post 32 15.4375 4.5645 .8069
Independent Samples Test
Levene's Test 
for Equality of 
Variances t-test for Equality of Means
F Siq. t df
Sig.
(2-tail
ed)
Mean
Differenc
e
Std. Error 
Differenc 
e
95%  Confidence 
Interval of the 
Difference
Lower Upper
Satisfaction with life Equal variances 
assumed 
Equal variances 
not assumed
.121 .728 -3.450
-3.540
119
57.584
.001
.001
-3.3813
-3.3813
.9801
.9551
-5.3220
-5.2934
-1.4406
-1.4692
Correlations: Length of military service and satisfaction with life (hypothesis 6)
Descriptive Statistics
Mean Std. Deviation N
Satisfaction with life 
Years served in the army
12.9504
18.165
4.9663
8.624
121
121
Correlations
Satisfaction 
with life
Years served 
in the army
Satisfaction with life Pearson Correlation 1.000 -.320**
Sig. (2-tailed) .000
N 121 121
Years served in the army Pearson Correlation -.320** 1.000
Sig. (2-tailed) .000
N 121 121
**■ Correlation is significant at the 0.01 level (2-tailed).
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Correlations: Level of wanting to  leave the army and satisfaction with life 
(hypothesis 7)
Descriptive Statistics
Mean Std. Deviation N
How strongly wanted 
or did not want to 2.88 1.34 121
leave the army
Satisfaction with life 12.9504 4.9663 121
Correlations
How strongly 
wanted or did 
not want to 
leave the army
Satisfaction 
with life
How strongly wanted Pearson Correlation 1.000 .275*'
or did not want to Sig. (2-tailed) .002
leave the army N 121 121
Satisfaction with life Pearson Correlation .275** 1.000
Sig. (2-tailed) .002
N 121 121
**• Correlation is significant at the 0.01 level (2-tailed).
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